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Introduction 


Whe is Reading Extra for? 


Reading Extra is a resource book containing photocopiable materials for supplementary 
classroom work. The activities provide self-contained lessons for the busy teacher. Each 
activity consists of a page of clear, step-by-step instructions for the teacher and a 
photocopiable page for the students. The material is aimed at young adult (16+) and adult 
learners. However, most activities can be easily adapted for the needs of younger students. 
Reading Extra offers teachers an exciting collection of topic-based skills activities from 
elementary to upper-intermediate level. 


How will Reading Extra help my students? 


In our everyday lives, we read an enormous number and a great variety of things — from 
theatre tickets to newspaper articles, encyclopaedia entries to recipes, brochures to 
questionnaires. Yet, students are not always exposed to such a variety of text types in the 
language classroom. And for this reason, they are not encouraged to read in ways which 
reflect a genuine purpose in reading. 


The materials in Reading Extra alm to do two things. Firstly, to give students practice in the 
reading skills they need in real life, e.g. scanning a TV schedule to find out what time a specific 
programme is on, skimming a magazine article to identify the writer's opinion, intensive 
reading of instructions to find out how something works. Secondly, and perhaps more 
importantly, to give students practice in dealing with unknown words — by using inference 
from context, general knowledge, morphology - so that they become sufficiently confident to 
tackle authentic texts, both inside and outside the classroom. While the material has not been 
written specifically for exam preparation classes, much of it will be suitable for such students. 


There are two benefits from working with reading texts in the classroom. The more students 
read, the better they will read, Furthermore, their knowledge of the language will increase at the 
same time. For students who are keen to improve their English, reading is the best way forward. 


How is Reading Extra organised? 


Reading Extra is divided into 18 units, each focusing on a different theme. Each unit 
approaches the theme from an interesting and original angle. The themes cover many of the 
popular topics found in standard coursebooks. Therefore the activities can be used to 
supplement existing course material, offering diversity and a refreshing approach to these 
familiar themes. 


Each unit offers three activities at the following levels: elementary, intermediate and upper- 
intermediate. A map of the book provides a clear overview of the 54 activities, enabling the 
teacher to quickly locate a suitable activity for their class. 


How is each activity organised? 


Each activity has one page of step-by-step teacher’s notes and a photocopiable sheet on the 
opposite page for the students. 


There is minimal preparation before class. Several activities provide a worksheet for each 
student, so teachers simply have to photocopy the appropriate number of worksheets. 


Sometimes they need to cut up the photocopies — either because students work with a 
different text each in pairwork or groupwork, or because parts of the text need matching or 
ordering. For matching and ordering activities, pieces of text should be jumbled and then 
either held together with a paperclip or stored in an envelope. This may seem time-consuming, 
but such materials can be used again and again. Students may like to keep a record of the 
reading they have done - so they may also like a copy of the worksheet in its entirety. 
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Unit 1 Personal information 


Write around the world 


Warm up 


1 Write the word keypal on the board. Elicit or explain that a keypal is someone you 
exchange e-mails with as a hobby but whom you usually haven’t met. Encourage students 
to talk about any keypals or penfriends that they write to. 


Main activity 
1 Explain to students that they are going to read descriptions of keypals. 


2 Give each student a photocopy. Read the introduction and look at the chart with the class. 
Encourage students to work out the meaning of any unknown headings from the 
information already in the chart. 


3 Ask Who is 24? Students read the descriptions quickly in order to answer the question. 
Explain that one piece of information is given about five of the people; the completely 
empty section of the chart is for the sìxth. 


4 Ask students to read the descriptions and complete the chart. Encourage students to 
work together in pairs so that they can help each other. 


5 Check the answers with the class. Ask a question using the information already given in 
the chart to identify each person, e.g. Who is Polish? Then ask How old is she? Where is 
she from? What is her job? What are her hobbies? 


Divide the class into pairs and allow students five minutes to find the best keypal for each 
person. Encourage them to think of reasons for their choices. 


Write We think (Paulo) is a good keypal for (Maria) (because) ... on the board while 
students are working. When the time limit is up, get students to tell the class about their 
choices, e.g. We think Claudette is a good keypal for Mikhael. He's Russian and she went 
to Russia last year. 

Encourage other students to say why they agree or disagree, e.g. We don’t think 
Claudette is a good keypal for Mikhael. She's 25 and he’s 20. 

There are no right and wrong answers for this matching activity. 


Ask students Who is a good keypal for you? Then write the results on the board to 
discover who is the class’s favourite keypal. 


Follow up 

e Set up an activity in which students become keypais {or penfriends) within their own or 
another class. Alternatively, students can find genuine keypals via an exchange 
programme or using a keypal website. 


100 


Write around the world 


Do you want to practise your English? Do you want to make friends around the world! Then read about 


the keypals below and start writing! 


(Hello! My name is Belén Lopez and lm 
looking for a keypal. lm twenty-two years 
old and l'm from Madrid in Spain. lm a 
nurse. | work long hours, but 
in my free time I do a lot of 
sport. And | like eating out 
with my friends. In Spain we 
eat very late in the evening. 
Write to me at Box 001. 


Fa 


Hello. Pm a 20-year-old Russian university 
student (engineering). | live with my family 
in Moscow. | want to write to other people 
around the world. My “ll 
hobbies are computer games j 
and the internet. Please 
write to Box 003 to find out 
more. I nearly forgot - my 
name is Mikhael Pavlov. 


Hi! My name’s Claudette Romand and I'm 
French. My home is in Lyons, but | work in 
Meribel — i'm a ski instructor there. | work in 
the winter — but in the summer 

| like to travel. (I went to Russia 
last summer.) | like photography 
too - so | always have a camera 
with me! Oh yes, I’m 25 years 
old. Contact me at Box 005. 


Hil My name is Paulo Dias and I’m Brazilian. 
I live in Rio de Janeiro near the sea — | love 
water sports! | teach music in 

a school. ! love music too! 

What else? I’m twenty-four 

years of age and I’m single. 

My box number is 002. 


I'm Stefan Zilliken and | work in a travel 
agent’s in Munich in the south of Germany. 
I was 23 on January 1st. My hobbies are 
football - | play and | watch - S 
and walking in the mountains. 

1 also get some free holidays 

with my job! Perhaps | can 

come to your country! I’m at 

Box 004. 


lm Maria Szopen, twenty-one years old, 
and I’m from Warsaw, the capital of Poland. 
l'm a computer programmer. In the 
evenings | go to the cinema — 

but English films are difficult 


for me! | also like running — 
l'm a member of a big 
athletics club. You will find 


me at Box 006. 


name 

age 24 

nationality Polish 

home city i Lyons 

L 

job travel agent 

hobbies computer 
games, 
internet 


acevo eee 
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Unit 1 Personal information 


The numbers game 


Warm up 


1 Ask students if they ever do magazine quizzes or questionnaires that allow them to find 
out more about themselves. Explain that they are going to read a text which will allow 
them to find out more about their personality. 


2 Get students to suggest words to describe personality and write a list on the board. Elicit 
or introduce the words in Key language, which are all in the text. 


Main activity 


1 Give each student a photocopy. Look at the heading The numbers game with the class. Ask 
students to look quickly at the text and decide how the game works. Letters of the 
alphabet equal numbers, which can be used to describe personality types. 


2 Tell students to read the text as far as so Mary Brown's lucky number is three, Make sure 
that they understand that they can find out what kind of person Mary is by reading the 
description of threes. 


3 Write the following names on the board: 


Alice King, Gareth Jones, Cathy Parker, Simon West, 
Jane Lee, Alan Brown, Sally Frame, Peter Crisp, Anne Thorne. 


Explain that the names on the board belong to the people in the pictures. Students follow 
the instructions in the text and find out each person’s lucky number using the letters of their 
name. They then match the people with their pictures. if you like, you can tell the class that 
the women’s names are Alice King, Cathy Parker, Jane Lee, Sally Frame and Anne Thorne. 


4 Check the answers with the class. Say each name in turn and get students to call out the 
number. If there is any disagreement, get a volunteer student to copy the name onto the 
board and to work out the number as for Mary Brown. 


~ answer key 


5 Get students to suggest the name of a famous person and write the person’s name on the 
board. If you like, get students to suggest adjectives to describe this person and write a 
list on the board. 


6 Tell students to work out the number of the person they chose. Ask them if they agree 
with the description of this person. 


7 Ask students to work out their own number. Ask them if they agree with the description. 


Follow up 

e Students write an alternative description for their own number, Tell them to describe how 
they would like to be, e.g. Eights are the most thoughtful people in the world. They can 
then read all the alternative descriptions for the numbers and decide which they prefer. 


“might like to read the 
<o text and work out your 
| own number =.. 


z i2 


ea 


The numbers game 


; Follow these instructions and work out your lucky i 


“number. Then find this number and read about ~~ 


urself. You can find out all about your friends or - 


end’s name on a 
rt to find out the. 


a 


s lucky number is three. 


1 ONES 


Ones are the most confident 
and determined of all the 
numbers. They can do 
anything when they want to. 
Ones hate people telling them 
what to do, but they like telling 
other people what to do. 


2 TWOS 


Twos are kind, shy, thoughtful 
and polite. They love animals, 
reading and staying at home. 
They usually feel really happy 
or sad. 


3 THREES 


Threes are certainly not lazy. 
They always do their work on 
time and still have lots of free 
time for hobbies. They're also 
honest, sensible, reliable and 
patient with other people. 


‘relatives. All you need to know is the person’s name. 


r friend’ lucky number, : Hees 


4 FOURS 


Fours are quick and clever, 
and they can make people 
laugh. They’re not shy about 
saying what they think, but 
people don’t always like what 
they say. 


5 FIVES 


Fives are quicker than most 
people. They're more 
intelligent too. They're 
interested in lots of different 
things and are very friendly. 
They love travel and trying 
new things. 


6 SIXES 


Sixes are the happiest and 
the most optimistic of all the 
numbers. They find 
something good even when 
things are bad. They've got 
lots of friends because 
they’re so nice! 


7 SEVENS 


Sevens are clever, serious 
and quiet, and usually have 
only one or two close friends. 
They like being alone. They 
don't like noisy crowds and 
large groups of people. 
Sevens love animals and 

the countryside. 


8 EIGHTS 


Eights are sensible, reliable 
and nice. In fact, they’re 
sometimes too kind to other 
people. They work hard and 
try hard at their hobbies. 


9 NINES 


Nines are clever and 
imaginative, but they're 
sometimes lazy. They like 
having fun, and they are fun to 
be with. People usually like 
nines a lot, but nines are not 
always kind to other people. 
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Unit 1 Personal information 


Famous last words 


Warm up 


1 Bear in mind that death is a taboo subject and should be treated sensitively. Begin the 
lesson by revising and/or pre-teaching words associated with death. Ask students to 
explain the difference between died (stopped living) and killed (made someone die). Write 
the two words on the board and give students time to think of ways of dying and ways of 
killing. Encourage them to work together in pairs or small groups so that they can help 
each other. 


2 Check the answers with the class. Make sure that you include the following words which 
are all in the text: died: committed suicide, drowned; killed: shot, hanged. 


3 Explain to students that they are going to read and discuss some famous last words, i.e. 
what famous people said before they died. Ask students if they know of any examples. For 
example, W. Somerset Maugham, the British writer is supposed to have said, ‘Dying is a 
very dull, dreary affair. And my advice to you is to have nothing to do with it’ before he 
died in 1965. 


Main activity 
Give each pair of students the Quotations. 


2 Discuss the first quotation with the class. Ask students to think about who might have said 
this before dying, not necessarily which specific person, but what kind of person and in 
what situation. Do not confirm or correct students’ predictions at this point. 


3 Ask students to work in their pairs and predict who might have said each of the things. 
They write their predictions in a list. 


4 Give each pair of students a set of people with their situations, Tell students to match the 
people with the quotations. 


5 Ask students to comment on how each person died and the significance of their words. 


7 Suggested answers : 
tes didnot come! 


Follow up 
e Discuss the quotations with the class. Which do students particularly like? 


44 
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r . 1 
: Quotations : 

i 11am just going outside | Captain Lawrence Oates 

H and | may be some time. i British explorer, a member of Scott's ill-fated 1912 expedition to 

f } the South Pole. Said as he walked out of the tent to his death. 

1 bs en er ee NEE ES hg Oe hee ele i ere tea we a ies aed ew ee ee we ee Bm wiv in ae: 
2 They couldn’t hit an 1 General Sedwick 

i elephant at this dist ... ! American Civil War commander; shot at the battle of Spotsylvania. 

i 1 Foolishly standing up and looking at the enemy army. 

i 3 ifi feel in good form, Ishall f Albert | 

H take the difficult way up. IfIdo ! King of Belgium, killed in a climbing accident 1934. To his 

A not, | shall take the easy one. : companions as he set off on his own route. 

H | shal! join you in an hour. : 

i 4 So here it is! i Cleopatra zi 
: ' Queen of Egypt, committed suicide 30 BC. On finding the 

j i poisonous snake in a bowl of fruit. 

! Penn nnn ne nnn nnn nnn ne ne nnn eee 
' 5 Shoot, Walter, shoot, as if it © William 1 

H were the devil. | King of England, killed in a hunting accident 1100. To his servant, who 

! 1 fired, but not at the deer. 

1 potret ataiatalatatetatataleketatatalalalaletatatatatatalatatatetatatatetateletetataabatetetetttttt ttt 
i 6 Stand away, fellow, from my ! Archimedes 

H diagram! 1 Greek mathematician, killed 212 BC. To the invading soldiers who 

i 1 killed him. 

f 1 

i Porn tenn nnn nen nn nn en ne ee eee 
! 7 | shall hear in heaven! | Ludwig van Beethoven 

! H German composer, deaf for the last 25 years of his life, died 1827. 
besesenueceneeuneneemunnenennanunmnnn nannan neneme nennu mmm mm 
' 8 Did | not tell you | was writing ' Wolfgang Amadeus Mozart 

! this for myself? i Austrian composer, died 1791. Playing his own ‘Requiem’. 

$ e ee ee me ee ee eR eee Eee eee 
i 9 | hope | have not bored you. | Elvis Presley 

! ı American rock superstar, died 1977. His final press conference ended 

! i with these words. 

i Ce ee n a a a R a a a i G 
1 10 A horse, a horse, my kingdom | Richard I 

' ‘or a horse! i English king, killed at the battle of Bosworth Field, 1485. 

7 1 (According to Shakespeare's Richard Ili.) 

i lalate aetna nn nnenemnn aneneen 
i 11 Lam tired of fighting. | guess 1 Harry Houdini (Erich Weiss) 

: his thing is going to get me. i American magician and entertainer who had performed many amazing 

i 1 escapes, died 1926. 

i Powe n nanan nnn nn nnn eee eee eee 
f 12 | can’t feel anything in my i Monelete {Manuel Laureano Rodriguez Sanchez) 

g right leg. | can’t feel anything ! Spanish bullfighter, killed in the bullring 1947. 

i  inmyleftleg. Doctor, aremy | 

! eyes open? | can’t see. H 

i 13 | have offended God and ' Leonardo da Vinci 

i mankind because my work i Italian scientist and artist, died 1519. 

I did not reach the quality it 1 

i should have. H 

i  rihhthtthth ee. heen 
| 44 Go on, get out! Last words are 1 Karl Marx 

i for fools who haven't said i German philosopher and economist, died 1883. Asked by his 

H enough. i housekeeper if he had a last message to the world. 

! 15 No. | came here to die. Not to i Cherokee Bill 

i make a speech. The quicker t American criminal, hanged 1896. Asked if he had anything to say. 

i this thing’s over the better. i 

PEE A EA E EEE E E ee ee EEA 
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Unit 2 The family 


(7 years of marriage 


Warm up 


1 Write the words and phrases from Key language on the board in random order. Tell 
students that they are going to read a text which includes these words. Ask what they 
think the text will be about (someone's life}. 


2 Ask students to put the stages of life in order. When you check the order, elicit the past 
tense form of the verbs. 


Main activity 


1 Give each student the text. Tell students that they have one minute to look at it, Then ask 
a) where the text is from, b) what it is about and c) who is in the photos. Draw students’ 
attention to the date of the article. 


2 Ask students to read the first paragraph and find four of the stages of life on the board. 


Explain that newspaper articles often give the main points of the story in the first paragraph 
and then return to them later in the article. Ask students in which paragraph the stages of 
life are mentioned again. Then ask what paragraph 4 is about . 


st: (someone): aragraph 5'-g0t 
h 4 = the First World Wa 


4 Ask students to read the text again and find the other stages of life in the list on the board. 


5 Elicit the pronouns and possessive adjectives which are used to talk about Fred (he, him, 
his}, Olive (she, her, her) and the couple (they, them, their). Ask students to find these 
words in the text and to check that they all refer to Fred, Olive and the couple. Elicit that 
the use of he and his in paragraph 7 refers to John, their son. 


6 Ask students to find examples of I, my, me and we, us, our and decide who they refer to. 
Point out that these can all be found in the direct speech, and depend on who is speaking. 


7 Give each student the exercises. Encourage students to work together in pairs so that they 
can help each other with Exercise A. Then they complete the summary of the text for 
Exercise B. 


-partè 
: = exercises) 
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cc bai kiu agi 


basta 


en 
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Longest married couple celebrate 


77 years of marriage 


Fred and Olive Hodges, who have 
been married for 77 years in April, 
are about to enter the Guinness Book 
of Records as the UK’s longest 
married couple. The couple first met 
in 1915, then were separated by the 
First World War. They met again in 
1919 and fell in love. They got 


Back home in Northampton, f 
Fred renewed his friendship 
with Olive. The couple had a 
six-year engagement before | 
their marriage. They had two 
children, John and Brenda. Fred 
became chief cashier at the gas 
company. Olive stayed at home ~ 


engaged and married — but only while the children grew up. ‘My mother gave up her life for 
after six years, when they had saved The couple now have 11 her family and home. Our parents 
£600 to buy their first house. grandchildren and 12 great- opened doors of opportunity for 


The couple, who are both 102, met 
in their teens as they skated on a 
frozen river in Northampton in 1915. 
Fred had left school at 15 and 
started work for the local gas 
company; Olive had left at 14 and 
worked in a leather factory. 

‘| wasn’t really interested at the 
time, | just wanted to have fun on the 
ice,’ said Olive. ‘Fred came up 
behind me and knocked me down. He 
told me years later that he did it 
because he wanted to pick me up.’ 

But, three years later, when he was 
18, Fred joined the army and was soon 
fighting in France. Many of his 
comrades were killed. Fred published a 
book of his memories, Men of 18 in 
1918, in 1988. In his book he described 
how a sudden silence signalled that 
war was over. ‘Now | knew | was going 
to have a life after all.’ 


grandchildren — the latest just two 
years old. Two years ago they had to 
leave their own home because of 
Fred’s poor health. They now live 
together in an old people’s home in 
Wellsborough, Leicestershire. 

‘We have lots of lovely memories 
but the birth of our two children is 
the most special,’ said Olive. And 
the best decade for me was when 
Fred retired in the 1960s. His 
retirement just meant we could 
spend more time together. | love 
Fred so much. t don’t know what | 
would do without him.’ 

Their son, John, 73, a retired 
professor of genetics who lives in 
Austria, is full of praise for his 
parents. ‘They are completely 
devoted to each other,’ he said. 
‘And my sister and | could not have 
more loving parents.’ 


us which they never had 
themselves and encouraged us to go 
through them.’ 


© Caters News 


Exercise A 


The sentences below are not in the text. Use other 
information in the text to decide if the sentences 
are true or false. What information helped you? 


Fred and Olive first met in winter. 


Exercise B 


© Caters News 


Complete the sentences and write a summary of 
the newspaper article. 
Fred and Olive first 1. 1915. They met again in 2 war. 
They fell 3 engaged. in 1925 they bought 4. married. 


Fred and Olive > children. Fred É. 1960s. 

The couple 7 102 They now have 8 great- 
grandchildren. They live 2 home. They have been 10 
in April. They are 11 longest married couple. 


1 

2 They were from Northampton. 

3 Fred joined the army in 1915. 

4 They got married in April 1925. 

5 They bought a house in Northampton. 
6 John and Brenda didn’t have children. 
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Unit 2 The family 


What's the best age to 
get married? 


Warm up 


1 Explain to students that they are going to read about and discuss the best age to get 
married. Ask the class how many students are married. How long have they been married? 
Ask the unmarried students if they would like to get married. When? 


Main activity 


1 Divide the class into pairs. Gve each pair of students the texts. Allow students one minute 
to find the names of the five speakers and their partners. 
Check the answers with the class. Write the names on the board. (See Answer key below.) 


Give each pair of students Exercise A. Add columns 1—4 to the chart on the board. Make 
sure that students understand how the exercise works. 


4 Tell students to copy the chart on the board. They then read the texts and complete the 
chart with information about each speaker. 


5 Check the answers with the class and complete the chart on the board. Encourage 
students to find evidence for their answers in the text. For Paula, for example, 7 James and 
I got married, 2 when I was 35, 3 I only met James three years ago. It’s a pity we didn't 
meet sooner. 


6 Give each pair of students Exercise B. Explain that each of the six statements refers to one 
of the speakers. Go through an example with the class. Elicit that She comes from 
Birmingham refers to Katie. 


7 Ask students to continue to work in pairs. They decide who each statement refers to. 


Check the answers with the class. Then ask students if the statements describe facts or 
Opinions. 


9 Allow students time to read each profile again. Tell them to underline facts with blue pen. Make 


sure that everyone agrees that most of the information expresses the speakers’ opinions, 
although sometimes there is an overlap between fact and opinion. For example, did Victoria’s 
friends have ups and downs in their relationships, or is that simply Victoria’s opinion? 


bais 


bird 


“James and I got married when. 
‘Twas 35,- says Paula ‘Dawson, 
“a yoga instructor from Bristol. 
SF wanted to get married when 
` Ewas younger, but T didn't- 
~ meet the right person when 1 
“was in my twenties. T only met 
"James three years ago. Itsa. 


‘It’s estimated that one third of cou 


‘My parents are divorced, so | suppose ! wanted security, says ane i 
i riner, Richard, when they were boi 

Kidman, a teacher who married her pal $ 

23. ‘Also, Richard’s parents were quite old when he was horn, and he ya 

to be a father when he’s stili young. | felt we’d made an important statemen 

— that we wanted to spend the rest of our lives together. Since we got 

married, lots of our friends have had relationship ups and downs, and rm 


i ng and didn’t have 
j we made a commitment when we were you i 
nage ied after knowing each other for just two years 


those problems. Getting marri 
meant we still had things to discover about each other. Getting to know each 


other as a married couple made it very special. 


‘Twenty-four is just too young,’ says 
Jill Boston, 38, who married at that 
age but is now in the Process of 

getting divorced from her husband 
You haven't had enough experience 
of life to really appreciate the person 
you're with. William felt he'd missed 
out at work, because he had two 

small children, and | felt I'd 


leased T waited 
atie E 


missed 
out on that carefree, irresponsible 
attitude you're only allowed to have 


in your 20s. Even though getti 
married young was the bene 
Proof of commitment, and | 
appreciate being a relatively young 
mum, your 20s are your only chance 
for putting yourself first,’ 


ples in Britain will be unmarried by the year 


mw 


Si 


ao 


2021,’ says Amanda Brown. ‘And my partner Tom and I will be one of those 
couples. We’re both in our mid-thirties now, and we’ve been together more than 
ten years. We have three children, too. Tom and I have talked about getting 
married, but we don’t see why we should. We know we love each other, so what 


do we have to prove to the world? Plus the fact thai i 
c ? t both Tom’s b 
divorced ~ that has rather put him ern 


takes a lot of organisation 
It’s not for me!’ 


off marriage. Also, of course, getting married 
~ the ceremony, a party, the clothes. No, thank you. 


Exercise B 


She comes from Birmingham. 
She has three children. 
She got married when she was 24, 


She’s pleased she and her husband married 
when they were young. 


5 She thinks getting married younger is better for 
you if you want to have children. 
6 She thinks you don’t know what kind of person 


you want to marry if you’re young when you get 
married. 


Exercise A 


= 
H 
t 
1 Is she married? i 
the answer is yes, go on to question 2. H 
he answer is no, go on to question 4. i 
2 Did she get married young? i 
' 
H 
i 
i 
H 
i 
i 
' 
i 
i 
1 
I 
i 


AWN 


he answer is yes or no, go on to question 3. 
she happy that she got married when she did? 
he answer is yes or no, go on to the next 
person. 

4 Does she want to get married? 


he answer is yes or no, go on to the next 
person. 


w 
w 
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Unit 2 The family 


is that fur comment? 


Warm up 


1 Explain to students that they are going to work with some English idioms. Explain that an 
idiom is an expression whose meaning is not obvious from the individual words. For 
example, the apple of someone's eye means the person who someone loves most and is very 
proud of, out we cannot know this by looking at the individual words. The best way to 
understand an idiom is from its context. It should be possible to work out the meaning of 
the apple of someone's eye from this context: Pete's daughier was the apple of his eye. He 
adored her and she could do no wrong. Encourage students to tell the class any English 
idioms that they know. 


2 Explain to students that they are going to read an article about the British and their pets. 
Ask what pets they think the British have. 


3 Read out the title of the article. Explain that the use of fur in the question plays on the 
question Is that fair comment?, which means Is that a reasonable thing to say? Read out 
the bi-line below the title. Explain that the writer feeis that animals are portrayed 
negatively in English idioms. 


Main activity 


1 Give each student the text. Tell students to raise their hand as soon as they know which 
pet the writer has. 


2 Ask students to find the idiom in the first paragraph. Then ask them to work out the 
meaning of the idiom from its context and paraphrase it in everyday English, 


3 Tell students to read the texts, and find and underline 14 further idioms which they should 
then try and paraphrase. Encourage students to work together in pairs or small groups so 
that they can help each other. Particularly if students are struggling, point out that the 

idioms are alt within double quotes, although not everything in double quotes is an idiom. 


4 Check that students have found all 15 idioms. Get individual students to read out an idiom 
each. Do not check paraphrases at this point. instead give each student a set of paraphrases. 
Ask students to match the idioms with the paraphrases. 


5 Check the answers with the class. Read out the idioms in the order in which they appear in 
the text. Get individual students to read out the corresponding definition. The paraphrases 
on the worksheet are in the correct order. 


6 Give each student the Exercise. Students complete the sentences with the idioms. 


Follow up 

@ Students write personalised sentences using the idioms. Point out that it is more 
important, however, for them to recognise the meaning of an idiom than to be able to use 
it themselves. 


iai 
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Is that fur 
comment? _ 


The British may be: a nation of animal : 
‘lovers, bot the way our- language |! 
‘treats our four-legged friends i is not < 


Justine Hankins 


hing: tobe proud of, argues: z 
: One ‘consolation. 


whiskers” 


enter 


dead animals, 


Exercise 


1 You should have seen the dress after | ironed it. 


t was a complete ... . 
2 i don’t like Jim at all. He’s a real... . 


3 I've got to do my homework, tidy my bedroom, 
hen help my dad—... . 


4 Some workers say that this company has ... . 
5 | forgot to post a letter for my sister, so I’m 
really .... 

6 There’s water running down the street. ... out 
here! 

7 Kelly got top marks in the exam, so she was 
ooking like ... . 


; not enough 1 room: to swing acat” in a all 

likelihood doesn't: refer toa cat at all. 
Gat" is an abbreviation for the cat-o'- 
nine -talls, a rope whip with nine knotted t salaladatalaleinabetatahaied tatairtatatetalaletetoetatsiaatalet tater 


: originated at sea, where unfortunate 
‘sailors ware flogged i in ‘confined. spaces. 
is that: “the ‘cat's. 
are the most desirable 


“How d cour domesticated companion i 
‘the language inthis way is often 4 
: “shrouded i mystery, but there are some | 
| exar ples that reference book writers: Wipe a eaten Sele see aee le cos eee EA 
plain. “To.let the cat out’of the i 
‘probably refers to dodgy fairground = the person in authority is absent, 
rs who. tried to pass off an inedible: 1 
cat as a nice juicy piglet, and is © 
jossibly a Close cousin of “pig ina poke”. | 
“It's taining cats and dogs’, meanwhile, à 
| is often: ‘poetically’ explained: asa} 
| reference: to. Norse mythology, which L 
‘| associated. cats with:the mystical force .1 
controlling the weather-and dogs with the: i 
‘Wind; Other sources suggest thatit dates 
“from: the time. when: inner-city: gutters r777 Tunan TAS) Bait deel EA ee a 
“overflowed. with: rubbish, senage and: 
a 
L 
i 


“Many ‘of these: phrases reflect a time 1 
when: cats and: sdogs were not aS 
“cherished: as they. are’ TOW. My. own 
personal. motto “love me; love my dog”: 
dates back as far as. 1485, when it was 
ded: ina book called: Early English 
Miscellanies. Although seal oe 


a country or organisation is becoming 
less successful than it was in the past 


i something that has been done very 

4 badly {informal} 

H 

PETES EA REEE E E 
1 to be very sick 

i a man who is unpleasant or not to be 


trusted, or an unattractive woman 


someone is annoyed with another 
person because of something they have 
done (informal) 


something you say which means when 


people will not do what they should do 


someone annoys other people by 

looking very pleased with themselves 
because of something good that they 
have done 


something you say which means that 
there are several possible ways of 
achieving something (humorous) 


something you say to describe a place 
that is very small (informal) 


to tell people secret information, often 
without intending to 


something you buy or accept without 
first seeing it or knowing what it is like, 
with the result that it might not be what 
you want 


something you say when it is raining 
very heavily (old-fashioned) 


means that if you really love someone, 
you will have to accept everything 
about them (saying) 


You can pay by cheque, credit card or cash...., 
you know. 


.. in my office. It’s tiny! 


She thought she was ... with her new haircut. 


| was trying to keep my age a secret, but my 
son went and ... . 

He was ... after the meal. | don’t know what 
hed eaten. 

Your boss might regret taking such a long 
holiday. You know, ... . 

Sonia’s new boyfriend doesn’t like children, 
and she’s got three. ‘...’, as they say. 


Booking a hotel over the phone is ... . You 
don’t know what kind of room you will get. 


Unit 3 Daily activities 


Where did | see you? 


Warm up 


1 Ask students what they did at the weekend. Make sure that they use the past simple 
correctly. Encourage them to ask questions, e.g. What did you do on Saturday? Did you 
go to the cinema on Friday? 


2 Explain to students that they are going to take part in a role play in which they talk about 
what they did last week. They are going to work in groups of four, with a diary each. They 
imagine they are one of the four diary writers and they must ask questions to find out 
which other person did the same thing at the same time as themselves. 


Main activity 
1 Divide the class into groups of four. Give each student in the group a different diary. 
2 Draw the following chart on the board and tell students to copy it. They then read their 


diary and complete the column me with the activity they did. Point out that it is not 
necessary to understand every word in the diary, just the main points. 
me the others 

Monday 

Tuesday 

Wednesday 

Thursday 

Friday 

Saturday 


3 Ask students to work in pairs within their group. They take it in turns to ask each other 
questions until they find out on which evening their partner did the same activity as they did. 
They then write this person’s name next to the activity in the column the others. For example, 
Sam writes Pat in the top row of her chart because they both went to a restaurant. 


Tell students to work with all three group members and complete their chart. 


5 Check the answers with the class. Encourage students to talk about when they did what 
other people did, e.g. I’ Sam. On Monday Pat and I went to a restaurant. On Friday Jo 
and I went to the tennis club. 


6 Tell students to find out a) the evening when none of the four people did the same thing, 
and b) the evening when everyone did the same as one other person. 


7 Check the answers with the class. 


ea: 


Follow up 

e Students copy the chart again. They complete the column me with six different {imaginary) 
activities. They then ask questions to find out what other students did and write in the 
others column the name of any student who did the same activity. 
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Monday 


went to San Marco’s with some people from work. 
love Italian food! 


Tuesday 


didn't feel well, so I went to the doctor’s after 
work, Perhaps it was something I ate last night? 


Wednesday 


didn’t go to work. I didn’t feel well, so I stayed 
at home all day. 


Thursday 
didn’t feel great, but I decided to go to the 
cinema, I saw an awful film in Spanish. 


Friday 


played tennis at the club with three friends. 
Met and I didn’t win! 


Saturday 


I went to a party at my neighbour Paul's house 
with Mel. We had a great time! 


Jo 


Monday 
T went to the swimming pool after work, I didn t 
stay long — the water was really cold! 


Tuesday 
I watched a football match - I don't like 
football, but my brother was playing! 


Wednesday 
I went to the Italian restaurant that opened 
last month. I had some delicious spaghetti! 


Thursday 


Tk was late-night Opening at the museum, so I 
went for an hour after work, 


Friday 
I went to the tennis club after work, I played 
really badly! 


Saturday 
Ashley had some tickets for Romeo and Juliet. 
I fell asleep in the middie! 
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Monday 
I went to the new Italian restaurant with Mum 
and Dad. Very nice! 


Tuesday 
In the evening, L went to the cinema with my 
sister. We saw the latest Bond film. 


Wednesday 
I went to my art class after work. Unfortunately, 
my painting isn’t getting any better. 


Thursday 
I went swimming with Reb. We swam fifty lengths - 
and talked all the time! 


Friday 
One of my colleagues was having a party. I stayed 
For an hour, then L went home. 


Saturday 
I went to the theatre with some people from work. 
I love Shakespeare! 


Monday 
1 played tennis for a couple of hours at the 
club. Then it started to rain. 


Tuesday 
Kim and | went +o the cinema after work. 
dames Bond Films are our Lavourite/ 


Wednesday 
had to go to the doctor's after work. | 
needed some injections before my holiday, 


Thursday 
1 went to the Japanese exhibition at the 
museum after work. | loved the kimonos. 


Friday 
Some of my colleaques were going to a wine 
bar, So | went with them. | didn’t stay long. 


Saturday 
t went to my Friend Pauls party in the 
evening. There were lots of people there! 


Unit 3 Daily activities 


Men who cook 


Warm up 


1 Explain that you are going to discuss some words from the text. Deal with the words in Ke 
language. Write the word dish on the board. Explain that a dish is both a shallow containe 
for food and a type of food prepared in a particular way. Give examples of a dish, e.g. r 
paella, beef stroganoff. Then give examples of ingredients for these dishes. Continue with 
the equipment, e.g. a pan, and then talk about where you would cook the dish. 


Main activity 


1 Give each group of three students the texts. Ask them to check the topic of the text. Tell 
them that these texts are based on an article from a British cookery magazine. 


2 Ask students to read the texts and work out if the writers are men or women. Encourage 
students to look at one text each. 


3 Discuss the answers with the class, but do not confirm whether students’ answers are correct 


“All three speakers are men: top, my. 
d, the real reason why: boys | 


4 Give each group of students the three photos. Ask them to match the photos with the 
texts. Get them to suggest a title for the magazine article. 


5 Make statements about each writer, e.g. a) He lived in a flat last year; b) He bought 
himself a special pan to cook his speciality; c) He talks to his wife while he’s cooking 
Ask students to raise their hand if the statement is about the writer of their text. 


“Answer. key ETa matn ba fiiin 
a) Christopher: b)Alex'*c)' Andrew” 


Write the questions in the chart in Answer key below on the board. 


Tell students to copy the questions and complete a chart about the three men. Again 
encourage them to look at one text each, but to show their partners the information the 
have found. Students who are looking at the same text can work together, and then report 
back to their group. Point out that each writer may not answer all the questions; students 
should read ‘between the lines’ and suggest their probable answer. 


texi and the: 8 Check the answers with the class. Get individual students to answer a question each, 


Andrew” 


e Tell students to imagine that the writers have invited them to eat their specialities, Which 
dish/meal would they choose? Why? 


e Students work in groups, and plan starters and desserts to accompany the specialities, 
Students from the other groups then decide which meal they would prefer. Remember the 
students not the writers will cook this meal! 


2a. 
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| often perform four or five nights a week in concerts. Gwenda, my wife, is 
a great concert-goer, so we tend to eat when we get home, between 10 
and 11pm. That’s not ideal for digestion, so we try to eat lightly.’ 
do all the cooking. Gwenda loves food, so ! like cooking for her. I'm 
happy with this arrangement. If | do the cooking, she does the washing up. 
| like preparing dinner parties for friends too.’ 

‘I started cooking when | was a student because | didn’t have enough 
money to eat out. | taught myself to cook using books, Until recently | 
always used recipes. Now, I'm starting to experiment and create my own 
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‘We own a VW Camper van and when my concert tours take me out of 
London, we spend the weekend in it. There's no oven, but it's amazing what 
you can do with two burners and a grill.’ 

“My favourite dish is risotto, It's really relaxing because you have to stir all 
the time. The rice takes half an hour to cook; | have a drink while i'm doing 
it, and my wife and I talk while I'm stirring,’ 

‘| love the feeling of achievement that you get from cooking. | fee! 
comfortable in the kitchen and cooking is great after the stress of work.’ 


t 

i 

i ‘When | was 10, my mother, who is an amazing cook, taught me the basics. 
} Then | cooked throughout university, mainly because | got tired of pasta.’ 
1 ‘| tend to cook at weekends, when | have lots of time, and then live off 
t that during the week. Cooking should be relaxing, and ! like taking a long 
{time to cook things.’ 

' ‘| have lots of recipe books by my bed and | love reading them. | tend to 
1 read lots of recipes and put them together. Following a recipe word for 

1 word is not relaxing, My speciality is coq au vin, and my own recipe comes 
i from reading three cookery books.’ 
i 
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‘Women like the fact that | cook until they find out that I'm a 
perfectionist. My girlfriend cooks very well, but she rarely gets a chance to 
cook for me. | like cooking for friends and | cook for my mum too. But the 
real reason that boys like cooking is because they like all the gadgets. Any 
man that disagrees is lying! When | first started making cog au vin, | bought 
myself a heavy-bottomed pan to cook the chicken. It’s nice to have the right 
equipment,’ 


i 
' 

1 ‘My dad is a great cook. He has his own recipes from when he used to 

i cook in a pub he managed with Mum. He just throws ingredients together, 
+ sees how it turns out, and it’s usually delicious. We often cook together 

1 and he is very encouraging. | tend to make things up too, but use recipe 

i books for dishes | haven't tried before.’ 

! ‘I love the process of cooking. It’s great fun and helps you to relax. And | 
1 like the sociable aspect of cooking for other people. Last year my cooking 
i improved enormously because | lived in a flat with six other students. | 

' cooked every day — lunch and dinner ~ and everyone else ate it. Our 

! favourite meal was fresh tuna, with chilli and coconut sauce. We had that 
H alot’ 

1 ‘I plan to become a chef and then open my own place. | grew up in 

1 Switzerland and there is a café there I'd like to model it on. Next year I'm 

i getting a flat with a friend who likes cooking too, so we'll have to choose 
i our kitchen carefully. 

i 

' 

i 
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40-50 minutes 
: KEY LANGUAGE 5 c) What have the snails been doing to the post? 
“culinary delicacy, ; EET oan mis 


~ draught excluder, i Ta 
drawback, foliage, licked, 


t7. Wordcards cut into. 
< strips, the text and the 
: summary); an unused 


Unit 3 Daily activities 


Snail mail 


Warm up 


1 Explain to students that they are going to read an article from the British newspaper The 
Guardian. The article has not been simplified in any way. In order to improve their reading 
and not to slow it down by constant reference to a dictionary, they need to be able to try 
and work out the meaning of any unknown words. This will not always be the exact 
meaning, but a probable or general meaning. 


2 Draw a snail on the board. Get students to name the animal and to say what they know 
about it, e.g. soft body, shell, tentacles, no legs, slow, leaves trails of slime. Write the word 
snail on the board. Then add mail and ask students what this means. 


“Answer key, sola 
ail mail means traditional slow post as opposed to fast e-mai : 


Main activity 


1 Give each student the article. Tell students to read the first paragraph and decide if the 
article is about snails or about snail mail, or about both. 


Y key. 


; aboutboth snails and snail mail. 


2 Use the envelope to clarify the meaning of saliva, animal glue and seal. 

3 Discuss any unknown words in the rest of the first paragraph with the class. Ask: 
a) What is another word for ‘pillar boxes’? 
b) What is another word for ‘slimy creatures’? 


TIM 


£ Answer key E t ERS 
i a) postboxes: .'b) sails Ka) munchin 


4 Discuss the meaning of the first paragraph with the class. Ask: What problem has the 
common snail been causing? Students paraphrase the first paragraph. 


5 Explain to students that they are going to read the rest of the article and find out if the 
problem was solved. If yes, how was it solved? If not, why not? 


pillar box, saliva, seal; 

slime, snail, stamps, > ` 

tentacles, tickled 6 Give each student a set of wordcards. Tell students to continue reading and to consider 
annn ARE the questions for any word that they do not understand. Tell them not to use dictionaries. 


7 Divide the class into pairs. Ask students in their pairs to discuss the words on the 
wordcards and help each other with their meaning. Encourage them to ask similar 
questions about any other unknown words in the article. 


8 Discuss with the class how the problem was solved, and what other problem this has created. 
9 Discuss students’ understanding of the words on the wordcards. 


three parts (the = 


10 Point out that the article also contains references to Britain. Ask the following questions: 
a) Where is Devon and Cornwall? —_c) What is on all British stamps? 


: ge b) Where is Truro? d) Do British people like snails? 
envelope, which is weer 


addressed but not. 
sealed, and.a stamp 


Follow up 

® Discuss the organisation of the article with the class. Make sure that everyone agrees that 
the main points are in the first, third and final paragraphs, and that the important words to 
understand on the wordcards were licked, draught excluders and drawback. 


è Tell students to summarise the article in 50 words. 


e Give each student the summary. Ask students to compare their version with it. Did they 
include anything in their version which the summary didn’t mention? Did they forget to 
mention anything that the summary included? 
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Lurking inside the 
postbox: 
snail mail 


The common snail has become addicted to 
British saliva and the animal glue used to seal 
envelopes. All over Britain, it seems, slimy 
creatures have been crawling up pillar boxes, 
climbing through the hole and dropping several 


feet into the pile of letters where they have been j 


munching through the post in great snail feasts. 


The problem was first noted in Devon and 
Cornwall, especially in postboxes set in stone 
walls and surrounded by foliage. “We were 
finding 20, even 30 snails, at a time in the 
bottom of boxes,” said Tom Potts, the man in 
charge of boxes in the south-west. ‘It wasn’t 


just ones or twos. They were leaving their slime Ẹ 


everywhere, getting into the letters, licking the 
paste. But they left the stamps alone, very 
respectful of the Queen’s image.’ 

But the Post Office thinks it has got the snail 
mail phenomenon licked. Tony Gilbert, a Truro 
postman, came up with the idea of fitting 
draught excluders to postboxes. The snails, it 


seems, do not like having their stomachs tickled | 


by the plastic bristles, 

Hundreds of boxes around Britain have been 
fitted with excluders. ‘People have been 
phoning from everywhere, saying “What can we 
do about them?” ’, said Mr Potts. 


The British, who tend not to view snails as a 
culinary delicacy, also have a particular dislike 
of the creatures because they target prize 
delphiniums and vegetable gardens. 


But their value is at last being recognised: 
scientists are trying to adapt hundreds of 
poisons from some snails into drugs to combat 
pain, epilepsy, depression and schizophrenia. 

The draught excluder solution has had one 
drawback, however. Installing them has cut off 
a source of income to the Post Office and its 
parent company, Consignia. ‘We used to put the 
[damaged] envelopes in a plastic bag and then 
surcharge the addressee,’ said Mark Lunnen, 
the Devon collections planning manager. 


foliage (line 10) 
Noun, verb or adjective? 


Where do snails usually live? What do they usually 
eat? Can you sometimes find this around postboxes? 


licked (line 19) 
Noun, verb or adjective? 


Note that ‘lick’ here has an idiomatic meaning. It has 
been used because of its connection with the topic 
of the article, but has nothing to do with sealing 


envelopes. Read on and find out if the Post Office has 


solved its problem. What does ‘licked’ mean? 


draught excluders (line 21) 


Noun, verb or adjective? What is the opposite of 
‘exclude’? 


Where exactly are the snails entering the postboxes? 


How could you stop snails getting in, but still allow 
people to post their letters? Something with ‘plastic 


bristles’? Something you put on the bottom of a door 


when cold air {a ‘draught’) is getting in? 


tickled (line 22) 
Noun, verb or adjective? 


What happens when you run a feather across the 
back of your hand? What is the feeling? 


culinary delicacy (line 29) 

Which word is an adjective? Which is a noun? 

What do people in other countries, e.g. France, do 
with snails? Do the British do this? 

delphiniums (line 31) 

Noun, verb or adjective? ‘Prize’ is usually a noun, but 
is it here? 


What do snails eat (or ‘target’)? What type of thing 
do they eat that might win prizes? 


combat / epilepsy, depression and 
schizophrenia (lines 34-35) 

Why do we use ‘drugs’ with ‘pain’? You may not 
understand exactly what ‘epilepsy, depression and 
schizophrenia’ are, but what type of thing are they? 


drawback (line 37) 
Noun, verb or adjective? 


Read on and work out if ‘drawback’ means 
‘advantage’ or ‘disadvantage’. 


Snails climb into postboxes. They lick the saliva and glue on envelopes, and destroy them. The Post 
Office have fitted draught excluders to keep the snails out. The disadvantage of this is that the Post 
Office can’t charge people for putting their damaged letters into plastic bags. 
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Unit 4 Homes 


Room to let 


Warm up 


1 Explain to students that they are going to read and discuss some accommodation 
advertisements. 


2 If you are teaching in an English-speaking location, invite individual students to talk about 
their own accommodation. If you aren’t teaching in an English-speaking location, remind 
students that they will need to find accommodation if they go abroad to study English or 
work, 


Main activity 
1 Give each pair of students the list of Advertisements 


2 Draw the chart from Answer key below on the board. Write the questions and the letters 
in the chart. Work through an example with the class. For advertisement A, elicit that if a 
sixth person is wanted, five people already live there. Encourage students to guess the 
meaning of a) mixed and b) bills. 


3 Tell students to copy and complete the chart. Remind them that it is not necessary to 
: : paar understand every word in the advertisements, they only have to find the information 

ia TIME : 7 needed to carry out the task. 

40-50 minutes 4 Check 


he answers with the class. Encourage students to justify their answers and use this 
as an opportunity to clarify the meaning of any unknown vocabulary. 


KEY LANGUAGE pype pitese 
A p Answer, key!) 
Present simple ns 


| How. many people already live there? ‘| How much de 


PREPARATION 
Ohe photocopy for: 
each pair of students = 
. Cut into seven parts 
© (thelist of ooi 
~ Advertisertients and.» 
`: the six Profiles) ® 


Explain to students that they are now going to read profiles of six people who are going to 
Cambridge to study English for three months. They have to match each person with the 
Most suitable accommodation. 


6 Give each pair of students a set of Profiles. Set a time limit, e.g. ten minutes, for the 
Matching. 


7 Write We think accontmodation (A) is good for (Christophe) because ... on the board 
while students are working. When the time limit is up, get students to tell the class about 
their choices, e.g. We think accommodation A is good for Christophe because the house 
has got parking space and he’s got a car. Encourage other students to say why they agree 
Or disagree. There are no right and wrong answers for this matching activity, but on the 
worksheet the people are probably next to the most suitable accommodation. 


Follow up 

® Encourage students to look for accommodation advertisements in English-language 
Newspapers. Get students to talk about which accommodation they would and wouldn't 
like to live in. Ask them to bring to the next class the best advertisement for their needs. 
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Advertisements 


A Wanted: sixth person to 
share mixed house. Own 
bedroom, share kitchen, 
bathroom and garden. 
Parking space available. 
Only £275 per month + 
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B Single parent offers free 
accommodation in exchange 
for four hours a day childcare 
(James, 6, Helen, 8). Hours: 
8.30 am — 9.30 am, 3.00 pm — 
6.00 pm. Non-smoker. 
Weekends free. 


C Share city-centre 
3rd-floor flat with three 
foreign students. £100 per 
week, plus electricity. 
Ideally located for shops, 
restaurants, railway and 
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D Hovse-sit for three t 
months while Owner iS away | 
in Turkey. Cheap rent in 
return for answering phone i 
and gardering. Would svit ' 
couple. £350.00 pcm, all H 
inc lysive. : 
E Bedsit available from 
end June. Bedroom-cum- 
living room, plus kitchen 
facilities, toilet and 
shower. Basement, easy 
access to street. £600 per 
month + bills. 


F Cat lover wanted to 
share house with young 
married couple and two 
cats. Six miles from city 
centre. Transport needed. 
£350 inclusive per 
calendar month. 


Profiles 


Christophe Pires is 21 years old and from 
France. He has driven to Cambridge from 
his home in Lyons, and plans to drive back 
there twice a month to see his family and 
friends. Christophe doesn’t like children or 
animals, He loves meeting new people and 
making new friends. 


Ekatarina Mostovoi is 18 years old and 
from Russia. She has just left school and 
this is her first time abroad. Ekatarina 
doesn’t have much money, so she is 
looking for a very cheap room. She 
wants to train as a nurse when she 

goes back to Moscow. 


Roberto Costa is a 28-year-old engineer 
from São Paulo, Brazil. He travels a lot 
for his job, so English is important to 
him. This year he has been to Egypt, 
Turkey and Germany. Roberto doesn’t 
like cooking, so he probably won’t spend 
much time in the kitchen. He wants to 
visit lots of places while he’s in England. 


Tomasz Karwan is 23 years old and comes 
from Poland. His English is already very 
good, and he hopes to become an English 
teacher, Tomasz loves plants and animals, 
and being outdoors. His girlfriend, who also 
wants to teach English, may come and stay 
with him in Cambridge. 


Dorothea Kahn is a 25-year-old law student 
from Stuttgart, Germany. Dorothea is in 
England to improve her English. She also 
wants to prepare for her law exams while she 
is here. She doesn t plan to go out much while 
she's in Cambridge. She will probably spend 
most evenings at her desk. 


Carmen Morientes is an elementary student 
of English. She is very keen to improve her 
English and would like to live with an 
English family. Carmen is 22 years old, and 
loves animals. She is also very keen on 
sport. She goes running three times a week, 
and cycling at the weekends. She comes 
from Andalucia in southern Spain. 
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Unit 4 Homes 


How do you explain that? 


Warm up 


1 Explain to students that they are going to read and discuss four urban myths connected 
with the home. Explain that an urban myth is a story that is heard and repeated until 
nobody knows if it is true or not. 


2 Ask students if they know any urban myths, particularly any urban myths connected with 
the home. Encourage students to tell the class any myths they know. 


Main activity 


Give each pair of students the Situations. 


2 Students work in their pairs and read each situation in turn. They then discuss an 
explanation for the situation and write a short ending to the story. 


3 Discuss students’ explanations with the class. Get individual students to read out their 
pair’s explanation. Encourage other students to comment on the likelihood of the 
explanation. 


4 Give each pair of students the Explanations. Tell the students to read the explanations and 
compare them with their own. 


5 Discuss the explanations with the class. Find out which pair's explanation is closest to the 
explanation given. 


i tio : Ask students to continue working in their pairs and to choose a title for each story. 
predicting storyline.’ = 7 Discuss students’ titles with the class. Get students to vote for the best title for each story. 
y ee ge i If you mention the titles below, elicit or explain that if someone is eagle-eyed, they notice 
' TIME mai i everything, even small details. 
40-50: minutes: | Suggested titles 
asians f era “7 it fell-from the sky 
PERA P PR: paota i o 
KEY LANGUAGE . “| B-The homesick cat 
Past simple | : v4 Eagle eyes < 
PREPARATION : Follow up 
One photocopy for: =.. e Dictate one or both of the explanations below to the class. Students then work in pairs or 
ʻi each pair. of students — s groups of three and discuss a situation for the explanation. They then write the beginning 
“cut into two parts (the: ; of the story. Discuss students’ situations with the class. Then read out the situations below 


Situations and the |: 


so that students can compare them with their own. 
Explanations): xplan: 
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Situations 


1 A couple came home one evening 
and discovered an enormous hole 
in their roof, their dog dead and 
their furniture covered in litres of 
horrible-smelling matter. Upset 
by what they saw, the couple 
phoned the police who soon 
arrived to investigate. After 
several phone calls, the detective 
was finally able to explain to the 
couple what had happened. 


2 A man in San Diego bought a satellite dish and decided to set it up 


himself. He climbed up the ladder and attached the dish to the side 
of his house. Then, with his wife inside the house shouting to him 
when the reception was best, he adjusted it. When they were 
satisfied, the man and his wife relaxed for the evening in front of 
the TV. Even though the next day was very hot, the couple decided 
to stay at home and watch 
television. That afternoon they 
heard fire-engine sirens and 
lots of shouting outside. When 
they went outside, they saw 
that the house opposite was on 
fire. The fire was put out, but 
the firemen couldn’t work out 
how the fire had started. 


3 An old man from Hanover, Germany, had had enough of his cat. 
He was fed up with her scratching all the furniture and making a 
mess. So he gave her to a friend, who lived on the other side of 
town. He told his friend that he was getting too old to look after 
her. A week later, on a very cold winter day, the old man returned 
home from shopping and was 
surprised to see the cat 
shivering on his doorstep. The 
man was moved by the fact 
that his pet had found her way 
back from the other side of 
town in such cold weather, He 
took the cat inside and gave 
her lots of loving attention. 


7 


A 
ill 


41m Vancouver, Canada, a burglar 
broke into a house and had filled his 
bag with the owners’ possessions 
when he suddenly felt a pair of eyes 
on him. Looking up, he saw an eagle 
staring at him with cold, merciless 
eyes. At first the man was too 
frightened to move, but after ten 
minutes he tried creeping towards 
the door. However, the eyes just 
followed him and he couldn’t move. 


.-eraam 


Pee me ee ee ee eee 


ok 


Explanations 


It seemed that the container 
holding the waste from the 


lavatories on a passing plane had 
burst open. The contents froze in 


the atmosphere as they fell 
towards the ground, and the 
resulting block of ice had 
smashed through the roof of the 
unlucky couple’s house, killing 
their dog before melting all over 
their belongings. 


The next day, however, a fire 
inspector was examining the 
burnt remains when a sudden 
flash of sunlight caught his 
attention. The inspector 
eventually worked out that the 
neighbour's satellite dish had 
been concentrating the sun's 


rays on the curtains of the house 
and had caused the fire. The man 


was fined $2,000 and forced to 
take down his satellite dish. The 
next year he got cable. 


The next day, however, the old 
man met another friend, who 


asked him if he had found his cat. 


The old man said he had found 
her on his doorstep. His friend 
told him, ‘Oh, well, | was on the 
other side of town when | saw 
your cat in the road. Although 
she hissed and struggled all the 
way, | drove her home and left 
her outside your door.’ 


Eventually, the homeowners 
returned and found the thief in 
their lounge. When the husband 
turned on the light, the thief 
could see that the eagle was 


stuffed. But it was too late and he 


was arrested. The homeowner 
commented, ‘That dead eagle 
was better than any watchdog, | 
can tell you.’ 
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Unit 4 Homes 


Hi-tech homes 


Warm up 


1 Explain to students that they are going to read about and discuss homes of the future. 


2 Divide the class into pairs or groups of three. Students discuss homes of the future and 
make notes about their features. 


3 Discuss predictions with the class. Students take turns to tell the class one prediction 
each. The other students say if they agree or disagree with the prediction. 


Main activity 


1 Give each student the list of Predictions. Students continue working in pairs or groups of 
three and check that their predictions are in the list. Tell them to add any of their 
predictions to the list if they are missing. 


2 Elicit the meaning of thumbs up and thumbs down. Use gestures if necessary to make 
clear the meaning. 


erkey ooo o 

sup: yes: thumbs down: no. 

3 Explain that students are now going to read about a hi-tech home which actually exists. 
Read out the heading of the article Geekhouse. Explain that the dictionary definition of 
geek is a person who is boring and not fashionable, but the term computer geek is often 
used to describe someone who is obsessed with computers. 


4 Read out the bi-line Not every gadget in hi-tech home is a success. Encourage students to 


KEY LANGUAGI ae suggest which features of a hi-tech home might not be a success. 

“computer geek, geek, . 5 Give each student the article. Students read the text and decide which of the predictions 
< thumbs down, Bata in the list are mentioned. They then decide which of the features got thumbs up and 

i thumbs up. ` 8 which got thumbs down in the original house. Encourage students to continue working 


together in pairs or small groups so that they can help each other, 


6 Tell students to add to the list any features that are mentioned in the text, but are not 


“will future, active and 
bene already included in the list. 


passive 


7 Discuss the answers with the class. Ask students if they are surprised by any of the 
changes that will be in the modified house. 


‘PREPARATION 
One photocopy for 


Follow up 

@ Students rephrase the predictions given in the active voice in the passive, and vice versa. 
For example, Gutters will collect rain water for washing and for drinking, Weather 
forecasts will be received by a satellite and passed on to the central heating unit. 


e Ask students if they would prefer to live in the original or the modified house. 
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Predictions 


= 
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10 


11 


12 


Rain water for washing and (after 
purification) for drinking will be 
collected in gutters. 

A satellite will receive weather 
forecasts and pass them on to the 
central heating control unit. 


The kitchen computer will store 
recipes, monitor food stocks and 
program the oven automatically. 
Light switches will be activated 

by voice. 

The toilet wili analyse your output 
and give a health report. 

An enclosed, temperature- 
controlled garden will protect plants 
from pollution. 

A basement storage system will be 
run by a computer. 


Dirt will be sucked into cleaning- 
system pipes in the walls and then 
collected in a central unit. 


Homes will have an entertainment 
room with a wall-sized screen for 
viewing virtual-reality holograms. 
There will be a soundproof module 
for teenagers. 


Many people will work at home, so 
they will add office modules to 
their houses. 

Automatic security shutters linked 


to sensors outside will be fitted to 
all windows. 


in Up/ 
text Down 


-Geekhouse 


“Notevery gadget in hi-tech home is a 
SUCCESS reports. Marc. Ambasna-Jones ‘ 


‘nthe middle ofa Hatfield business parki is Stange! Ss. 
hi-tech living. laboratory where- for’ the: past 12 
pi months, families ‘have: been: watched Big. Brother. 
“style, ‘while they played ‘with: the latest gismos: and = 
gadgets. Four families have each spent. ‘No more than: 
“two weeks in the house. And based on their feedback ; 
-changes have. been: made’ to. the house and less. 
5 comm ay viable technologies Kicked ‘out, The iy 


Bebe Vleet 


ae and 
‘was studied a : 


= z with access. to To's 5 Dural Vide 
z at with all. ages" 


E Sam a l ofthe. 
a number of othe 
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Unit 5 Town and country 


What does the sign say? 


Warm up 


1 Show the class photos of various typical town and country scenes. Ask students to say 
exactly where the photos were taken. Try to elicit the place names in Exercise A. 


2 Show each photo to the class again. This time tell students to imagine that there is a sign 
in the photo. What could the sign say? Elicit suggestions, e. g. No fishing near a river. 


3 Explain to students that they are going to look at some signs which can be found outdoors 
— either in a town or in the country. 


Main activity 


1 Give each student a photocopy. Ask students to match signs 1-12 with the places in 
Exercise A. Encourage students to use a dictionary where necessary and to work in pairs. 


caa. o W a 


2 Ask students t to look at signs 13-18 and decide where they would find these signs, ‘Point 
out that the six places are in the list in Exercise A. 


Mar 5 15neara river 
14 outside a farm: : 16 at-a-railway station 


3 Ask students to decide which sentence in Exercise B explains the main message for 
signs 13-18. 


Answer. key 
IZA’ 14:3 15A; 16A--17-B 188 


4 Discuss different kinds of signs with the class. Write the headings from the chart below on 
the board. Use the notes and examples in the chart to explain the meaning of the headings. 


information prohibition ah esi instruction 

tell you what tell you not to do tell you about tell you to do 

something is for something danger something 

EXIT NO DIVING FROM BEWARE OF THE PUT YOUR RUBBISH 
BRIDGE BULL IN THE BIN 


5 Ask students to put signs 13-18 into the four categories in the chart. Point out that some 
of the signs are in more than one category. 


6 Students put signs 1-12 into the four categories. They then write a sentence for each sign 
explaining the main message. 


< Answer key. 


j must ‘not swim when the red flag is: ie : 

Fin: fruction= Only private fishing here. Stay! away trom the water 
st -be careful. Racks might fal 255 j uii 
ucan park heretar: 20 minutes if visiting the cation: 

You must not lean-your bike against the window.° ’ : 
uction = You must! be careful. You must take care with: Boies” 
nformation = You can buy strawberries, raspberries, potatoes and hay here. : 
information — You can camp here for £10:00 or £15.00 per night. 

prohibition. i information — You. must not ride-a horse’ or, bike. You'can only walk 
41. information = You-can enter the park between these hours: 

YOU: ust close the: gate: You: must keep your dög ona ‘ead. 


bast; 


tsi 


Do not cross 
here 
Use subway 


-NO 


when the ki flag : 
vis flying ee 


J BEWARE \ 


SHORT STAY | 


CAR PARK 


Pick up and set down for 
rail users only 


our bi 
against Kf 


i FALLING ROCKS `) 


FIRE! 
DANGER TO TREES 


Take care with cigarettes. 


Siow down! 
Children crossing 


“ENTRANCE TO 
ALL PLATFORMS 
ea 


| University sate 


| Opening hours: ; 
: May-Sept: 6.30am-9.30pm. |: 
}|Oct-April: 8.30am- 4.30pm: 


20 minutes maximum limit 


Tents per night 
£10.00 — one or two people 
£15.00 — family size 


o 


SHEEP 
Please close gate. 
Keep your dog 
on a lead. 


Orchard House 


Superior farmhouse 
accommodation 


No diving 


Queue here for = oo 

goo. d T Staffentrance } 
| VISITORS Please use door | 
i at front of museum 


and 
Kittiwake Cove 


Exercise A 

Look at signs 1-12. Match them 
with the places below. 
a) ona beach 

b) outside a building 

c) ata campsite 

d) outside a farm 

e) by afield 

f) ina forest 

g) ata railway station 
h) up a mountain 

i) outside a park 

j) near a path 

k) near a river 

}} ina street 


Exercise B 
Look at signs 13-18. Which sentence explains the 
message for each sign? 
13 A You must drive slowly. 
B Children must walk slowly. 
14 A You must stay here. 
B You can stay here. 
15 A You must be careful in the water. 
B You must not go into the water. 
16 A You must go through here to catch your train. 
B You must not go through here to catch your train. 
17 A You cannot go to Seal Island. 
B You must wait here for a boat. 
18A Visitors can use this door. 
B Visitors must not use this door. 
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Unit 5 Town and country 


Where would you prefer 
to live? 


Warm up 


1 Ask students if they are happy living where they do. Or would they prefer to live in a 
different environment? Explain to students that they are going to read about and discuss 
living in the city and living in the country. 

2 Ask students What are the good and bad points of living in a city? Then ask What are the 
good and bad points of living in the country? Make four lists on the board. 


3 Explain to students that they are going to read about the experiences of four people. Ask 
students to predict the kind of things the people will say. Use the headings in the chart in 
Answer key below (after 6) to guide them. Add the headings to a chart on the board as you 
discuss what the people will say. Then write the four names down the side of the chart. 


Main activity 


1 Give each student a photocopy. Allow students two minutes : 
to find the names of four cities and four country areas in the text. | 


2 Check the answers with the class. Use a map of Britain to 
explain where the places are. 


SPN 


/ \ 
es Lake District 
a s% g 


3 Tell students to copy the chart on the board. They then read | p 
| nN £ „Peak District 


the texts quickly to find the answers to the questions Where i| ‘3 snow siotinanain 
does the speaker live now? and Where does the speaker want a v a s S Piminghòm | 
to live? They complete the chart with either city or country. |"*~ Smag elöndon 

4 Check the answers with the class and write them in the chart ioe 
on the board. Make sure that students understand that Patrick 
was only on holiday in the Cotswolds. 


5 Ask students to read the text again and make notes in the last column of the chart to 
show the reasons each speaker gives for wanting to live in the city or country. Remind 
students to use the four lists on the board that they discussed in the Warm up. 


6 Check the answers with the class and write them on the board. 


Follow up 

e Tell students to imagine that a year has passed. Alice and Jake have both moved. But 
something has gone wrong, and life has not quite worked out as they imagined! Ask 
students to write a paragraph about where one of them lives now. 


Gea 


we owl Le 


ka Lay 


tala 


ian. 


ts 


Di g ee a 


Where would you prefer to live? Write and tell us about your experiences. 


a Patrick: The best thing about travelling by train =à 

<j -you get back to London at the end of i! T've just been to 
‘the Cotswolds fora veek and T- couldn E get back to the aiy fast 
enough. The village where t was staying was terribly quiet. There. 


were nO: shops; r no restaurants ‘and; tb seems, h 


Alice: I work as an architect. I went to 
university in Exeter and then just stayed on 
afterwards. I’ve been here for ten years now, but I 

don’t really like the noise and dirt of city life. So, Pm selling 
my flat and moving to the Lake District. When I was a child, 
I used to visit my grandparents in the Lake District and I 
loved it. My grandfather and I went walking every day, and 
my grandmother taught me to swim in one of the lakes. My 
goodness, the water was cold! Three years ago, I met two 
other architects - at my grandfather’s funeral, in fact. We got talking and soon became 
friends. I started visiting them at weekends, then they suggested that I move up there 
and start working with them. What an opportunity! The air is so fresh, and the views 
are out of this world. I can’t wait to sell my flat. 
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Unit 5 Town and country 


Animal city dwellers 


Warm up 


1 Explain to students that they are going to read about and discuss animal city dwellers. Ask 
them to name any animals, domesticated or wild, that can be found in cities. 


2 Also explain to students that they are going to work with a partner who has read a 
different article. They must not show their partner the article they have read. 


Main activity 


1 Divide the class into two halves, A and B. Give each student A: Big snapper takes bite of 
Big Apple and each student B: Koalas try suburban jungle. Tell students to read their text 
and guess the missing phrases. Encourage students to work together in pairs Or small 
groups so that they can help each other. 


2 Do not check the answers at this point. Instead give each student a set of wordcards. 
Explain that eight of these phrases go in the gaps in their text. Get them to match the 
eight phrases with the gaps. Again, do not check the answers at this point. 


3 Divide the class into pairs so that each student A is working with a student B. Partners 
check that they have each chosen eight different phrases for the text-completion activity. 


Check the answers with the class. The phrases on the worksheet are in the correct order. 


5 Remind students that the other eight phrases go in the gaps in the article they haven't 
read. These provide useful clues as to its content. 


6 Student A tells student B what they think article B is about. Then student B tells student A 
what they think article A is about. They can also ask questions to find out more 
information about the article they haven't read. 


7 Students summarise orally the main points of the article they haven't read. They must use 
each of the eight phrases. 


8 Give each student the article they haven’t read. 


Follow up l 

e Discuss the titles of the articles with the class. Elicit or explain that Big Apple is often used 
for New York. Explain that jungle can mean an uncontrolled or confusing mass of things. In 
the phrase It’s a jungle out there, it means Life is difficult and you have to fight for what 
you want. 


e Students continue working with their partner. They have to find three differences and 
three similarities between the articles. Give one or two examples to get them started, e.g. 
Difference: Big snapper is about one animal while Koalas is about a group of animals, 
Similarity: Both texts mention an island. 
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Big snapper takes bite 
of Big Apple Michael Ellison 


in New York 
The nearest thing to confirming the urban 
myth that dangerous reptiles live below as 
well as above the pavements of New York 
emerged yesterday when a (1) 
alligator was discovered living in the wild. 

Tom Lloyd, a contractor out for a stroll 
with his four-year-old daughter, saw a 
rataa that he took to be a toy among 
the ducks and geese in a stream on Staten 
Island. But when prodded with a stick, the 
object came alive and snapped at him. 

The (3) of the creature — 
alligator mississipiensis — is North Carolina, 
four states away. “Somebody probably 
dumped him in there,” said Bill Holmstrom, 
supervisor of Bronx zoo’s reptile 
department. 

Two police officers, directed by the city’s 
resident (4) , Robert Shapiro, 
lassoed the 16kg gator’s jaws, pulled it from 
the stream and taped its mouth shut. 


Then they put the alligator, whose age 
was put at between two and five years, on 
the back seat of a squad car and drove it to 
the Manhattan (5) run by Mr 
Shapiro. 

“He was hissing, but he wasn’t darting at 
us or anything,” said Mr Shapiro who has 
hundreds of unwanted reptiles in the back of 
the shop and deals with about five 
(6) ... ... crocodilians — alligators, 
crocodiles and caymans — each year. These 
have been handed over by owners who have 
decided that they can no longer look after 
hem. 
it has long been an urban myth that 
AP of Manhattan live crocodiles 
and alligators which have been flushed down 
he sewers by owners who no longer want 
hem. 

“Animals need to be basking in the sun,” 
said Mr Shapiro before the new find was 
Bess tan to a registered alligator keeper 
in Pennsylvania. 
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Koalas try 
suburban 
jungle 


Patrick Barkham 
in Sydney 


Koalas are lured by Adelaide 


In search of the perfect suburban lifestyle 
as well as plenty of 9) oe , koalas 
are deserting woodlands for backyards, 
bathrooms and cars in Adelaide. 


Local conservationists have rescued 
105 koalas from the suburban jungle 
(600) parnai , compared with just 20 
sightings of the bear-like marsupial in the 
city six years ago. 

Cleland Wildlife Park’s operations 
manager, Gary Fitzpatrick, said Australia’s 
furry grey icon, a protected species and a 
rare sight in the wild, had flourished in 
the Adelaide Hills area since its 
introduction (11) «0... ‘ 


“With high numbers of koalas, 
competition for territory is increasing and 
male koalas are moving towards urban 
areas,” he told the Adelaide Advertiser. 
“There’s also much (12) ... in the 
metropolitan area now, which is 
attracting them.” 


But life in the suburbs is not all 
snoozing in backyards after a night spent 
snacking on garden gum trees. Instead of 
contending with bushfires, dingoes, 
pythons and (13) ...... , the suburban 
koala must keep a beady eye out for dogs, 
roads and railways. 


“There was one koala found on the 
South Eastern freeway - they just seem to 
skip across there without any fear,” Mr 
Fitzpatrick said. But he also reported 
another case of a koala discovered dead 
on a railway line with its 14) oa. R 


The clearing of native woodland has 
removed more than 80% of the koala’s 
natural habitat, but in some areas where 
they were introduced to help preserve 
the species they have swiftly reached 
plague proportions, (15) 
their voracious appetite for eucalyptus 
leaves. 


Hundreds of koalas were airlifted off 
Kangaroo island in southern Australia 


(el) EE to save rare trees, birds 
and wildlife in the national park. 
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ast tenses 


PREPARATION 
One photocopy foreach 
‘pair of students =cut ~~ 
into two parts (the story 
‘cut into thirteen strips 
with the final strip kept 
separate andthe. 

< Exercise); a magazine ` 
E advertisement of a car- 


Sage: 


Unit 6 Travel and tourism 


Look behind you 


Warm up 


Explain to students that they are going to read about and discuss a car journey. 


Begin the lesson by asking students to name parts of the car. Use a picture of a car from a 
magazine as a prompt. 


Give each pair of students the picture and the Exercise. Tell students to complete the gaps 
with the verbs. Point out that they can use some of the verbs more than once. 


Check the answers with the class. Get students to mime the actions, and draw diagrams 
on the board to illustrate the meaning of overtake and swerve. 


Start your engine. 


Main activity 


1 


Give each pair of students the jumbled story. Teli students to put the parts of the story in 
order. When pairs of students have done this, they can compare their order with other 
pairs 


Check the order with the class. Get individual students to read out a sentence each. 


Explain to the class that the final part of the story is missing. Ask students, working in their 
pairs again, to work out how the man had saved the woman’s life. Tell them to write the 
final part of the story. 


Get students to read out their ending to the class. Discuss the suggestions with the class. 
Then either give each pair of students the final part of the story, or read it aloud yourself. 
Then ask students to suggest a title for the story. 


Ask students if they think the story is true. It seems too unlikely to be true. Explain that it 
is probably an urban myth ~ a story that is heard and repeated until nobody knows if it is 
true or not. 


Follow up 


Ask students if they know any urban myths. Do they think such stories are true? 


Here is another urban myth about a driving experience. Read the first sentence and get 
students to predict what happened next. Then read the second sentence and get 
students to make another prediction. Repeat this procedure until you reach the end of 
the story. 


bi Du de bwo mù ab ub b aú bu 


Exercise 


your mirror. your horn. 

your tyres. ... your seatbelt. 
your indicator. ... your windscreen. 
your lights. your engine. 


Your car can 


saved her life. 
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When the police arrived, the woman discovered that the man wasn’t trying to kill her — he had actually 


Unit 6 Travel and tourism 
Keeping in touch 


Warm up 


1 Explain to students that they are going to read about and discuss a trip to New Zealand. 
They are going to read a set of e-mails and work out the writer’s itinerary. 


2 Ask if anyone has been to New Zealand. What did they do there? Ask other students what 
they know about New Zealand. Can they name any towns and cities? Explain that Auckland 
(on the North Island} is the largest city, but Christchurch {on the South Island) iS the ; 
capital. Use the map, from the website mentioned in the Follow up, to show the location 
of these places. 


Main activity 


1 Divide the class into pairs. Give each pair of students a set of e-mails and a set of pictures. 
Explain that someone called Jane sent these e-mails to her friends back home in England. 
There was a photo of Jane attached to each e-mail. Students have to match the Photos 
with the e-mails. 


2 Check the answers with the class. The pictures on the worksheet are correctly matched 
with the e-mails. The e-mails are also in the correct order, but read out their openings. €.g. 
We didn't go up in the helicopter yesterday, in random order and get students tO hold up 
the corresponding pictures. 


3 Get students in their pairs to identify past events and future events in one of the €-mails. 
For example, We didn’t go up in the helicopter yesterday, it was too windy, we went fora 
walk on the glacier are in the past, while we're spending tonight and Sunday night, we're 
going to walk the Routeburn Track are in the future. 


4 Explain to students that they now have to put the e-mails into the correct order. 
Encourage them to identify the past and future events in each e-mail, Ask one student to 
read out the verb phrases which are about the past and the other to read out the verb 
phrases which are about the future. 


5 While students are working, copy the dates in the chart below onto the board. Write 
ARRIVAL and DEPARTURE next to the first and last dates in the chart. 


6 Check the order of the e-mails with the class. Then ask students to copy and complete the 
chart with the names of the places where Jane stayed. 


PREPARATION . Si 4 7 Check the answers with the class. Use the map to confirm Jane’s itinerary. 
¿One photocopy for : PIER 


j < Answers. TRORA 
peach palir Porr ‘| Monday 1st’ ] ARRIVAL Auckla 
tut Into twelve parts: | Tuesday 2nd =: | Auckland: 


i> (She e-mails and six 
<. photos); map. of New 
“Zealand: 


d. | Rotorua 


‘Rotorua 


Studenis read the e-mails again and find the main activities of each day. 


Encourage students to find further information about New Zealand on the website: | 
www.NZ.com. They can also research specific places. The website for the Internationa 
Antarctic Centre is www.iceberg.co.nz, for example. 


d2 
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Greetings from New Zealand! We arrived in Auckland 
yesterday. This morning we went up Sky Tower. You can see 
the streets below because the floor is made of glass. Looking 
down gives you a very strange feeling. This afternoon we 
visited Mum's cousin. Tomorrow we're going to Rotorua. Wilt 
write again soon. 


We arrived in Wellington an hour ago after an all-day journey 
from Rotorua. We spent two nights there. After arriving from 
Auckland the day before yesterday, we went to the hot 
springs — they're like a very smelly swimming pool! Yesterday 
we visited the Maori cultural centre and saw the geysers 
there. They throw hot water into the air every few minutes. 
Tomorrow we're going to Te Papa - the National Museum of 
New Zealand. I’ve heard that it’s fantastic. 


After two nights in Wellington we travelled to South Island by 
ferry. We took the coach to Nelson directly from the port and 
spent two nights with my boss's sister - she was very friendly. 
She took us to the Abel Tasman National Park yesterday. We 
spent the day on the beach. Very soon we're going to get on 
another coach - this time to Franz Josef. We're going to stay 
two nights there. We want to go up in a helicopter over the 
glaciers. It should be fun! 


i 


We didn’t go up in the helicopter yesterday because it was too 
windy. Instead, we went for a walk on the glacier. We had to 
wear special boots because the ice was so slippery. We're now in 
Queenstown, where we're spending tonight and Sunday night. In 
between we're going to walk the Routeburn Track ~ this means 
staying two nights in huts. We have to carry our food, clothes 
and sleeping bag. I hope my rucksack isn’t too heavy. We might 
stay two nights in Queenstown when we come back so that we 
can go tandem skydiving on Monday. 
Skydiving was great! Tm glad we stayed an extra night in 
Queenstown. After all, it’s not every day you jump 4,000 
metres out of a plane! The Routeburn was OK, but we got very 
wet on our middle day. We travelled to Dunedin earlier today. 
omorrow we're going to the steepest street in the world. 
We're also going to take a boat trip to see some penguins and 
albatross - the biggest birds in the world. Then we're taking 
the coach to Christchurch the day after tomorrow. This holiday 
will soon be over! 


x 


Poe en ee ep en pe nen nnn ny 


We have spent two nights in Christchurch, and now we're at 
he airport. Yesterday we went to the cathedral, the museum 
and the park. We also bought our souvenirs - and another 
rucksack to carry them home! We checked in about three 
hours ago, then went to the International Antarctic Centre. 
his is a ten-minute walk from the terminal. I loved the ride 
on the Antarctic vehicle! See you very soon! 


A 


Se 
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Unit 6 Travel and tourism 


How stupid can you be? 


Warm up 


1 Explain to students that they are going to read and discuss three stories about journeys 
that went wrong. Ask them if they have made any journeys that went wrong. For example, 
have they ever got on a train going in the wrong direction? 


Main activity 


1 Explain to students that they are going to work in groups of three. Each person will read a 
different story. They must not show their story to the others in their group. 


2 Give each group of three students the jumbled stories. Tell students that they have two 
minutes only to work out which six paragraphs belong to each story. Each student should 
collect the paragraphs for one of the stories. 


3 Check the answers with the class. Read out the following tists of words, which show the 
first word of each paragraph in alphabetical order. 

“Answer key’ 

Story. oS 


orgatiisation: © 
"summarising, asking” 
` and answering... 


> one 


quiestions about a text, 3 thinkin sone 
recreating a text when: ae: 
TIME 4 Ask students to work apart from their group and put the paragraphs of their story in order. 


Encourage students to work together in pairs or small groups with students who have the 
same story so that they can help each other. Tell students to write a 30-word summary of 
what went wrong in their story. Do not check the summaries at this point. 


KEY LANGUAGE Ry 5 Students return to their original groups so that they are working again with the two 


40-50 minutes: 


Past tenses students who have each read a different story. 
6 Point out to students that after dividing the 18 paragraphs into three stories, they must 
PREPARATION know a little about the two stories that they haven't read. Explain that the two students 
who haven't read the story must ask their partner questions so that they can recreate the 
One photocopy: for 


story. When they have done this, they then write a 30-word summary of what went wrong 


each group of three in each story. 


students — cut into 
eighteen parts and 
jumbled 


7 Students continue working in their groups and compare their summaries, Are there any 
differences between the summaries? 


8 Give each student the stories they haven't read. Ask students if the stories have happy 
endings. And if so, who for? 


Follow up 


e Ask students to identify the point in each story where things went wrong. They then write 
an alternative, and much shorter, ending to the stories. 
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On the airplane was a very happy 
passenger. Mr Nicholas Scotti was 
going back to his native country of 
Italy after years of living in San 
Francisco. 


The plane made a refuelling stop 
at New York’s Kennedy airport on 
its way to Italy. Mr Scotti, who 
didn’t speak English too well, 
misunderstood the words 
‘refuelling stop’. Thinking he had 
arrived at his destination, he got 
off the plane and went into the 
airport. 


His nephews weren’t there to meet 
him, but Mr Scotti assumed they 
had been caught in the notorious 
Roman traffic they had told him 
about in their letters. So he found 
his own way out of the airport. 


He was a little surprised at the 
changes there had been in Italy - 
but, after all, this was 1977 and it 
was natural to assume that many 
old buildings had been destroyed 
since he had left. He was also 
surprised by how many people 
spoke English, but, after all, 
American tourists were 
everywhere. There were even 
street signs in English! 


But Mr Scotti didn’t have time for 
speculation. He had to meet his 
relatives. So he asked a police 
officer in Italian for directions to the 
bus terminal. The policeman, who 
by coincidence was from Naples, 
answered in fluent Italian. When he 
spoke to a second policeman, he 
wasn’t so lucky. How ridiculous, 
hought Mr Scotti, that the 
government employed policemen 
who couldn’t speak Italian. 


Even when Mr Scotti was told in 
talian that he was in the wrong 
city and country, he wouldn’t 
believe his mistake. As a police car 
rushed him back to the airport, he 
pointed at the speeding cars and 
said, ‘I know I’m in italy. That’s how 
hey drive.’ 


Pr at 
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A Western businessman living in 
Japan had been warned about 
pickpockets in the Tokyo subways. 
They grabbed wallets just as 
subway doors were closing, leaving 
the victim on the train, but without 
his money. 


One morning the Western 
businessman was at his usual 
subway stop when the train pulled 
in. He boarded, and sure enough, 


just as the train doors were about 


to close, he felt a man rub up 
against him. 


Anxiously, the businessman 
reached for his wallet. It was gone! 
He looked up as the doors began 
to close and saw that the man who 
had rubbed against him had now 
stepped off the train. 


Thinking fast, the businessman 
reached his hands between the 
closing train doors and grabbed 
the sneering thief's jacket lapels. 
The doors closed, with the thief still 
on the platform, but with his lapels 
trapped between the doors in the 
tight grip of the businessman. 


As the train began to pull away, the 
pickpocket began screaming as he 
ran along the platform with the 
train. Finally, halfway along the 
platform, the thief grabbed the 
stanchion next to the door and his 
jacket lapels were torn off. As the 
train entered the tunnel, the 
businessman thought that at least 
he had got something for his loss. 


When he reached his office, he 
called his wife to get his credit 
card numbers so he could cancel 
them. ‘You left your wallet on the 
table when you went to work 
today,’ she told him. 


In early 1983, aman from the Los 
Angeles area had a great idea: 
Why not fly instead of drive to his 
girifriend’s house? 


And how would he do this? He 
would get a light pool lounge 
chair and attach helium balloons. 
Then he would simply float 
upward into the sky. He would 
take with him a beer - and an air 
pistol, to pop the balloons one by 
one when he wanted to lose 
altitude. 


At first, things went according to 
plan. The balloons rose, carrying 
the man and his lounge chair up 
into the sky. As the man achieved 
his desired altitude, he got ready 
to shoot a few balloons. He took 
aim ... and then dropped the air 


Consequently, the lounge chair 
kept rising. At ten thousand 
feet, the winds took him out 
near the skies of LAX — Los 
Angeles Airport. 


Soon airline pilots began to 
report to the airport tower the 
unusual sight of a man ina 
lounge chair in the air lanes. One 
pilot reported a UFO — it was 
impossible that he could be 
seeing a man in a lounge chair 
with a beer at what was now 
fifteen thousand feet above the 
earth ... 


Finally the winds blew the man 
and lounge chair back towards 
suburbia. And as the helium 
slowly leaked out of the balloons, 
the chair gradually began to 
descend, and then, fittingly, 
landed right next to a swimming 
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40-50 minute: 


KEY LANGUAGE ` 


alcoholic, baked; 


boiled, bread, butter, 


cheese, coffee, eggs, 
fish, fresh; fried: fruit, 
full-fat, grilled, juice, 
low-fat, meat, milk, 
pasta, roasted, ` 
skimmed, tea, 
vegetables, water, 
whole-meal 


Present simple; 
expressions of 
quantity; adverbs of 
frequency; should 


PREPARATION 
One photocopy for 
each student — cut into 
two parts (the 
questionnaire and the 
key) 
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Unit 7 Food and drink 


Putting your eating habits 
to the test 


Warm up 


1 Revise food and drink nouns. Ask each student to suggest a noun in turn, Make sure that 
they include the words in Key language. 


2 Write these adjectives on the board: alcoholic, fresh, full-fat, low-fat, skimmed, whole-meal. 
Get students to match the adjectives with the food and drink items they have already 
mentioned. Then get them to say which food items can be baked, boiled, fried, grilled, roasted 


3 Practise expressions of quantity. Read out each expression on the left below. Get students 
to suggest another way of saying this (on the right). 


Four or fewer Fewer than four 
Four or more More than four 
Between two and four Two to four 


4 Read out these adverbs of frequency: always, never, often, rarely, sometimes, usually. 
Ask students to rank the adverbs in order from least frequent to most frequent. 


swerkey ` Resets: 
rarely, sometimes, often, usually, 


5 Ask students to predict what they are going to read about and discuss in the lesson. 
Explain that they are going to answer a questionnaire about their diet and find out how 
healthy they are. Encourage students to say whether they are healthy eaters or not. 


Main activity 


1 Give each student the questionnaire. Allow students time to read the questions. Look at 
question 6 with the class. Make sure that students understand that a serving is a portion, 
e.g. an apple, a glass of orange juice, a plate of salad, some carrots with their meal, etc. 


2 Divide the class into pairs. Partners take turns to ask and answer the questions. They note 
their partner’s answers. 


3 When students have completed the questionnaire and worked out how many answers of 
each letter their partner has, give them the key. Partners look at the key together and 
work out how good their diets are. 


4 Discuss the results with the class. Is anyone surprised by the results? 


Follow up 

e Read out each of the following pieces of advice. Ask students if they need to follow this 
advice. Point out that anyone who has answered A or B to questions 1-4 will need to 
follow this advice. 


Students then write similar advice for the remaining questions where their partner 
answered A Or B. 


Next, 


| 
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Putting your eating habits to the test 


Do you pay enough attention to your diet? Answer the following questions to find out 
whether you are giving your body what it needs or putting your health at risk. 


1 


10 


How many glasses of 
water do you drink every 
day? 

A Three or fewer 

B Four to seven 

C Eight or more 


How often do you eat 
fried foods instead of 
grilled, boiled, baked or 
roasted? 


A Usually or always 
B Often or sometimes 
C Rarely or never 


How often do you eat fast 
food instead of healthier 
meals? 


A Usually or always 
B Often or sometimes 
C Rarely or never 


How many servings of 
dairy produce - butter, 
milk, cheese, and red 
meat - do you have 
every day? 

A More than eight 

B Three to seven 

C Two or fewer 


2 How many cups of coffee 
and tea do you drink 
every day? 

A Eight or more 
B Between four and seven 
C Fewer than four 


5 On average, how many 
alcoholic drinks do you 
have every day? 


A More than four 
B Two or three 
C One or none 


8 How often do you eat 
fresh fish? 


A Rarely or never 
B Once every month or two 
C More than once a week 


= 


How many sugary foods 
and drinks do you have 
every day, including sugar 
in tea and coffee? 


A More than eight 
B Between three and seven 
C Fewer than two 


3 How often do you eat 
whole-meal bread or 
pasta? 

A Rarely or never 
B Often or sometimes 
C Usually or always 


6 How many servings of 
fruit and vegetables do 
you have every day, 
including juice? 

A Fewer than two 
B Two, three or four 
C Five or more 


9 How many eggs do you 
eat every week? 


A Four or more 
B Two or three 
C Fewer than two 


12 How often do you choose 
low-fat over full-fat 
alternatives, such as 
skimmed milk for full-fat 
milk? 

A Rarely or never 
B Three to seven 


C Whenever possible 


you answered A or. B toan 

“the questions, however, \ YOU f 

< “should take steps to improve: > 
these aspects of y your diet. 


Unit 7 Food and drink 


It's not what you eat and 
drink ... it's what you say 


Warm up 


1 Write the following words from the workshe 
materials, ieetotaller, balanced diet. Elicit or 
students to predict what the lesson is aboy 


ton the board: table manners, packaging 
explain the meaning of the words. Ask 
t {food and drink). 


Main activity 


1 Explain to students that they are going to re 
and drink. Point out that such quotations 
humour! 


ad and discuss some quotations about food 
re often noted for their general truth, and/or 
Give each pair of students the list of Quotation beginings 


Use the Notes below to provide backgroun 
Anon. is an abbreviation for Anonymous a 


d information about the sources. Explain that 
RESSE Nd is used when the writer’s name is not known. 
Sentence structure; 4 Encourage students to predict what word or wh at ki 


A nd of word may come next. | 
quotation 1, for example, the next word is Y: P 


a most i Pins A 
paraphrasing : the) or a pronoun (what, when). st likely to be an adjective, an article (a/an, 
TEER 5 Students work in their pairs and predict the eng : i ; 
TIME Pa endings ina list. ings of the quotations. They write their 
- inutes, ` i 
30-40 minu 6 Give each pair of students the set of Quotation endings. Tell students to match the 
f : endings with the beginnings. . 

Nes LANGUAGE ; 7 Check the answers with the class. Get individual students to read out a full quotation each. 

mança : e Fey ape 8 Ask students to paraphrase the quotations. 
packaging materials, hee P Dei ; 
table manners; | Suggested answers.: 
teetotaller > A Wiyoulte huge 

GER E i 21 don:tlike ordina 
PREPARATION. 
One photocopy for 


each pair -of students =. ; 
cut into two parts (the 
Quotation beginnings 
and the Quotation 
endings, with the 
endings.cut into twelve 
strips) 


pone likes chocolate... 


Follow up 
è Discuss the quotations with the class. Which 


d i ike? Whi 
agree with? Are any of their own endings pe © students particularly like? Which do they 


tter than the originals? 
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Quotation endings 


serea re ha i TEA 1M ete ty eG Veena TERING 2 Pept t et Pum 1>% 
! Quotation beginnings : 
I i i 
| 1 Hunger is 1 the best sauce in the world. f 
j Cervantes : i 
i A a cara g Resse 1>% 
i ! i 
i i i 
i 2 Pm only a beer teetotaller, 1 not a champagne teetotaller. i 
i George Bernard Shaw ' H 
i i H 
DOVES Ry RED pe cree eee ee ees nase 1>% 
| 
f 3 On the Continent people have good food; ' in England they have good table manners. 
f George Mikes i j 
ba==r====1 111m1 e === i> 
t i i 
i 4 One cannot think well, love well, sleep well i ` ! 
i + unless one has dined well. t 
F Virginia Woolf i K 
i H i 
1 i i 
' eats aap aaa STC py E EE >$ 
i i i 
i i i 
i 5 A food is not necessarily essential g 1 
i i 3 ú 1 just because your child hates it. i 
i Katherine Whitehorn i K 
i H i 
i i i 
| a a >t 
' $ 1 
' 6 With packaging materials in short supp! i i 
i R 8 e PEI + people may have to eat fresh food. i 
I The Economist ; i 
i i ' 
i i i 
| ee age ea i> 
1 H i 
i 7 Nine out of ten people like chocolate. i F i 
i i The tenth person always lies. H 
H John G. Tulliss ! i 
i i i 
1 
Procccncnanacenannnnenenncnnnnennnencnnnnnneecene >S 
i 1 i 
i i i 
i 8 We each da i i 
i Y ' dig our graves with our teeth. i 
: Samuel Smiles i i 
i i i 
i i i 
i i 
! La ane rene S E eee eee >S 
i i i 
i i i 
H 9 My mama said life was like a box of chocolates. i H 
' © You never knew what you'd get. i 
i Forrest Gump ! 
i i i 
i i i 
þ---============ 111-1 =m === === a me {>s 
i t i 
i t i 
i1 10 Adietis i i 
i ' a weigh of life. i 
i Anon. i H 
i i i 
i i i 
þ--a+======+ 1mm 1mm === === {>s 
$ 1 1 
i i i 
© 11 A balanced diet is 1 
i T a cookie in each hand. l 
i Anon. 1 i 
' i ! 
i ea E 1> 
È i i 
© 12 Eat, drink and be merry for i ; 1 
i ı tomorrow you diet. ! 
| Anon. : i 
i i i 
a EEEE AEE Riaeeenaucinesce H TETE E ES E NE A 4 >s 
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“Text structure 
‘and coherence, :. 
identifying humorous: 
‘ideas ce 


TIME. 
40-50 minutes 


KEY LANGUAGE 
calorie consumption, 
crash diet, diet, 

junk food, 
visualisation technique 


PREPARATION 
One photocopy for 
each pair of students ~ 
cut into three parts 
(the text, the Sentence 
beginnings and the 
Sentence endings), 
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Unit 7 Food and drink 


How to diet 


Warm up 


1 Explain to students that they are going to read about and discuss dieting. Ask if any of 
them have been ona diet. What was their diet? What was it like? Did it work? Can they 
give any advice to anyone else who is thinking of going on a diet? 


2 Give each pair of students the Sentence beginnings. Go through an example with the 
class. Discuss the first sentence and get individual students to suggest ways of completing 
the sentence. Students then work with their partner and complete the other sentences in 
their own words. 


3 Compare some, but not necessarily all, of students’ suggested sentence endings. 


Main activity 


1 Give each pair of students the text. Explain that students have to check whether their 
sentence endings fit into the text. They can modify any of their endings if they no longer 
make sense within the text. 


2 Give each pair of students the Sentence endings. Explain that students have to match 
the sentence endings with the gaps in the text. Go through an example with the class. 
Ask students to find the missing ending for gap 3. (See Answer key below.) 


3 Ask students to complete the text with the sentence endings. 
Check the answers with the class. 


< “Answer key GA Se 
“1d 23K 4) Sb) 6a 7h 8g. 9 


5 Ask students to identify the writer’s function in creating this text. The main function is to 
amuse, rather than to inform. Then ask them to identify which parts of the text they find 
amusing and to explain why. 


ested answers 
Dieters are going round in ci 


Follow up 

e Students continue working in pairs and invent an excuse for eating biscuits. Give an 
example yourself, e.g. I had to eat this biscuit. It was lonely in the packet on its own. 
Encourage students to make their excuses as amusing as possible. They then take it in 
turns to tell the class their excuse(s). Students vote for the funniest excuse(s). 


iei a e nS < C O 
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How to diet 


The purpose of dieting is to lose weight, so that 


Sentence beginnings 
“The purpose of dieting! is io lose weight, $0." 


= 


you (1) ......... Lots of people overeat because os that yous: 
(ieii . A good way to reduce your calorie a i | ; 
consumption is (3) ........ . A train, for example. Lots p peop £ overeat because . 


There are more different diets (4) ........ g 


A good Way. to reduce your calorie 
There’s the F-Plan, C-Plan, etc. The most ; 


consumption f iS 


effective diet is (5) ........ . One useful tip is to 
W aei . This is really good for big eaters 
because (7) .......- Finally, when you've finished 


the list, eat it. That’s your meal for the day. 
Crash diets are where you can lose a stone ina 
week. This is otherwise known as amputation. 


For the really serious you can (8) ........ . But 
remember that doing this (9) ........ ‘ 


You'll eat less if you learn to chew slowly and 
savour your food. You will cut down your food 
intake drastically if (10) ........ . Avoid using this 
technique during important business lunches. 


T'm following a new revolutionary diet! 


A great idea to make you think twice about 
eating is to consider {11)......... For example, 
imagine that huge slice of chocolate cake being 
stored on your thighs. Go easy with this 
visualisation technique because you might start to 
associate your thigh with chocolate cake and wake 
up to find yourself munching away at your leg. 

You can also try a treats system where 
(12) rex ses . Really fat people who eat nothing 
but junk food are using the same system: they 
reward themselves with tasty junk food all their 
lives and punish themselves by an early death. 
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“40-50 minutes 


KEY LANGUAGE. 
caravan, circus,.clown, 
costume, host, monkey, 
perform, performance, 
performer, show, train, 
” trainer, training. 


Present simple; past» . 
simple : : 


"PREPARATION . 
One photocopy for 
each student. 
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Unit 8 Describing people 


How do | look? 


Warm up 


1 Tell students that they are going to read a magazine article about someone who works ina 
circus. Write the word circus on the board. Get students to suggest words associated with 
circus, e.g. clown, monkey, and write them on the board. Introduce the words in Key 
language if students don’t mention them themselves. 


Main activity 


1 Give each student a photocopy. Ask students a) What is the name of the woman in the 
photo? b)What is her job? 


2 Look at the paragraph headings in A with the class. Students then read the text and match 
the headings with the paragraphs. 


3 Ask students to read the text again. They find the words in the text from B and work out 
what they refer to. 


3 Nell and her husband Toti 6 sitting on my be 


4 Tell students to underline the sentences in the text about the past. Get individual students 
to read out a sentence each. Make sure that students understand taught, bought and 
restored. Encourage them to work out the meaning from context and to help each other if 
necessary. 


5 Ask students to answer the questions in C. 


7 Ask students to answer the question in E. In order to encourage students to talk about 
Nell’s clothes, make-up and state of mind, ask them What does she wear? What about her 
face? How does she hope to feel? 


Follow up 
e Ask students if they would like to work in a circus. Why? / Why not? 


a 
E 


ki u a W a a D a a a a a a a a 


How do 
I look? 


Nell Gifford, circus performer 


1, Iget up early every morning and practise on my 
horse. Perlo is.a very good horse. He kneels, 
` stands on. his back legs, goes backwards and 
sideways. I learned to ride when Iwasa child. 
» But. didn’t want to work with horses then. 1 
|” wanted to be a monkey trainer, I had about 30. 
i life - but I 


A Read the text. Match the headings (a-e) with the paragraphs. 
a My health bMyhome cMylife with horses dMyface e My clothes 


B What do these words refer to? 
i then (para 1) 2they(para1) 3we(para4) 4it(para4) 5then (para5) 6 this (para 5) 


C Underline the sentences in the text about the past. Then answer these questions. 
1 When did Nell learn to ride? 
2 What did she want to be when she was a child? 
3 Where did she learn to train circus horses? 
4 Who did she start Giffords Circus with? 
5 What was the wagon like when Toti and Nell bought it? 
6 What did they do to the wagon? 


D Nellis a circus performer. What kind of performer is she? What three other things does she do in 
her job? 


E Nell asks: How do I look? How does she hope to look at the beginning of a show? 
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Unit 2 Describing people 


His or hers? 


Warm up 


1 Revise items of clothing, including the items in Key language. Write these items on the board: 
belt, cap, hat, jacket, leggings, mackintosh, muff, skirt, veil, waistcoat. Ask students if these 
items are men’s or women’s clothing. 


2 Write barbed wire on the board. Elicit or explain the meaning of barbed wire. Ask students 
where you find barbed wire. Elicit or explain the meaning of camp. Ask students to suggest 
a link between barbed wire and camp. Repeat this procedure with the other words: 
canteen, Commandant, gate, password, prisoner of war, sentry, soldiers, tunnel. Encourage 
students to predict the topic of the story they are going to read. 


Main activity 
1 Give each pair of students the Story strips. Tell students to put the paragraphs of the story 
in order. 


2 Check the order with the class. Read out the first sentence or phrase from each paragraph 
in order. 


3 Explain that the prisoner was called Heinz Justus and that this is a true story. Ask students 
to read the text again and to make a list of everything Heinz wore when he was disguised 


KEY LANGUAGE wad as a) Mr Budd, and b) the woman. 
barbed wire, b al 

camp, canteen, 
Commandant, ‘gates : 
hat, jacket, leggings, 
mackintosh, muff, 
password, 
prisoner of war, sentry; 
skirt, soldiers, tunnel, 
veil, waistcoat 


4 Cheek the answers with the class. 


“answer key cue 
o> Mr Budd: leggi gs: Cap, aah. e 
a „Woman fat, müti, vell, jacket, skirt; belt: 


5 Give each pair of students the Exercise. Ask stuđents t to discuss the questions in their 
pairs. Encourage them to answer the questions from memory, and then to return to the 
text to check what they remember and for further details. Explain that their answers 
should form a summary of the text. 


6 Check the answers with the class. Get individual students to give one part of the summary 
each. 
Past tenses 


PREPARATION 

One photocopy. for 
each pair of students — 
cut into two parts (the 
story and the exercise. 
with the story cut into 
ten strips) 


Follow up 
e Ask students what they think of the story. What kind of man was Heinz? Would they have 
tried to escape like he did? 


e Ask students if they know of any other famous escape stories. 
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pee ceeenpeceeeeceen= 


en a a en en nr ee wn nn nn nr een ene x 


| was taken as a prisoner of war in July 1917 to Colsterdale camp, near Masham, and | didn’t want to stay 
there. | tried several times to get through the barbed wire and ! also took part in one of the tunnelling 
schemes which was, however, discovered by the British just before the tunnel was completed. 

Then one day | had an idea ~ | would walk out through the gate disguised as our English canteen manager, 
Mr Budd. So | started watching him as he left the camp every evening. | noticed that the sentries never 
asked him for the password. Everybody knew Mr Budd too well for that. This was also, of course, rather a 
drawback; but my idea was to escape in the evening after dark. 


| understood that every male passenger in those war days had to produce a document when buying a railway 
ticket, particularly when travelling to London. As | didn’t want to walk there, | decided to travel as a woman. 


Then | heard that Mr Budd was going to be sent to another camp. | had no time to lose, so | began 
collecting an outfit in the camp. My skirt was made out of an old blanket, and the hat and muff were mostly 
composed of parts of fur waistcoats. 


The day of the escape arrived and | put on all the clothes, man and woman's mixed together. | approached 
the gate disguised as Mr Budd. | wore a false moustache and a pair of spectacles in exactly the way Mr Budd 
wore them. My cap, mackintosh and bag were also exact replicas of the ones with which Mr Budd used to 
leave the camp every evening. My friends all thought | really was Mr Budd when they saw me. 


Mr Budd used to leave the camp at about 8 pm, so | decided to leave at about ten minutes to eight. Some 
friends of mine would keep the real Mr Budd busy in the canteen until shortly after eight. As the sentries 
were usually changed at eight o’clock sharp, | was sure that the new sentry would not be surprised to see 
the second and real Mr Budd leaving the camp. So | walked to the gate smoking my pipe as if | were Mr 
Budd after a day’s work at the canteen. | shouted ‘Guard’ as Mr Budd did. The sentry called out, ‘Who's 
there?’ ‘Budd,’ | answered. ‘Right,’ he said and opened the big door. 


| walked slowly away from the camp. It was a two-hour walk to Masham station; but | had only gone a short 
distance when | saw our Commandant coming towards me. | tore off the moustache and spectacles as, of 
course, | didn’t want the Commandant to address the false Mr Budd. As | passed him, | just said ‘Good 
evening’, and so did he. 


A little further on | decided to change into a woman. | exchanged Mr Budd’s cap with the woman’s hat and 
veil which | carried in my bag, and took off my mackintosh, which covered a blue jacket, trimmed with all 
sorts of lace and bows. My skirt was held up with a leather belt round my hips, so | undid the belt and 
released the skirt. Luckily for me skirts in those days reached down to the ground, so my leggings were 
completely covered by the skirt and couldn’t be seen in the dark. 


After some time | noticed three soldiers following me. They were from the camp. | thought about throwing 
away my bag, but this was impossible. The soldiers came closer and closer until finally they overtook me. 
They then stopped and said ‘Good evening, miss. Have you by any chance seen a man with a bag like 
yours? A prisoner of war has escaped and we are out looking for him.’ 


tried for a time to speak in a high voice, asking them not to speak to a woman on her own. Could they have a 
ook at the bag | carried? | refused, of course, but | knew that it was all over with me. | was found out. 


Exercise 


1 How did Heinz decide to escape from the camp? 

2 Why did he decide to dress as a woman after his 

escape? 

3 How did he get the woman’s disguise? 

4 On the day of his escape, how did he disguise himself 
as Mr Budd? 

5 Why did he decide to leave at ten to eight? 


6 How did Heinz’s friends help him? 

7 Why didn’t the sentry ask him for the password? 

8 Would the real Mr Budd go past the same sentry? 

9 When did Heinz change into the woman's clothes? 
10 What happened when the soldiers spoke to him? 


From Reading Extra by Liz Driscoll © Cambridge University Press 2004 PHOTOCOPIABLE 5 


55 


Unit 8 Describing people 


What do men really think 
of cosmetic surgery? 


Warm up 


1 Explain to students that they are going to read about and discuss cosmetic surgery. On 
which parts of the body do people have cosmetic surgery? What do students think of 
cosmetic surgery? Do they know anyone who has had it? 


2 Explain that students are going to read the views of eight men. Ask students to predict 
what kind of things the men will say. Use the headings in the chart in Answer key below to 
guide students. Build up a chart on the board as you discuss what the men will say. 


Main activity 


1 Divide the class into groups of four. Give each group a set of opinions. Tell students to copy 
the chart on the board and complete it with information about each man. Point out that 
sometimes in response to the Yes/No questions, they may have to answer information not 
given or not relevant, or another answer other than yes or no. Encourage students to work 
together in pairs within the group so that they can help each other. 


2 Check the answers with the class and complete the chart on the board. 


Wer: 


“KEY LANGUAGE — 
Norge cre 


PREPARATION 
One photocopy for ` 
each group of four i: 
students = cut into 
eight parts 


3 Explain to students that this article is from the British magazine Woman. in the article, 
each view was accompanied by a caption, i.e. a sentence or phrase from the article which 
summarised the writer’s view. This was short and snappy, eight words at the most, 
sometimes it included the word I, but never referred to the writer’s partner. Give one or 
two examples from Answer key in 5 below. 


4 Ask students to continue working in their groups and get them to suggest the best 
caption for each view. 


5 Discuss the answers with the class. The original captions from Woman are given below. 
if students’ suggestions are different, this does not necessarily mean that they are wrong. 
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<r r 7 
f Darren Appleby, a 31-year-old art director, Joel Orme is a 24-year-old television ! 
' is married to Nicola, 30. They live in ! researcher. He lives in Manchester with ' 
: Cheshire. : his girlfriend Lyndsey Evans, 24. f 
i Nicola loathes her nose and would love surgery to i Nine times out of ten, you can tell if a woman's had i 
© make it smaller; but even if | was the richest man in ' cosmetic surgery, particularly a facelift, because it : 
t Britain | wouldn't pay for her to have it done. Aside i looks so unnatural. But nose jobs are the worst—they | 
i from the fact that I love her exactly the way she is, why i usually look like they’ve been stuck on. As a child, | i 
1 gounder the knife needlessly? it seems so vain. Any i used to get teased because my ears stick out a bit. | H 
| operation is worrying, so | wouldn't want her to be put ! asked my dad if I could have them pinned back and he | 
! at risk unnecessarily. Nicola knows how I feel,so!’dbe ! always said no. l'm glad he did now, because l realise | 
i really upset if she had surgery behind my back~she’d 1 they’re part of what makes me who | am. i 
| no longer look like the woman | fell in love with. ! i 

BE bevence cece emmen cece ene necnnnnn naan nncee b i 
! Steve King, 28, lives in London and works : Simon Wells, 44, and Rebecca Owen, 59, | 
| in the media. He’s single. | both teachers, live in London. ! 
j | don’t have a problem with anyone having surgery to H | hadn’t really noticed Rebecca’s wrinkles — it was the i 
i pin back their ears, but having a tummy tuck is lazy i lines on my forehead that people usually commented } 
i and could be sorted out with healthy eating and 1 on. But after she read about procedures to iron out | 
1 exercise. | also question the reasons some people 1 lines, she suggested we both tried it. | was more H 
i have surgery. For example, if a woman is unhappy with t impressed with the results than she was, but | wor’t i 
! her appearance and it’s having a psychological effect ! have any more. | don’t mind if Rebecca wants to, but `! 
i onher, then there’s nothing wrong with doing t only if she does it for herself. ’m convinced! wouldn’t i 
! something about it. But surgery just to please a i notice a new haircut, never mind a smoother face. ! 
1 boyfriend is simply ridiculous. g ! 
1 1 1 
1 1 ' 
$ i 1 

ope a E eer nes A agree em poseeesgmase anna sda onsets osene earns geass 
| Richard Shorney, 40, a business adviser, : Michael Briggs, 56, is married to Linda, 48. | 
| lives in Cambridgeshire with his wife | They run a website business together and | 
i Sarah, 32. | five in Norfolk. i 
i Women always aspire to look like celebrities, but | bet i Linda had cosmetic surgery three years ago. | was dead ' 
+ most stars have spent a fortune making themselves + against it and worried about the health aspect more i 
' that way. | hate the ‘Hollywood’ look — women with ' than anything. She had a lower face and neck lift, an ! 
! rigid faces from too many facelifts. They look like ! upper and lower eye lift, laser treatment to remove fine i 
1 clones of each other. | actually think it’s individuality 1 lines and excess fat removed from around her eyes. She i 
and the imperfections that make women beautiful. | i was battered and bruised afterwards, but once i 
+ wouldn’t want Sarah to have plastic surgery, even ı everything settled down she looked amazing. Since i 
| though there are bits of her she doesn’t like. | think | then Pve had cosmetic dentistry to realign my teeth and | 
{she’s great the way she is. ‘ Pm about to have excess fat and skin removed from my i 
! t upper eyelids. l'm a cosmetic surgery convert. j 

Gael þr-zem=------=1 -77mm 1mm mmm mmmn þ--=+=+===-=1 1-115111- 1111111755 4 
1 Andy Barden, 35, lives in Kent with his ' James Palmer, 32, is a farmer from ! 
| wife Sandra, 46. 1 Cambridge. He’s married to Alison, 27. i 
f Sandra’s going to have a facelift later this year and H There’s no need to be unhappy with your appearance f 
‘nothing | say will change her mind. | don’t think she 1 these days. I'd have surgery if | had the money. I'd i 
1 needs it and | really can’t understand why she wants : have the bump on my nose removed, although !’d i 
i to put herself at risk. There’s also the fact it’s so t never have pectoral implants to make my chest bigger. f 
1 expensive and there are far better things to spend the ! You'd have to be really vain to do something that i 
i money on. We've had a few arguments about it, but i drastic. Alison says if bits start to droop or sag as she f 
' Fm resigned to the fact that she'll go ahead. | just ' gets older she'll have them seen to. | wouldn't want : 
1 don’t think looks are that important — it’s what a 1 her to change her appearance dramatically, but if i 
f person is like on the inside that counts — people i she’d be happier after surgery, then why not? f 
: should grow old gracefully. Cosmetic surgery seems H H 
+ such a vain thing to do. i i 

S< E iced EE AA ie Sent Poi wasted conti imate le ee ee haa or eS ale Bae 4 
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“extracting ke 
. information 


KEY LANGUAGE ` 
alarm, battery, cover, 
key, keyring, pin, 
ripcord, screw: = 


PREPARATION 
One photocopy for 
each pair of students — 
cut into four parts (the 
two pictures, the text 
and the Exercise); 
keyring and keys; 
dictionaries 
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Unit 9 Describing things 


Dont go out without your 
minder 


Warm up 


1 Bear in mind that personal attack is a delicate subject and should be treated sensitively. 
Ask students if the streets of their town or city are dangerous. Have they ever felt in 
personal danger? Ask students what they would do if they felt in danger. 


2 Explain to students that they are going to read a leaflet about something they could use if 
hey were in danger. 


Main activity 


1 Give each student Picture 1. Ask students to describe what they can see and to say how 
hey think this gadget could help them when in danger. Pre-teach the words key and 
keyring using real ones. Do not confirm students’ predictions of how the gadget works at 
his point. 

2 Write the word alarm on the board. Ask students what an alarm clock does. Explain that 
he gadget in the picture is a personal attack alarm. 


3 Give each student Picture 2. Use this picture to pre-teach the other words from Key 
anguage. Does this picture confirm students’ predictions of how the gadget works? 


4 Give each student the text. Ask students to underline the sentence explaining how the 
gadget works. The answer is in the third sentence. 


5 Ask students to continue reading until they find an expression in the leaflet which means 
ear-piercing. (The answer is extremely loud in the paragraph headed Warning.) 


6 Ask students to continue reading until they find more detailed information about how the 
gadget works. 


7 Ask students to paraphrase the paragraph headed To operate your Minder Alarm. 


8 Ask students to look up the word minder in their dictionary. (A minder is someone who 
protects another person, especially a famous person, from danger and unwanted public 
attention.) Ask them if they think minder is a good name for this alarm. 


9 Explain that this leaflet is provided with the gadget when you get it. Remind students that 
it isn’t necessary to understand every word in a leaflet such as this. The important thing is 
to understand how the gadget works. 


10 Tell students to imagine that they have bought a Minder and that they must answer a 
friend’s questions about it. Give each student the Exercise and ask students to read and 
find the answers to the questions in pairs. 


11 Tell students to change partners. They ask and answer the questions orally together as a 
role play. 


Follow up 


e Encourage students to find further information about crime prevention products on this 
and other websites. 
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Minder 


Personal Attack Alarm 


Feel secure with a Personal Alarm by your side. 


Compact, powerful, efficient, the Personal Alarm is invaluable 
in all distress situations. 


Puli the ripcord for an ear-piercing alarm. 


Police and security advisers recommend the use of Personal 
Alarms to minimise the threat of assault, rape, animal attack 
and obscene phone calls. 


Warning 


The effectiveness of the Minder alarm is due to its extremely 


at source. As a result, prolonged exposure can cause 
permanent hearing damage. 


Do not activate the alarm unnecessarily In particular, take 
care to avoid endangering small children and pets. 


The manufacturer and its agents will not accept any 
while in possession of this product whatever the cause or 
reason. 

Power supply 

The Minder is powered by 3 x LR44 or A76 batteries. 


To ensure that your alarm is always at the peak of efficiency, 
please: : 


1 Check the batteries’ condition regularly by activating the 
alarm for a short period. 


Picture 2 


new ones. 
To operate your Minder Alarm 


Simply pull the cord to remove the pin. The alarm will be 
activated immediately the pin is removed and will only stop 
when it is replaced. Minder will run up to one hour on fresh 
batteries. 


To change the batteries in your Minder Alarm 


1 Unscrew the Phillips screw on battery cover (picture 2). 


2 Remove the cover and replace the batteries, ensuring that th 
new batteries are inserted as shown in picture 2. 


Note: Incorrect insertion of the batteries will prevent your 
Minder from working properly and will damage the alarm. 


3 Replace the screw and re-tighten screw. 
4 Always test the alarm after changing the batteries. 


For inquiries: JNE MARKETING LTD. 
Tel: 01978-855054 


www.jnemarketing.co.uk 


Exercise 


1 How loud is the alarm? Could this be dangerous? 


2 How many batteries does the Minder need? How 
long do they last? 


3 How can you check if the batteries are working? 
How do you know when to change the batteries? 


4 How big is the Minder? Where can you buy it? 
5 What happens if the Minder doesn’t work? 


Guarantee: The alar 
“and-workmanship-in-noi 

date Of purchase This-guarantee is 
= beer altered; modified or repaire 
Manufacturer, and: 


loud and powerful siren, which produces 130 decibels of sound 


responsibility for any loss, damage or personal injury sustained 


2 At the first sign of a weak sound, replace the batteries with 


e 
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KEY LANGUAGE 
bank, belt, drawback, 
pillow, transit. 


PREPARATION 
One photocopy for. 
each pair of students. — 
cut into two parts (the 
text cut into: twelve 
paragraphs and the 
photos) ane 
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Unit 9 Describing things 


Don't forget to pack ... 


Warm up 


1 Begin the lesson by asking students to suggest exotic holiday locations, e.g. The Maldives, 
Fiji, The Caribbean. 


2 Explain to students that they are going to read about and discuss four items that they 
might take on holiday. 


Main activity 


1 Divide the class into pairs. Give each pair of students a set of photos. Allow students time 
to look at the pictures and discuss what the four items are for. 


2 Discuss each photo with the class. Get students to describe what they can see and to 
suggest a name for each item, Guide them towards the names of the items: Belt Bank, 
Kepi Hat, Transit Pillow, Bed Specs and encourage students to suggest why these names 
were chosen, Write the four names on the board. Ask students if they have used any of 
these items. 


3 Give each pair of students a set of jumbled descriptions. Explain that they have to match 
the descriptions with the photos. The full name of the item is missing from the first gap in 
each description. The missing word in each later gap is simply one of these words (belt, 
hat, pillow, specs). They must decide which is the first paragraph of the description for 
each picture. Point out that it is not necessary to understand every word in the 
descriptions, just the general sense. 


4 Check the answers with the class. The descriptions on the worksheet are with the correct 
pictures. 

5 Tell students to look at the first paragraph of the description for each item and find the 
item's main selling point. Get them to write a sentence of no more than 15 words for each 


one. While students are doing this, write the beginning and ending of each of the 
sentences in Answer key in 6 below on the board. 


6 Compare the sentences with the class. 


7 Ask students to read the remaining paragraphs for each item and find the item’s main 
drawback(s), if there is one. Ask them to underline the sentences in the paragraphs. 


8 Check the answers with the class. 


9 Discuss the items with the class. Would students take any of them on holiday? Which 
one(s}? Why? 


Follow up 

e Ask students to imagine that they have entered a competition to win a holiday in the 
exotic location they mentioned earlier. They haven’t won first prize, but they have wona 
runners-up prize — one of the four items in the photos. Students write a paragraph saying 
which item they would choose, and why. They then write a second paragraph saying why 
they wouldn’t choose the other items. 
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ike a regular... 
made from black cotton 
with brown leather trim 
and a metal buckle. 
However, on the inside 
here is a 60-centimetre 
zip which closes a long, 
thin pocket where you 
can store money to 
help you if you should 
ose your bag or wallet. 


here is also enough 
room to carry a 
photocopy of your 
passport in the 
Nie nates . Then, if 
your passport and 
wallet are stolen, you 
can walk into an 
embassy and prove 
immediately who you 
are. Very usefull 


available in one, very 
large size, which will fit 
a 100-centimetre waist. 
But you can easily cut it 
down to size. It isn’t the 
most stylish 
on the market, but you 
don’t want an 
expensive-looking 

if it is also a 


AREA is a cap 
with a curtain around 
the neck to keep out 
the sun’s rays. The only 
drawback is that you 
could look like Laurel 
and Hardy in the 1931 
film Beau Hunks, when 
they signed up for the 
Foreign Legion. 


is actually 
based on a Victorian 
design, although the 
Velcro that attaches the 
curtain flap to the back is 
probably a later addition. 
The.. .. is also 
lined to aid cooling. The 
detachable rear flap 
covers your neck and 
ears exceedingly well. 
When it is detached, you 
are left with a regular 
cap. 


available, rather 
appropriately, in sand. It 
comes in a choice of 
sizes. 


Ep ee eee eens 


The wo. IS a MUSE 
for anyone who wants 
to sleep on long-haul 
flights. The... is 
shaped like a horseshoe. 
The material is rather 
like a very thick and 
heavy sponge which 
holds the shape of the 
neck and head for a long 
time, allowing shoulder 
muscles to relax and 
you to sleep. 


NASA actually developed 
the material from which 
the ............... is made, 
for their astronauts on 
the space programme. 
These chaps faced some 
of the longest-haul flights 
— to space and back. The 
material was used to 
help astronauts cope 
with the enormous G- 
forces experienced at 
take-off and landing. 


The only drawback is 
that the oe is 
bulky. It is also weighty 
— 664g — although, of 
course, this is not such 
a problem if your next 
trip is in zero gravity. 


pe E a a a aa Na a a aa s a aaa aa aaa a ge a a ay el naa 


i 

i 

i 

H 

i 

H 

i 

H 

H 

i 

H 

i 

H 

i 

H 

t 

i 

i 

i 

i 

i 

i 

H 

i 

i 

i 

! 

i 

d 
You need a pair of ' 
EIRA tomakethe ! 
most of the television in ! 
your hotel bedroom i 
while you’re away. ! 
These glasses are fitted ! 
with small, mirrored i 
prisms for each eye. i 
This means that you will! 
be able to lie flat on i 
your back in bed while | 
still catching essential  ! 
viewing. Í 
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surprisingly well. The 
reflected image of the 
screen is even big 
enough to let you read 
some subtitles. The 
frames, in attractive 
tortoiseshell, are solid 
and comfortable, 


might 
also be very useful for 
hospita! patients who 
want to read a book or 
eat their food, but find 
it uncomfortable or 
perhaps impossible to 
look down. 
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Unit $ Describing things 


Can't live without ... 
bananas 


Warm up 


1 Explain to students that they are going to read a newspaper article about bananas. Elicit 
that in newspapers there are both news stories and features ~ articles about particular 
topics. Elicit that a news story might be about a specific theft of bananas, while a feature 
might be about the general benefits of eating bananas. 


2 Explain that this article appeared in The Guardian. It summarises articles from other 
newspapers. Ask students if they can name any British newspapers. 


Main activity 


1 Give each student a photocopy. Allow students one minute to find the names of seven 
newspapers. 


2 Check the answers with the class. Point out that in Britain, most daily newspapers have a Sunday 
equivalent — independent / independent on Sunday, Daily Telegraph / Sunday Telegraph. 


` Scanning for names; 


extracting ee wer key. jet ig cae 
information, reading Daily newspapers. sunday newspa 
; f independent > “> Sunday People 
for detail. ally Telegraph | Sunday Mirror 
Pye cd othe Observer a. 
TIME : ae Independent on Sunday. 
30-40 minutes 3 Look at the opening paragraph of the text with the class. Explain that go bananas is an 


: idiom which means get angry or excited and pleased. it is probably being used here to say that 
KEY LANGUAGE j British people are getting very excited about bananas. 


article, broadsheet; 4 Ask students to read the descriptions in Exercise A and match the newspapers with the 
feature, go bananas descriptions. Encourage students to work together in pairs so that they can help each other. 
7 ?. 


tabloid 


PREPARATION. 
One photocopy for each: 
student; British... 
newspapers {if available) ; i ; 
` 5 Ask students to read the text again and decide if the sentences in Exercise B are true or false. 


6 Check the answers with the class. Encourage students to justify their answers by referring 
to the text. Use this opportunity to clarify the meaning of any unknown words and idioms. 


Follow up 

e Explain that the Sunday People, Sunday Mirror and Sun are tabloids (popular newspapers 
with small pages, more pictures, and short, sensational stories) and The Observer, Daily 
Telegraph, independent on Sunday and independent are broadsheets (larger newspapers, 
with more serious and detailed reporting). Ask students if they think the references to the 

62 i newspapers within the text show this at all. 
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iho a bb b 


U bi bs bf kw ba 


ia k G a a 


Eo W i 


w u A a a u 


Ho H a 


a 


Can't live without .. a 
bananas — 


fis now ‘considered to be indispensable 
sand rallies”, says: The. 
ed: to the testosterone-: 


Exercise A 


Match the newspapers with the descriptions. 
1 remind(s) us of the benefits of eating bananas 
2 talk(s) about British banana-buying habits 


3 describes) banana-eating at the Wimbledon tennis 
championships 


4 talk(s) about a reference to bananas at a historical 
event 


5 compare(s) bananas negatively with other fruit 


6 talk(s) about changes in the law with regard to 
bananas 


slevgcetodacsepesuseusctuenessseasebaccedseccesusteatectecesessseceeesesacencdveeueeveesseseabensveseccseveeuatecscchnnueeene§ 


- blood pressure and. soothes-heartburn.”. Its talents’ 


“foods ambrosia in a saffron: skin.” 


2 (hing Elvis Presley ate, that they. ome 


“weaning babies and:“you can even use the.skins.as 


` chemiċal powerhouse ona par. with anything dished out .’ 


fibre and vitamins;-it is rich in potassium-and low in 
calories. It-is also a first-class hangover-cure, stabilises 


don’t end there, She Says. itis the “perfect food”: for 


garden fertiliser... It is astonishingly versatile”: 


There is more: The thick skinned, Unzippabie fruit is: a 


by the.doctor. “Bananas: contain chemicals that. 
‘stimulate. the ‘production of serotonin and dopamine, 
the same neurotransmitters set: off by Prozac and: 
ecstasy,” says The Observer. :“In short, ‘bananas are 
healthy — and they give you a buzz: It isthe: ultimate 


“Whai’s' more, the banana rio longer: has.to be kept on oe A 


what the Independent calls “the straight and. narrow’. 
Last week, “Euro rules banning bendy: bananas and 

Curvy cucumbers {were] declared. illegal i in the high 

court,” said: ‘the Sun. 


‘But-there i is more toa bent: banana than double 


entendres.:You might think of it as a humble fruit, but 
it 'has.'special-economic importance as a'symbol of the 
potency. of western capitalism” according to-The . 
Observer. When the Berlin’ wall-fell, groups: of East 
Germans chanted “hold our hands and: take. US: to 


‘banana land” because it" ‘meant Treedo 


shipping. And if you ido that, things. sure 
that- bad": 


Britain’s favourite fruit ‘has "ts ‘detract 
“How. |hate-bananas,” sighs Adam: Ed 
concedes:that they havea certain stat 


“a vejitable gourmet ‘support. system And: y 
banana is not as other: fruits = it has n 
is not in the same. Class’ as the apple, ‘the orange, the, 
peach, Ot any. other of Bod! $ great. takeaway ING 


use itto teach gastronomic: height: 


“Wteremains: a juvenile delinquent to be glasted i ino” 
sandwiches,” concludes Edwards, “a one-dish ‘wonder ee 
Suited only for the palate oe a child. ae ; 


Exercise B 


Decide if these statements are true or false. 


1 


Bananas, like a drug, can give you a feeling of 
excitement. 


British people spend less on bananas than other 
supermarket food items. 


Most tennis players at Wimbledon eat a banana 
during their matches. 


‘Banana land’ was a country that didn’t trade with the 
rest of the world. 


You can make wine from both bananas and grapes. 


It used to be European law that bananas had to be 
straight. 
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Unit 10 Friends and relationships 


What is a friend? 


Warm up 


1 Ask students how they would define the word friend. Encourage students’ suggestions, 
but do not confirm their answers at this point. 


2 Explain that you want students to read a dictionary entry for friend and to compare it with 
their answer. 


Main activity 


1 Give each student a dictionary entry. Ask students to check the definition for friend and to 
highlight the meaning so that this is separate from the examples. Elicit that friend has two 
meanings (1 a person whom you like, 2 a person or organisation who helps and supports 
someone or something]. Ask students what other information the dictionary entry gives 
about the word friend (3 a definition of Friends of the Earth, 4 some sayings which 
include the word friend). Write the above four points in a list on the board. 


2 Explain to students that they are going to look at a variety of different text types in English, 
which all include the word friend or friends. Give each student a set of texts. Allow them 
two minutes to underline or highlight the word friend(s) in the texts. 


Divide the class into pairs. Ask students where they think these texts are from. 
Check the answers with the class. Write the seven text types in a list and begin to build up 


Sep: iia from: a chart on the board. 
examples, spee' À d ; 
Pips: SP i 5 Students read the texts and decide if the word friend(s) relates to meaning 1 or meaning 2 
reading,’ scanning for : on the board. 
specific words, ‘ Check the answers with the class. Explain that proverbs is another word for sayings. 
skimming far text type `: : ‘a ks : 
7 Ask students who exactly would read the dictionary definition. Elicit that this could be a 

A student of English, wanting to check which verbs and prepositions to use with friend(s). 
TIME : iea f 8 Students read texts A-G again and decide who exactly would read each text. How and 
40-50 minutes why would they read the text? Would they look at the whole text (skim)? Or would they 

: look only for specific information (scan)? 
KEY LANGUAGE 9 Check the answers with the class. Emphasise the point that in our everyday lives the way 
(membership) card, we read something depends on the reason why we are reading. 


dictionary entry, friend, 
magazine articlè, ` 
newspaper article, 
poem, proverbs, ; 
sayings, website 


+ i meaning 


PREPARATION 
One photocopy for each” 
student — cut into two 
parts (the dictionary entr 
and all the other texts). ~- 


Foliow up 
; e Ask students to think of other text types in which they might find the word friend(s). Ask 
64 3 them to collect examples before the next lesson. 


a ki 


iè kd 


C e a 


ki ÈO wa 


ed 


Oxford woman rescues friend 


from river 

A 22-year-old woman was rescued from the Thames on Friday 
evening. Joelle Parkes, from Osney, fell! overboard at Godstow 
Lock, near Oxford. Rachel Powers, the boat’s owner, jumped into 
the water and rescued Miss Parkes. Both women were taken to 
the John Radcliffe Hospital, but were later released. 


Cambridge. TB 


English 


Readers level 


a d a frog. 
Then Thad a tiger, 
a snake and then a bat; 


a lion and an elephant, 
a zebra and a cat. 


Now my bed is full of friends, 
but the problem is, you see, 
though none of them feel lonely 
there’s no room left for me. 


search 


friends of 
the earth 
internation! focus on foe groups 
D about foei Seber 
CER DET 


O member area 
cer-det/foe Bolivia 


clashes with corporate giants 
read on-line 

€ English > 

< espanol} 

< francais > 

text version 


D support foei 
Q site map 
Q Jobs at foei 


http/www.foei.org/ 


order your print copy 
order your foei t-shirts here! 
“how to eat sustainably” 
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Bo 


Friends Membership Card 
PLAYHOUSE 


Box Office: 01865 305305 


friend COMPANION /frend/ n [C] a person. whom you 
know wel! and whom you like a lot, but who is usually 
not a member of your family She’s my. 
best/oldest/closest friend -we've known each 

other since we were five: He’s a family friend/friend 
of the family. We've been friends (= have liked each 
other} for many years. José and Pilar are (good) 
friends-of ours (= we like them). We're (good) friends 


just (good) friends (= they were not having a serious 
or sexual relationship). Emily has. made friends with 
(= formed a relationship with and likes) o new child in 
her.class at school. Now children, can’t you be 
friends (= behave in a pleasant way that shows that 
you like each other) and play quietly together? A 
person.or organisation that is a friend to/of someone 
or something helps and supports them: Thank you 
for being such a.good friend to me, when | had all 
that trouble. The Friends of {= The organisation which 


thé cost of the exhibition. Friends of the Earth isan 
international organisation which aims to protect the’. 


enemies’ means although you are my friend, you are. 
treating me very badly..(saying) ‘What are friends 

for?/That’s what friends are for’ means that someon 
has said or done the particular thing they have said 
done because they are your friend: Bee 


With a friend at your side, no road 
seems too long. 

JAPANESE PROVERB 

Hold a true friend with both your hands. 
NIGERIAN PROVERB 


One can do without people, but one has need 
of a friend. 


CHINESE PROVERB 


A mile walked with a friend contains only a 
hundred steps. 
RUSSIAN PROVERB 


with José and Pilar. She said that she and Peter were ` 


supports} the Royal Academy raised £10000 towards - 


environment. (saying) ‘With friends like you, who needs. - 


001367 0 
Expiry date: End 03 / 03 


Name(s): Miss E.M. Driscoll 


1 


Please quote your membership no. when booking 


When booking always ask for your Friends Discount. 
Quote your membership number when booking. 
Please bring your card with you when collecting tickets. 
Your membership card is valid until the expiry date shown on the front. 


This card is your receipt and proof of membership — please keep it safe at all times. 


THE OXFORD PLAYHOUSE 


| 
| 


PREPARATION | 
One photocopy: for: 
each pair of students — 
cut into two parts (the 
texts and the Exercise) 
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Unit 10 Friends and relationships 


How to make new friends 


Warm up 


1 Explain to students that they are going to read about and discuss ways to make new 
riends outside work or school. Ask students how they met their friends. Also encourage 
hem to suggest other ways to meet new people. Write a list on the board, e.g. join a club, 
use public transport. 


Main activity 


1 Divide the class into pairs. Give each pair of students the texts. Allow students two minutes 
0 find how many of the suggestions in the list on the board are mentioned in the texts. 


2 Discuss the answers with the class. Write a list of suggestions, plus names of the writers, 
on the board. (See the chart in Answer key below.) 


3 Ask students to turn the texts face down on their desks. Make sure students are aware 
hat the four writers are talking about their own personal experiences of making new 
riends. Ask students to identify what kind of things the writers mentioned, eg. 
success/failure, what other people do/suggest, rather than specific experiences. 


4 Give each pair of students the Exercise. Add columns 1-4 to the chart on the board. Make 
sure that students understand that the numbers refer to the questions in the exercise. 


5 Tell students to copy the chart on the board. They then read the texts again and complete 
the chart with information about each writer. 


6 Check the answers with the class and complete the chart on the board. 


7 Ask students to read the texts again and to find out if the four writers want to meet new 
people in general or new people of the opposite sex, or both. Explain that they must also 
find information in the text to support their decision. 


8 Discuss the answers with the class. 


Follow up 
e Students write a paragraph about how they met some of their friends. 


ki al 


Hi mo ee | 


id k | 


tel 


a a ee ee ee 


You want to meet someone special .. 


. or simply some new people. What’s the 


best way to make new friends? Write and tell us about your experiences. 


“Lthink-a 2 good way'to meet people 
‘and ‘galleries, even launderettes. 


a museum, ‘isn t there? And the: 


ay was urea and it's 


‘Oo meet’ üp with them 


Exercise 


1 Did he/she try this way to meet new people? 
If the answer is yes, go on to question 2. 
If the answer is no, go on to question 3. 

2 Was he/she successful in meeting new people this 
way? 
If the answer is yes or no, go on to the next way to 
meet people. 


‘is to goto public places, like cafés. : 


‘There's always. lot to talk about in 


of people. However, they : 


I oret it would be < 


| wanted to meet: 

‘someone special, but T 

didn't know the best way to.do 
this, | didn't want to go to a dating 


3 Does he/she talk about someone who met new 
people this way? 
if the answer is yes, go on to question 4. 
If the answer is no, go on to the next way to meet 
people. 

4 Does he/she want to try this way of meeting new 
people? 
if the answer is yes or no, go on to the next way to 
meet people. 
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Unit 10 Friends and relationships 


Fiancee loses her ring in 
Easter egg swap 


Warm up 


1 Explain to students that they are going to read a newspaper article about Easter. Ask them 
why and how people celebrate Easter. Make sure students are aware that giving chocolate 
Easter eggs to friends and family is an Easter tradition in some countries. 


2 Write the title of the article Fiancée loses her ring in Easter egg swap on the board. Elicit or 
explain that swap means exchange and a fiancée is a woman who is engaged to be married 


3 Ask students to suggest what the article is about and what could have happened. Do not 
confirm students’ predictions at this point. 


Main activity 


1 Give each student a photocopy. Encourage students to work in pairs or small groups on A, 
so that they can help each other. 


Bee is Be 2 Ask students to complete the sentences in B, using the text to help them. Check the 
: KEY LANGUAGE lt Na a cee first. Then ask individual students to read out a sentence 
+ boyfriend; = i 
(prospective) bride, - 
~- donor, Easter, engaged, 
` flancé(e}, graduate, -< 
husbandtto-be, ` 
plumber, recipient: 


Past modals: can’t / 
-could | might must 1: 

should | shouldn't / 

would 1 wouldn’t have 


` PREPARATION -` 
:Oñe photocopy: for’. 
+ gach student’ 


4 Write the following questions in speech bubbles on the board as if they were part of a 
conversation: Do you like your new ring? Which ring? Ask students who might have said 
these things. Students will probably all agree that the man and woman might have said 
the things. Then ask how the couple must have felt when they dicovered what had 
happened. 


5 Write the modal verbs from Key language on the board. Encourage students to use the 
verb forms in sentences about the young couple, e.g. He shouldn't have hit her, She can't 
have liked plain chocolate. 


6 Ask students how they would have felt and what they would have done if they had been 
the young man or woman, e.g. I wouldn't have swapped the egg, I would have bought a 
cheaper ring. 


7 Ask students what they would have done if they had found the ring when the egg was 
resold, e.g. Td have taken it back to the shop. 


Follow up 

è Students imagine what happened next. They then write the article which appeared in the 
newspaper the following Sunday (April 22nd}. Unfortunately, there was no follow-up article 
in The Observer on Sunday April 22nd, so who knows what happened! 
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z] 


ta 


ital 


ses 


i a a i) 


a i 


k w a w a 


i a u 


A Read the article. Put the words and phrases under the correct symbol. 
Male Female 
2 


B Complete the sentences with he or she. Then number the sentences in the order in which 
they happened. 


a A eer put the ring inside the egg. 
RA saw that the egg was plain chocolate and decided to exchange it. 
c .. went to the shop, but someone else had bought the egg. 


OO 


d .. gave the other person the egg as an Easter present. 

E N rire took the egg back to the shop and got a milk chocolate one. 

f .. discovered that the other person had exchanged the egg. |_| 
g didn’t know that there was a ring inside the egg. |_| 
h .. bought a plain chocolate egg and an engagement ring. 


C Answer these questions. 


1 What happened when the couple discovered that the ring had been taken back to the shop? 
2 How did the young woman get her minor injuries? 

3 Who did she go and see? 

4 Why have legal papers been prepared? 

5 What does Luca Maori think will happen to the ring? 

6 What does he think will happen to the young couple’s relationship? 
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Unit 11 Health and fitness 


Daily wake-up and 
warm-up 


Warm up 


1 Ask students to name parts of the body. invite individual students to touch part of their 
body and say the corresponding word. Write a list on the board. Make sure that you 
include the words in Key language. 


2 Explain to students that they are going to read and carry out an exercise routine. Explain 
that the exercise routine is part of an authentic text. It hasn't been simplified, but the 
accompanying pictures will help them to work out what to do. 


Main activity 


1 Give each student the list of exercises. Get students to read the text and underline the 
parts of the body that are mentioned in the exercises. Encourage students to compare 
their answers with a partner. 


2 Check the answers with the class. Add any extra words to the list on the board. Make sure 
that students can all identify these parts of the body. 


mee ees sie 
ws; feet, knees, fingertips, shoulders, bac 
ad, turamiy; bottom, hips,’ toes, hands, waist, 


30-40 minutes 
: 3 Explain to students that they are now going to match a pair of pictures with each exercise. 
‘KEY LANGUAGE Give each student a set of pictures. Again, students can help each other to match the 


i pictures with the exercises. 
arms, back, Boltam 4 Checkth h the class. Th the worksheet | 
. faat Fi ; A eck the answers with the class. The pictures on the worksheet opposite are correctly 
elbows, feet, fingertips, matched with the text. 


hands, head; hips, knees 
neck, shoulders, thighs, 
toes, tummy; waist 


5 Explain to students that they are now going to do the exercises. Make sure that they don’t 
have any medical conditions or injuries that prevent them from doing certain exercises. 


6 Tell students to stand up and make sure that they have enough space to do the exercises. 


imperatives Go through the first exercise with the class as an example. Read out each instruction for 
Gh students to follow. Break up each sentence into parts, e.g. Stand tall / with your feet 
; see shoulder-width apart / and knees slightly bent. Demonstrate the actions yourself as you 
PREPARATION read out the instructions. 


~ One photocopy for each 
student- cut into seve 
parts (the list of exercise 
and the six pairs of phot 


7 Tell students to work in pairs. They use the pictures to work out how to do each exercise. 
Go around the class, helping and demonstrating where necessary. 


8 Explain to the class that you want pairs of students to demonstrate an exercise to the rest 
of the class. The other students must identify the exercise. Point out that they can refer to 
the text while they are watching a demonstration, but not to the pictures. Tell students to 
put the pictures away. 


9 Ask pairs of students to take turns to demonstrate. The other students say the name of 
the corresponding exercise. 


Follow up 
e Students work in pairs and prepare instructions for another exercise. They then take turns 
to give their instructions to the class. The other students must do the exercise. 
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Elbow lifts 


1 Stand tali with your feet shoulder-width apart and knees 
slightly bent. Place your fingertips on your shoulders with 
your elbows close to your body. Raise your elbows 
straight in front of you and continue to raise them as high 
as is comfortable. 

2 Swing your elbows out to the sides and then back in 
again. Repeat. 


Neck turn 

1 Stand comfortably with your back straight and arms 
relaxed by your sides. Lengthen your neck by lifting the 
crown of your head towards the ceiling. 

2 Turn your head to the left as far as you can comfortably 
manage. Hold for two seconds. Turn back to the front, 
pause and repeat on the other side. 


Torso twist 


1 Stand with your feet shoulder-width apart and knees slightly 
bent. Pull in your tummy muscles, tuck your bottom 
underneath you, and fold your arms at shoulder level. 

2 Turn the top half of your body to the left as far as you can 
go, while keeping your hips facing front. Repeat to the right. 
Alternate until you have completed eight on each side. 


wo ee pn nen 


Hip swing 

1 Stand with your feet slightly wider than hip-wicth apart. 
Bend your knees towards your toes. Put your hands on 
your hips. 


2 With your bottom tucked underneath you and both knees 
equally bent, swing your hips slowly from side to side. 


Side bends 

1 Stand with your back straight, feet shoulder-width apart, 
knees slightly bent and hands behind your head. 

2 Tucking your bottom underneath you, bend from the 
waist to the left and then straighten. Repeat to the right. 


aye ne ee ee ee ee qe en ee ee een ee eee 


Squats 

1 Place both feet flat on the floor, shoulder-width apart. 
Look straight ahead. . 

2 Bend your knees over your toes while bending slightly 
forwards at the waist. Place your hands on the top of 
your thighs as you bend to support your back. Return to 
an upright position. 


Leen e nee ew enwnn mans 
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unit 11 Health and fitness 


What shall | do, Doc? 


Warm up 


1 Begin the lesson by writing the words from Key language on the board. Elicit that these 
are all parts of the body. Ask students what medical problems you can have with these 
parts of the body. 


2 Explain to students that they are going to read about and discuss medical problems. 


Main activity 
1 Give each pair of students the list of Questions. 


2 Ask students to look at each question in turn and decide who is speaking to whom. Then 
get them to suggest a reply, e.g. 1 Don’t eat so much sugar, 2 I fell off my bike. 


3 Discuss the answers with the class. 


OF patient eG 


4 Use the jokes below to introduce the idea that the questions are actually the first lines of 
two-line jokes. 


| 30=40' minutes 
ees Bi Jokes 

1 ‘How did the accident happen?’ ‘My wife fell asleep in the back of the car’ 
2 ‘What will you do when you're as big as your mother?’ ‘Diet.’ 


5 Discuss the first question on the photocopy with the class. Ask if anyone can suggest the 
punch line. 


` KEY LANGUAG 
arm, bone, brain, ê 
“fingernail, foot, too 


i 


| PREPARATIO! 
: e at Se 6 Students work in their pairs and predi i i i ines i 
One photocopy for a A ents work in their pairs and predict the punch lines. They write their punch lines in a 
; each pair af students -i 7 Give each group of students a set of Punch lines. Teli students to match the punch lines 
cut into two parts (the with the questions. The punch lines should be ordered as shown on the worksheet. 
Questions and the” 8 Check the answers with the class. 


Punch lines, with the 
Punch fines cut into 
fifteen strips) 


9 Ask students to paraphrase the punch lines. 


Follow up 
e Ask students which of the jokes they particularly like, and why. 


ə Encourage students to tell any jokes they know in English. 
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D i a ai 


ù n a U a a 


a 


Punch lines 


< i igen geo Pe 7 
+ Questions i i 
! i i 
i 1 Pm putting on too much weight. What shall | i Push yourself away from the table three times a day. t 
! do, Doc? H i 
1 H 1 
1 pi 1 
i a a a N A ee eee 7 
! i 
H 2 How did you break your arm? i You see those steps? Well, | didn’t. 1 
i ! H 
i panne nnn nen ne nen nen ene een ene E 
i ! i 
! 3 | haven't touched your tooth yet, have I? No, but you’re standing on my foot. ! 
i ' ! 
1 bueececeenenneneneneannnennnnaununannnnnmuumne aam 4 
! : i 
! 4 Doctor, | often fee! like killing myself. What ! Leave itto me. i 
j shall | do? H ' 
H EEEE E EEE EA a 
i : } 
! 5 Does every bone in your body hurt? i Yes, Pm glad I'm not a fish. ! 
! i i 
i r e a renee a eer ee : 
i H 1 
1 6 Have you ever had a car accident? | Well, I met my wife at a petrol station. i 
: ' ' 
' a A ; 
rT 1 
! 7 What do you recommend for the pain in my 1 Try walking with the other one. ' 
i left foot, Doc? i i 
H pee E E ESEE AE E ee ae 4 
1 I j 
! i ' 
1 8 So Jones is dead. Did he leave his wife much? i Oh, nearly every night. : 
1 i 
1 p] 1 
i EE E acct 5 
! | : 
r 9 What’s good for biting fingernails? t Sharp teeth. i 
| 
ROO ae Sane eee ga a See oes i 
i 10 How did your brother have his accident? i He tried to fly his plane through a tunnel without f 
\ 1 checking the train timetable. H 
' i i 
' aiea a a 1 
i l 
ı 11 Why do I get a sharp pain in my left eye every i Take the spoon out of your cup. i 
Hy time | drink tea? t k 
i Pesan ses A A 
i 7 i 
t 42 What’s the quickest way to get to the hospital? i Stand in the middle of this road for a while. i 
| | 
' Dee Pom gee aa ae ty re eae g] 
i i i 
1 13 What’s the best way to stay healthy? i Not to get sick. 
i i ' 
| Scien eas GL 
t _ 14 Could you pay for an operation if | thought i Would you find it necessary, Doc, if | couldn’t pay ' 
f one was necessary? t for it? i 

i H 

Riles a eee ee : 

1 15 How long can a man live without a brain, Doc? : | don’t know. How old are you? f 

i H i 

a toes ea de Dont elton te EEEE wie fo as eto Se a eh hae rss Wh 4 


e ee, ge ee Oe. SR a 


x 


x 
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Unit 11 Health and fitness 


‘Insane’ daredevil skis 
down Everest 


Warm up 


1 Explain to students that they are going to read an article from the British newspaper The 
Observer. The article has not been simplified in any way. It contains lots of words that they 
may have never met before. 


2 Explain that the text is about Mount Everest. Encourage students to say what they know 
about Mount Everest — facts and figures, and also what they know of the dangers, 
disasters and deaths there. 


Main activity 


1 Write the title of the article ‘Insane’ daredevil skis down Everest on the board. Elicit or 
explain the meaning of insane (mentally ill, although often used informally) and daredevil 
(someone who does dangerous things and takes risks). Write the bi-line Extreme sports 
hero slides to a record on the board. Invite students’ comments about the personistory. 


2 Ask students what they want to know about this story. Elicit one or two questions, e.g, 
Who is the daredevil? How old is he? Then divide the class into pairs or groups of three. 
Teil students to write at least ten questions they want the text to answer. As they work, 
write a few prompts on the board. For example, weather, feelings, publicity, ascent, alone, 
money, first mountain, first attempt on Everest. 


40-50 minu 


3 Get students to read out a question each. Tell other students to add any extra questions 
to their list. 


` KEY LANGUAGE 
-ing'and.-ed:word: 
endings’: 


4 Give each student a photocopy. Students read the text and find answers to their questions 
in pairs or groups of three. 


Discuss the answers with the class. 


Hae Bon Remind students that they can focus on aspects of grammar when reading a text. 
PREPARATION For example: . 
One photocopy for 


a) Get students to identify words which end in -ing. Ask them which words function as 
each student 


nouns. Then get students to rephrase sentences from the text which include the -ing 
form as a verb. For example: Slovenian Davo Karnicar yesterday became ... when he 
triumphed over ... and people who had dismissed him as mad. 


b) Get students to identify words which end in -ed. Ask them which words function as 
adjectives. 


c) Get students to identify adjectives that appear before nouns, e.g. in the first 
paragraph: extreme, treacherous, first. Then ask which can be omitted from the text. 
Elicit that most of the adjectives in this text are very strong, and add a lot of colour. It 
isn’t essential to understand their meaning, however. 


Follow up 

e Encourage students to find further information about Davo Karnicar and his expedition on 
the website. They can also find out more about Himalayan expeditions on this website: 
www.everest.com. 
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‘Insane’ daredevil skis down Everest 


Extreme sports hero slides to a record, reports Paul Harris 


Triumphing over extreme cold, treacherous ice and 
people dismissing him as mad, Slovenian Davo Karnicar 
yesterday became the first person to ski non-stop down 
Mount Everest. 


After a dramatic plummet over almost sheer cliffs of 
snow, boulders and ice, 38-year-old Karnicar emerged 
exhausted but exhilarated 
in his base camp after five 
hours of skiing that gave 
new meaning to the words 
off piste. 


At one stage he had to 
speed over stretches of ice 
that collapsed and broke 
underneath him and could 
have sent him tumbling 
into the deep crevasses 
that dot the mountain. 


ʻI feel only absolute 
happiness and absolute 
fatigue,’ he said after his 
successful run landed him 
in the record books and 
notched another in a 
series of bizarre firsts of 
Everest that already 
includes launching a 
paraglider from the 8,850- 
metre summit. 


The descent by the father of three had been seen by 
many as insanely dangerous. The Darwin Awards 
website, which documents and applauds foolhardy 
deaths, called the descent ‘madness’ and urged people 
to log onto internet broadcasts of the attempt. ‘Keep 
your eyes peeled for a live Darwin Award,’ it said. 


However, the only body to make news yesterday was a 
corpse of an unknown mountaineer which Karnicar 
zipped past as he descended, one of an estimated 120 
cadavers, thought to litter the slopes. For Karnicar it 
was a reminder of the potential perils of his sport, but 
it did not stop him. : 


‘This mountain is always full of surprises, seeing a dead 
man out there was a really shocking experience,” he 
said. 


Poin: 


Thanks to strategically placed cameras on the mountain 
and one attached to his safety helmet, hundreds of 
thousands of people in more than 70 countries 
witnessed his descent on the internet. During the run 
more than 650,000 hits were registered on the 
expedition website - www.everest.simobil.si - 
jamming it for a time as others tried to access the site. 


Those successful in 
logging on shared in the 
drama. At one stage 

| Karnicar prompted deep 
concern after he failed to 
radio in to his support 
team just before he 
negotiated a notorious 
outcrop called the Hillary 
Step. But there had been 
no disaster. It was just 
the extreme weather 
hampering the operation 
of his radio batteries. 


In fact the conditions 
were so severe that he 
| abandoned plans to rest 
fon the summit before 
attempting to descend. 
Instead, suffering from 
fatigue, as soon as he 
reached the top he put 
on his skis and flung 
himself back down the mountain. 


He had already skied down Mont Blanc, the 
Matterhorn, the Eiger and Annapurna, but Everest was 
the last great challenge of the extreme side of the 
skiing world. 


Tackling the mountain had already cost Karnica two 
fingers when a failed attempt saw him get frostbite as 
a fierce storm lashed the peak. 


Karnicar comes from an illustrious skiing family in 
Slovenia and took part in his first Himalayan skiing 
expedition in 1989. Since then he has been tireless in 
raising funds and sponsorship for more expeditions, 
with Everest as the eventual goal. 


‘Extreme skiing is my sport, my thinking and life itself’ 
he said. 
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: reading for spec 
information. 


‘programme (cinema 
theatre), recipe, ticket, 


timetable (train), TV listing 


PREPARATION 
One photocopy for 
each student — cut into 
three parts (the texts, . 
Student A’s questions 
and Student B’s- 
questions) 
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Unit 12 Leisure time 


A life of leisure 


Warm up 


1 Ask students what they read in their own language in their everyday lives. Write a list of 
text types on the board, e.g. newspaper, book, letter, advertisement. Make sure that the list 
includes the items in Key language. 


2 Explain to students that they are going to look at a variety of different text types in English. 


Main activity 


1 Give each student a set of texts. Allow them just one minute to look at the seven texts and 
work out where each text comes from. 


2 Check the answers with the class. Write the seven text types in order in a new list on the 
board. (See Answer key below.) 


3 Ask students to look at the seven texts again and identify the exact topic. Ask What is the 
recipe for? What is the leaflet about?, etc. 


4 Explain to the class that the diary is Jane’s diary and that the other texts all relate to Jane’s 
week. Students take the role of Jane. 


5 Divide the class into pairs. Give one student in each pair the Student A questions and the 
other student the Student B questions. Ask students to find the answers to their 
questions. Partners then take turns to ask each other the questions they have just 
answered. 


6 Check the answers with the class. Point out that these are the type of questions we ask 
when we read such texts in everyday life, 


7 Ask students to complete the diary with information from the other texts. Encourage 
students to work in pairs so that they can help each other. 


8 Check the answers with the class. 


Follow up 
e Get students to bring as many different types of texts as they can find to the next lesson. 
Tell them to supply a question for each one. All the students then look at the class 


selection of texts and questions, and try to answer as many of the questions as they can 
in 15 minutes. 


e FR ote 


ue 


pei 


al 


Pancakes Filling 
100g plain flour 1x 215g tin 


oil for frying 100g grated 


News Sport, weather 

Extinct The Dodo (R) Why did 
the dodo disappear in the 17th 
century? 
Big Brother Friday Night’s 
Eviction Night with 
Davina McCall 


Friends The One With The 
Red Sweater 


Frasier 


Big Brother Davina McCall 
interrogates the latest loser 


London < Oxford : London 


salmon 


salt 4 spring onions, chopped 
1 egg 600ml white sauce 
300ml milk salt and pepper 


Cheddar cheese 


Sat6.: 


42: 00.: 


: Paddington ‘ i Paddington 
0915 | 1014 1115 | 1214 
0958 : 1052 11145 i 1244 
1015 | 1114 ¿1200 1256 
1045 0 1144 11215 4314 
Student A 
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s The Royal Tenenbaums showing at t 


Friday? 

Are there any lunchtime fitness classes? 
Where are you sitting at the Swan Theatre? 

What time does the 11.15 train get into Paddington? 
Who's coming for dinner on Tuesday? 


How much cheese do you need for Savoury filled 
pancakes? 


What time is the news? 
Which day is Gail coming to Oxford? 


he cinema on 


Phoenix _ 


Pickurehouse _ 


aids. Club: MONSTERS, ING: [u] 


BEND IT LIKE BECKHAM üa 
2,00, 9. 00.003 y 
E AMADEUS: DIRECTOR $ cur pal BE 
“AL 00, T3020 
“OCEAN'S ELEVEN i a 
ELA 


ABOUT A-BOY. i a 
oo 42.00,215 0: 
7 BEND. IT LIKE. BECKHAM na 
3552.00; 9. 00 


FITNESS AT FERRY SPORTS CENTRE 2002 
A QUICK GUIDE TO THE FITNESS CLASSES WE OFFER 
TO AVOID DISAPPOINTMENT WE RECOMMEND BOOKING IN ADVANCE 


MONDAY 9.30-—10.30am MOVE & STRETCH 
5.45 — 6.45 pm STEP AEROBICS 
7 — 8.00 pm CIRCUIT TRAINING 
TUESDAY 9.30-10.30am LEGS, BUMS & TUMS 
12—12.45 pm AEROBICS 
6- 7.00 pm BODY CONDITIONING 


Student B 


1 


2 
3 
4 


u 


PHOTOCOPIABLE | 


Can you book fitness classes in advance? 
When did Gail get your message? 
Which episode of Friends is on TV? 


What time is Bend it like Beckham showing on 
Saturday evening? 


What kind of flour do you need for the pancakes? 


How long does the train journey from Oxford to 
London take approximately? 


is your Stratford ticket for the afternoon or evening? 
When are you seeing Mum and Dad? 


77 


Unit 12 Leisure time 


The National Museum of 
Photography, Film and 
Television 


Warm up 


1 Ask students if they are interested in photography. Encourage them to talk about their 
interest in this subject. Then ask if they are interested in film. Finally ask if they are 
interested in television. 


2 Explain to students that they are going to read a brochure for a museum of photography, 
film and television. Ask if anyone has been to such a museum. Then ask what kind of 
things they would expect to be able to see and do in such a museum. 


3 Tell students that you are planning a trip to the National Museum of Photography, Film and 
Television in Bradford. Ask them what kind of things they want to know before you go to 
the museum. Elicit one or two questions, e.g. Is the museum open on Mondays? How 
much does it cost? Then divide the class into pairs. Tell students to write at least ten 
questions that they want answers to. As they work, write a few prompts on the board. e.g. 
café, special exhibition, cinema, children, telephone. 


4 Encourage students to read out a question each. Tell the other students to add any extra 
questions to their list. Continue until all the class questions have been covered. 


40-50 minutes 


_ KEY LANGUA 


NGI l Main activity 
Present simple: 1 Give each student a photocopy. Ask students to read the text and find answers to their 
Pe ae questions. Encourage students to continue working together in pairs so that they can help 
PREPARATION... each other. 
One photocopy for 2 Ask students to ask and answer the questions across the class. 
each student TO 3 Students continue working together in pairs. They role play a conversation between a 


receptionist at the museum and someone who has phoned the museum for information. 


4 While students are working, write the following words in a list on the board: animals, 
history, science and technology, soap operas, cartoons. 


Tell students to imagine that they are particularly interested in the subjects in the list and 
to find out from the brochure what they should see and do at the museum. 


5 Check the answers with the class. 


Follow up 

e Ask students what they would do and see at the National Museum of Photography, Film 
and Television. Encourage students to find further information about the museum on its 
website: www.nmpit.ora.uk, if they have access to the Internet. 
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PHOTOGRAPHY 
FILM & TELEVISION 


Bradford, West Yorkshire BD1 1NQ 
Enquiries 0870 7010200 

Education bookings 0870 7010201 
Fax 01274 723155 
www.nmpft.org.uk 


OPENING TIMES 
Museum 


10.00am — 6.00pm 
Tuesday - Sunday Bank and school holiday Mondays 
Shop 10.00am - 6.00pm 


Café-Restaurant 10.00am - 5.30pm 
Pictureville café-bar 5.00pm - 9.00pm 
Cinemas 11.00am ~ late 


GALLERIES 


A visit to the NMPFT is a great day out. Look back 
to early television and forward to a virtual world. 
Here's a taste of some galleries to help you plan 
your visit. 


THE KODAK GALLERY 


Trace the history of popular photography, with 
every camera imaginable — from 19th century glass 
plate wooden contraptions to today’s digital 
gadgets. 


HANDS-ON TV 


Operate cameras, read the news, vision-mix or take 
a magic carpet trip in our TV studios. 


NEWS AND BBC STUDIO 


Discover how news stories are constructed and 
presented and think about the effect they have on 
viewers and society as a whole. 


TV HEAVEN 


Settle down in front of the box and browse through 
the best (and the worst) of British TV. Soap, comedy, 
drama, documentary — the choice is yours! 


ANIMATION BROUGHT TO LIFE 
Let Chicken Run and 
Wallace & Gromit 

transport you around 

the world and art of 

the animator. 


EXHIBITION 


The temporary exhibition galleries present 
world-class exhibitions on photography, film, 
television and new media. 


Prices 
Prices vary according to exhibition. 


Gift vouchers, saver tickets, special group rates and 
season tickets available. 


IMAX CINEMA 


With a screen five storeys high showing amazing 
3D films, you actually become part of the action. 


www.imaxnorth.co.uk 
BOX OFFICE 


0870 7010200 
Standard IMAX films are approximately 40 minutes 
long. 


IMAX prices 

Full: £5.95 
Child/concession: £4.20 
Children under 5: FREE 

Group rate: 20% discount 


(ten or more people, booked and pre-paid 14 days in advance) 
Films change. For latest films see www.imaxnorth.co.uk 


SPACE STATION ZD 

Suspend yourself in space with the crew of the 
International Space station as they undertake the 
most impressive feat since landing a man on the 
moon. 


DOLPHINS errs 
Swim with wild dolphins Bucs 32 
as you embark on an = 
underwater adventure = (2 

to find out more about |; 
these extraordinary 
creatures. No wetsuits 
required! 


© Ecoscene 


BUGS ZD 

Bugs! 3D shrinks you to the size of a fingernail to 
experience, first hand, an insect’s environment. 
Where raindrops fall like hand grenades, a leaf 
weighs more than a lorry and blades of grass soar 
to the clouds like skyscrapers. Visiting this micro- 
universe, you find yourself immersed in a huge and 
hostile land where hungry predators stalk prey and 
fight for survival against the odds. 


GHOSTS OF THE ABYSS 2D 

Directed by James Cameron, Ghosts of the Abyss 
will take you on the 3D journey of a lifetime, more 
than two miles beneath the surface and into the 
ruined wreck of the great ship Titanic. You will 
travel to locations unseen for more than ninety 
years. Through the magic of 3D, you will truly feel 
as though you are there as they “fly” their amazing 
equipment through the ship's ruined majesty. 


BOND, JAMES BOND 

Whether you're a film lover, a Bond fan or simply 
mad about production and design, Bond, James 
Bond is an exhibition you must not miss. 


Created by the Museum, this remarkable new 
exhibition celebrates 40 years of the world’s best- 
known movie phenomenon - the James Bond films. 
‘The Bond, James Bond exhibition is a NMSI 
touring exhibition curated by the National 
Museum of Photography, Film, & Television. The 
exhibition is currently on tour in the USA.’ 


BOND. JAMES BONG 
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Unit 12 Leisure time 


Adrenalin capital 


Warm up 


1 Explain to students that they are going to read about and discuss some extreme sports. 
Ask students to name as many extreme sports as they can (see Key language). Write a list 
on the board. Use any photos you have brought to the lesson to elicit the names of sports. 


2 Ask students if they have done or would like to do any of these sports. 


Main activity 


1 Write the title of the article Adrenalin capital of the world on the board. Ask students to 
suggest which city or country the text might be about. 


2 Give each pair of students a photocopy. Allow students 30 seconds to identify where the 
adrenalin capital is. 


3 Students read the text and identify the extreme sport in each description. While they are 
working, you can indicate which sports in the list on the board are mentioned. 


Check the answers with the class. (See Suggested answers below.) 
5 Ask students to read the descriptions and work out exactly how to do each sport. 


6 Check the answers with the class. individual students paraphrase a description each 
without naming the sport. Encourage other students to guess the sport. 


Kayaking Parahi 2, 
tock climbing; 
waterskiing)... 
white-water rafting 


PREPARATION. 
One photocopy for 
each pair of students; 
photos of people doing 
extreme sports 


7 Discuss snappy titles for the first two descriptions with the class. Combine pairs or groups 
of three students so that you have a maximum of six larger groups. Students work together 
and choose snappy titles. Students then vote for the best title, other than their own. 


Follow up 
e Ask students which sports in the text are not suitable for peopte who don’t like a) water, 
b) heights, c} animals, d) driving. Then ask which they think is the most dangerous sport. 
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face-to-jaw meeting with a great white is 
Avaimost a certainty in the Cape’s famous 
‘shark alley’, a narrow channel between Dyer 
Island and Geyser Rock, the breeding ground 
for jackass penguins and fur seals. Once a great 
white is spotted, a specially-designed two-man 
steel cage is lowered into the sea. When the 
shark is lured close to the boat with tasty 
pilchard bait, divers can inspect those yawning 
jaws up close. 


s we approached 3,600m tandem master 

Jeff Bergh was instructing me on our 
skydive. ‘We’ll move to the aircraft door on our 
knees,’ (No!) ‘I'll swing one leg out of the door’ 
{and because | am tied to him, so will |). ‘Bend 
your head backwards, and then we'll jump!’ At 
first we were travelling at a speed of nearly 
200kph. Then, at 1,370m, our parachutes 
opened and silence filled my mind. | had only 
one question on landing: ‘Can we do it again?’ 


ee a herd of elephants is thrilling 
enough, but the .458 rifle over your field 
guide’s shoulder will remind you that a walking 
safari is not only fun and games. You can get as 
close as 30m to elephant, rhino and buffalo, 
and even lion. 


Ip pee in an enormous picnic basket on a 
gentle breeze while watching the sun rise 
over the Magalies Valley is a much more refined 
version of adventure. Especially when the pilot 
cracks open the champagne at 300m. 


uad bikes are a bit like riding a bulldog over 
Qrough ground. But with thick tyres and 
automatic gears, they handle river crossings 
and steep mountains with ease. There are lots 
of tracks around Cape Town and Johannesburg, 
with enough mud, sand and rocky hills to keep 
the adrenalin flowing. 


Art three hours’ drive from Johannesburg, 
on the edge of an escarpment, is a rock 
climbing nirvana named the Restaurant at the 
End of the Universe by a Douglas Adams fan. It is 
a vast landscape scattered with sport crags 
graded to suit every level of expertise. 


pi ce cies east ody egestas he 


t's official. The Guinness Book of Records has 

declared that the 216m-high Bloukrans Bridge 
is the highest commercial bungy jump in the 
world. The countdown to your jump provides 
the first rush of adrenalin as you stand high 
above the Tsitsikamma forest. Then comes the 
jump, attached to just a rubber band. Be 
prepared for a post-bungy high that lasts for 
hours, and a strong reminder every time you 
watch yourself on the video. 


ooming to the top of Table Mountain is on 

the to-do list of every visitor to Cape Town. 
You get fantastic views, but it’s not exactly an 
adrelalin rush. But to abseil — walk backwards ~ 
off the edge of the mountain from the top, with 
a drop of 1,000m to the ocean below you ... 
that’s exciting. When you're dangling off a rope 
with nothing below you for a few thousand feet, 
the view tattoos itself onto your memory in a 
way a cable car ride never can. 


here was a frozen moment as | edged my 

Land Rover over the side of the mountain 
and stared at the rocky landscape that was 
supposed to be a track. But once down, having 
bounced from rock to rock, exhilaration poured 
like sweat from my body. Off-road driving is 
great! 


he Doring River runs through the Cedarberg 
mountains and, in winter, is whiter and more 
rapid than most. In summer, the Umkomas River 
picks up speed on its 300km. journey from the 
Drakensberg Mountains in a wilderness area 
where zebra, bushbuck and the occasional 
leopard can be seen. 
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Unit 13 Education i 


Cambridge English Readers 


Warm up l 


1 Ask students if they have ever read any stories or books in English. Point out that the best 
way to improve their English, and their reading in particular, is to read as much as possible. l 
Explain that you are going to do some work on graded readers. 


Main activity 


1 Give each student the top strip of book covers. Discuss each book cover in turn with the 


class. Get students to describe what they can see and to predict what the story might be I 
about. Do not confirm or contradict students’ opinions. Explain that John Doe is the name 
used in an American law court for a person whose real name is kept secret. It is also used l 
for someone whose identity is not known, or for an average or typical American man. 

2 Get students to suggest words that they might expect to find in each story. Again, do not i 


confirm or contradict their suggestions. 


3 Give each student the second strip of words. Ask students to match three words from the | 
list with each of the book titles. Encourage students to work together in pairs so that they 
can help each other. l 


4 Discuss the answer with the class; but do not confirm or contradict them at this point. ! 
Instead, gìve each student the third strip of blurbs. Students find the words from the 


 chaptèrhea ing: 


: of characters, ea second strip in the blurbs. 
cillustrations, shadow. 5 Check the answers with the class. 

“reading: ; 5 CATR i 
TIME 


40-50 minutes: 


KEY LANGUAGE 


6 Point out that they can get a good idea of what a book is about by looking at its front and l 
Present simple, past 


back covers. Elicit or explain that they can also use chapter headings, list of characters 


simple {not always available) and illustrations to help predict the content of what they are about i 
to read and to support them in their reading. 
7 7 Give each student the last strip of chapter headings, the list of characters, the illustration { 
PREPARATION and the first page of text. Get students to decide which book the chapter headings are 
One photocopy for from. They use the chapter headings to predict what might happen in the story. Repeat i 
each student = cut up this procedure with the list of characters and the illustration. Emphasise the point that 
into four strips (covers, students already know a lot about these stories before they have actually started reading. Į 


words, blurbs and the: 
chapter headings:/ the- 
list of characters the 
illustration / the first 
page of text}; copies of 
Level 1 Cambridge . 
English Readers The 
Big Picture, Help!, John 
Doe and Just Like a 
Movie and tapes (if 
available) 


8 Students read the opening page of text from Just Like a Movie. Ask them a) Who is ‘I’ in 
this text? b) What do you already know about Gina? Make the point again that students i 
already know a lot about the story before they actually start reading. 


Follow up i 


e Ask students which of the readers they might like to read. if you have copies of the 
readers in a school library, students could take turns to borrow them. i 


e Ask students to listen to a section of the tape accompanying the reader book. As they j 
listen and read, get them to highlight in colour any words or phrases they find particularly f 
difficult, because of unusual spelling or silent letters. Once students have done this, | 
encourage them to listen to the tape again and read aloud copying the tape as a model. 
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computer 
nothing 


Chapter 1 A photo 


Chapter 2 Help! 


Chapter 3 The key 


Chapter 4 Run! 


Chapter 5 The police 


Chapter 6 The 
country 


girlfriend 
photo 


hospital 
real life 


e doesn't have 
nloney and his wife- 
happy. To help him 
‘one of his: stories: : 
he starts: to Ysea 
computer But the 
computer gives him more: 
lp than he wants. Then 
he really. needs epr 


Frank Wormold 
A writer 


Teresa Wormold 
A lawyer and Frank’s 
wife 


Mel Parks 
A Hollywood 
producer 


Chip A computer 


A postman 


"Doe lies ina ‘hospital be 


‘but says nothing: The © 

© ‘doctor wants to’ know =i. 
“who he is. But John Doe 
“doesn’t answer his: = 

= questions. Then, after: 


movies 
stories 


name 
sumo star 


He watches: and think 


ohn Doe leaves: hospital,’ 


newspaper 
writer 


» <“the doctor finds out more wi 
“about him than just his 
: FeR name: zé 


Chapter 1 Gina 


| love the movies. New 
movies, old movies. | 
went to the movies a lot 
in Toronto. And it all 
started when | met Gina 
at the movies. 


Gina! We met in 
October. Four years ago. 
We met outside a 
cinema. There was no 
snow but it was cold. It’s 
cold in Toronto in fall. | 
was there to buy a ticket 
for a movie. It was 
Forrest Gump. She was 
there too, and we started 
to talk. Just like that. 

‘Hi,’ | said, ‘do you live 
around here?’ 

‘Yes, | do. | live very 
near here,’ she said. 
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swearing, threaten, trip. 


PREPARATION. 
~.,One photocopy for 
“each pair of students = 
“cutinto three parts: i 
` {Text 1; Text 2 and the 
Exercises}; dictionary: 
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Unit 13 Education 


Best day, worst day 


Warm up 


1 Explain to students that they are going to read about and discuss someone’s best and 
worst day at school. Encourage them to talk about their own best and worst day at school. 


Main activity 
1 Give each pair of students the two texts. Allow students one minute to decide which text 
is about someone's best day and which is about their worst day. 
2 Check the answers with the class. 


3 Ask students to read the texts and work out who has written them. Make sure that 
everyone understands that they have been written by a teacher. 


4 Discuss with students what they can do when they come across unknown words ina text. 
Encourage them to try and work out the meaning of the words from context, and to only 
use a dictionary as a last resort. Explain to students that they are going to do three 
exercises which focus on working out the meaning of unknown words in the texts. 


5 Give each pair of students the Exercises. Students choose the correct definition for the 
four words and phrases in A. 


6 In B students match four more words and phrases with the other definitions in A. 


7 Point out to students that they will often find words with similar meanings in a text. Ask 
them to find, for example, similar words in the first text for trip (outing) and arrange 
(organise). 


8 Ask students to discuss in their pairs the meanings of the four words in C. Do not check their 
answers at this point. Let them find words in the second paragraph with a similar meaning. 


9 Ask students to explain in their own words the following phrases: a) I imposed my 
authority, b) the victim / the victimised boy, c) I enjoy a challenge and will not be defeated. 


10 Ask students to summarise the two experiences in D in their own words. They then 
complete the summary of each experience with one word in each gap. 


11 Check the answers with the class. 


Follow up 
@ Ask students if they have considered becoming a teacher. Why? / Why not? 


vam 


m 


B ā a a E A a a a a a S a 


t 
i My cecsen cediasete day was a schoo! trip to the Forest of 

i Dean Sculpture Trail. As | had never arranged a trip . 
! before, | worked closely with the Year 4 teacher to 

i learn from her what I needed to do. - 

! | remembered from my time at university that you 
' had to do a risk assessment before a trip. This meant 
i visiting the sculpture park and noting anything that 

t may cause accidents — for example, steep hills or 
streams. 


what to expect and felt fully prepared. There were 52 
children on the trip — they were split into groups of 
four and five, and each group was allocated an adult. 

My class can be a difficult group and ! was worried 
about their behaviour on this trip. But the day was 
really great — we came back totally relaxed. The 
children were brilliant, enjoying every part of the day, 
and we were really proud of them. 

l learned a lot from my colleague and | can 
confidently say now that | could organise a school 


ox 


been using bad language. | attempted to separate 
them, but the victimised boy started to have a 
problem with his breathing and began to cough. 
By this point, | was really stressed and unsure 
what to do, so | sent the child next door to calm 
down. At the end of the day, | came away from that 
class mentally exhausted. 
But the experience has not put me off. It was just 
a bad day and most teachers get those. So do 
children. In any case, | enjoy a challenge and will not 


a 
T 
i 
i 
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H 
i 
i 
i 
1 
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1 
i 
i 
i 
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i 
i 
i 
i 
i 
i 
i 
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Doing the research meant my colleague and | knew ! own. But later, the victim hit one of the boys who had 
i 
i 
i 
t 
i 
i 
i 
i 
' 
i 
1 
1 
1 
I 
1 
i 
i 
t 
i 
a 
1 
1 
1 
1 
1 
i 
i 
i 


Mina day happened when | was with a class 
of 11-year-olds and there was trouble with a gang of 
boys. They were swearing and making threats to 
another boy in the class. They thought he was a 
‘swot’ — he worked too hard. 

At this point, | imposed my authority — | may be 
just 1 metre 60, but | can really shout — and the 
group of boys who had been causing the problem 
stopped. | gave the whole class some warnings of my 


outing on my own. be defeated. 

ox TAA a A 

: 

: Exercises 

i 

i 

1 A Find these words or phrases in the first text. Choose the correct definition. 

' 1 doa risk assessment (paragraph 2) 3 worried (paragraph 4) 

i A be the reason why injuries happen A anxious or unhappy 

' B form an opinion about the dangers B calm and free from stress 

t 2 split (paragraph 3) 4 brilliant (paragraph 4) 

f A divided into two or more parts A very good, fantastic 

H B given to someone as their share B satisfied with what has happened 

B Look at each other definition in Exercise A. Find another word or phrase in the same 

i paragraph which matches this definition. 

1 C Find these words in the first paragraph of the second text. What do you think they mean? 

' Find words in the second paragraph with a similar meaning. 

1 1 trouble 2 gang 3 swearing 4 threats 

© D Complete the summaries with words from the text. 

‘ My best day was my (1)... school trip, My worst day was when a group of 11-year-old 

i which I (2) oseese with a colleague. After doing boys made (7) ow. to a boy they 

i GB) TON assessment, we felt fully Boece was a ‘swot’. I (9) aaaea to 

i isigi . My class's (5) .. Was separate the (10)... and one of the gang, 

f brilliant and the day was really (6) .. and {11} .. him next door to calm down. | 

i was mentally (12) ~.. at the end of the day. 
e a EEA E EE EES E ont E E ES A EE EN EE le AT ESE 
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Past tenses, direct 
‘speech, adverbs of 
manner. 


PREPARATION 
One photocopy for 


each pair of students + 
cut into ten parts 
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KEY LANGUAGE 


Unit 13 Education 


Bacon, ham and eggs 


Warm up 


1 Write Bacon, ham and eggs on the board. Explain to students that they are going to read a 
text with this title. Ask students what they think the text is going to be about. (They might 
well think it is about food and breakfast.) Expiain that bacon and ham are both salted or 
smoked pig, out that bacon is from the back and sides, and ham is from the leg or 
shoulder. Bacon and ham are similar, but not the same. 


2 Write the following words from the first section of the text on the board: class, lecturer, 
audience, Shakespeare. Explain to the class that these words are from the text. Ask 


students again what they think the text is going to be about. {it is in fact about education 
and an English lesson.) 


Main activity 


1 Give each pair of students the jumbled story. Tell them to put the sections of the story in 
order. When they have done this, they can compare their order with another pair. 


2 Check the order with the class. Read aloud the sections in order: down the lett column, 
then the right. Stress all the words in italics. 


3 Ask students to discuss in their pairs where the title Bacon, ham and eggs comes from. 


becker mentions Bacon, which William 
aconiHam man as Eggs. When: Mr Welbecke: 
fused, Mr Welbecker had said he: was called Bacon 
j: in the end, William suggests that they say Eg 


© then the won't get confused. =: = 


4 Students now discuss William's problem with the storyline of the play Hamlet. Elicit that 
William is confused by the use of his in the sentence This man was called Hamlet and his 
uncle had killed his father because he wanted to marry his mother. in all three cases his 
refers to Hamlet, but he refers to the uncle. 


5 Use the Notes below to provide background information when appropriate. 
Ask students what kind of boy William is. What is it like being one of his teachers? 


Write He did it ly on the board. Ask students to suggest adverbs of manner to 
complete the phrase, e.g. carefully, slowly. 


8 Ask students to read the text again and underline six adverbs of manner ending in ly. 
Use questions to direct students towards the meaning of the abverbs, e.g. section 1: Do 
you think the lecturer wanted to return to William? (no), section 2: Was William very 
pleased that he had asked a question? (yes). 


Follow up 
e Students read out the dialogue between William and Mr Welbecker in pairs. Encourage 
them to stress the words in italics and to read in the manner suggested by the six adverbs. 


Most of the class had by now settled down to their 
own devices — quiet or otherwise. William was the only 
one who seemed to be taking any interest in the 
lecture or the lecturer. 


‘Well,’ said Mr Welbecker, assuming his lecturer's 
manner, gazing round at his audience, and returning at 
last reluctantly to William, ‘I repeat that | incline to the 
theory that the plays of Shakespeare were written by 
Bacon.’ 


‘How could they be?’ said William. 


‘I’ve already said that | wished you wouldn’t keep 
interrupting,’ snapped the lecturer. 


‘That was a question,’ said William triumphantly. 
‘You can’t say that wasn’t a question, and you said we 
could ask questions. How could that other man Ham-’ 


‘I said Bacon.’ 


‘Well, it’s nearly the same,’ said William. ‘Well, how 
could this man Bacon write them if Shakespeare wrote 
them?’ 


‘Ah, but you see | don’t believe that Shakespeare did 
write them,’ said Mr Welbecker mysteriously. 


‘Well, why’s he got his name printed on all the 
books then?’ said William. ‘He must’ve told the printers 
he did, or they wouldn’t put his name on, an’ he ought 
to know. An’ if this other man Eggs—’ 


‘| said Bacon,’ snapped Mr Welbecker again. 


‘Well, Bacon then,’ said William, ‘well, if this man 
Bacon wrote them, they wouldn’t put this man 
Shakespeare's name on the books. They wouldn’t be 
allowed to. They'd get put in prison for it. The only way 
he could have done it was by poisoning this man 
Shakespeare and then stealing his plays. That's what I'd 
have done, anyway, if ’d been him, and ld wanted to 
say I'd written them.’ 


‘That’s all nonsense,’ said Mr Welbecker sharply. ‘Of 
course I’m willing to admit that it’s an open question.’ 
Then returning to his breezy manner and making an 
unsuccessful attempt to enlarge his audience: ‘Now, 
boys, | want you all to please listen to me~ 


No one responded. 


Dejectedly Mr Welbecker returned to his sole 
auditor. 


‘| want first to tell you the story of the play of which 
you are all going to act a scene for the shield that | am 
presenting,’ he said. ‘There was a man called Hamlet~’ 

‘You just said he was called Bacon,’ said William. 

‘| did not say he was called Bacon,’ snapped Mr 
Welbecker. 

‘Yes, ’scuse me, you did,’ said William politely. 
‘When | called him Ham, you said it was Bacon, and 
now you’re calling him Ham yourself.’ 


‘This was a different man,’ said Mr Welbecker. 
‘Listen! This man was called Hamlet and his uncle had 
killed his father because he wanted to marry his 
mother.’ 


‘What did he want to marry his mother for?’ said 
William. ‘’ve never heard of anyone wanting to marry 
their mother.’ 


‘It was Hamiet’s mother he wanted to marry.’ 
‘Oh, that man that you think wrote the plays.’ 


‘No, that was Bacon.’ 

‘You said it was Ham a minute ago. Whenever | say 
it’s Bacon, you say it’s Ham, and whenever | say it’s 
Ham, you say it’s Bacon. | don’t think you know which 
his name was.’ 

‘Will you listen!’ said the distraught lecturer. ‘This 
man Hamlet decided to kill his uncle.’ 


‘Why?! 


‘lve told you. Because his uncle had killed his 
father.’ 


‘Whose father?’ 


‘Hamiet’s. There’s a beautiful girl in the play called 
Ophelia, and Hamlet had once wanted to marry her.’ 


‘You just said he wanted to marry his mother.’ 


‘| did not. | wish you'd listen. Then he went mad, 
and this girl fell into the river. It was supposed to be an 
accident, but probably~” 


‘He pushed her in,’ supplied William. 


‘Who pushed her in?’ demanded Mr Welbecker 
irritably. 

‘I thought you were going to say that that man 
Bacon pushed her in.’ 

‘Hamlet, you mean.’ 

‘fI tell you what,’ said William confidingly, ‘let's say 
Eggs for both of them. Then we shan't get so muddled. 
Eggs means whichever of them it was.’ 
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. entrepreneur, experience 
knowledge, manager, 

_ products, qualifications; 

salesperson, services,” 

skills, training > 


PREPARATION 


One photocopy for each 
student ~ cut into four: 
parts . 
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Unit 14 The world of work 


Start your own business 


Warm up 


1 Write the words from Key language on the board in random order. Tell students that they are 
going to read a text which includes these words. Ask what they think the text will be about. 


` Answer key 
-work / jobs / business 


2 Ask students to put the words into three groups: people and jobs, what businesses sell 
what you need to do a job. Encourage them to use a dictionary when necessary. Check 
the answers with the class 


3 Explain that students are going to read parts of a brochure produced by Shell LiveWiRE, 
one of the UK’s community investment programmes. LiveWIRE aims to encourage young 
people to consider starting a business of their own. 


4 Divide the class into pairs. Allow students three minutes to list as many reasons as they 
can why people might want to be their own boss, and the advantages and disadvantages 
- of working for yourself. 


Main activity 


1 Give each student How was it for you? Tell students to read the interview and to find the 
answers to these questions: What business did Ronan start? Why did he want to be his 
own boss? What does he say about the advantages and disadvantages of working for 
yourself? 


2 Check the answers with the class. Encourage students to use their own words rather than 
simply repeating Ronan’s words. 


3 Ask students What kind of person might start their own business and enjoy working on 
their own? What kind of skills do you need? 


4 Give each student Is starting a business for me? Tell students to read the list of skills and 
decide which skills they have. Again, encourage students to work in pairs so that they can 
help each other with any unknown words. 


5 Remind students that Ronan set up his own tour company. Ask students to suggest other 
business ideas, e.g. cooking, secretarial work, language teaching, computer support, bike 
repairs, dog-walking. 


6 Tell students that you want them to think about a business they could start. Give each 
student What could | do? Get students to work on their own and make notes. 


Ask students to work in pairs and tell each other about the business they might set up. 


Give each student Will it work? Students work in their pairs and use the questions to 
discuss each other's business. 


Follow up 

e Ask students if they know anyone who has started their own business. How do these 
people find working on their own? 

e Encourage students to find further information about LiveWire on its website: 
www shelllivewire.org. 


How was it for you? 


Ronan McNamara (24) runs McNamara Tours, 
providing fun and informative tours of Derry City and 
some of Northern lreland’s best known tourist 
attractions. 


Why did you decide to start your own 
business? 

t had always been my dream. When an opportunity 
arose, | had to go for it. 

How did you develop your business idea? 
spotted a gap in the market for a local private tour 
operator whilst working for the City Council. | ignored 
hose who told me | was mad relying on tourists 
visiting Northern Ireland! 

What help/advice did you receive? 

My local business agency put me in touch with Shell 
LiveWIRE. My adviser helped me develop my idea, 
conduct market research, create a business plan and 
helped me gain financial assistance. 


What are the main advantages of being 
your own boss? 

You learn about business fast! You don’t have to 
answer to anyone (except the Bank Manager!) and it’s 
far more rewarding than working for someone else. 
What are the worst aspects? 

You have to be prepared for long hours — your social 
life can suffer! 

What advice would you offer to other 
young people thinking of starting their 
own business? 


Get as much advice as you can — but remember it’s 
you that has to make the final decision. 


Is starting a business for me? 


to talk to them, winning confidence 


succeed, taking calculated risks 
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You don't have to be a certain type of person or have particular qualifications 
to start a business. It takes a mix of qualities to succeed, almost like being 
several people at the same time. Here are some skills which may be needed 
to run a business. Which skills do you think you might have? 


e Manager responsible, decision maker, leader, planner 
e Salesperson winning customers, understanding people, knowing how 


e Worker as you're unlikely to have any employees to start off with, could 
you do all the work yourself — cope with long hours and pressure? 


e Administrator keeping accounts, organising paperwork 
e Learner keeping an open mind and always prepared to learn 
e Thinker coming up with bright ideas, problem solving 
è Entrepreneur identifying new business opportunities, wanting to 


Different businesses require different balances of these skills. If you’re 
lacking in a particular area, you can get support from a specialist adviser. 
You may be able to get training to gain the skills you think you need. If you 
have one or more business partners, you should agree who does what best. 


What could I do? 


Use a pen and large sheet of paper to write down all 
of your ideas. It doesn’t matter how crazy your 
thoughts may seem, write anything that comes into 
your mind as you work through the following 
sections. You'll be amazed with how many ideas you 
come up with! 


What could you do? Ask yourself: 


e Have! a hobby or interest which could be the 
basis for a business? 


What skills have | got? 
What work have | done? 
What knowledge or experience have | gained? 


Could ! adapt my existing skills and work for 
myself instead of someone else? 


Can you spot a new idea? 


e identify any opportunities for new products or 
services 

e provide products or services which would 
overcome difficulties | or people in my area 
experience 

e ask local businesses or organisations which 
products or services they have difficulty in 
obtaining 
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e copy someone else’s idea ~ make it better? 


e supply goods or services to local organisations 
which are currently supplied from outside your 
area? 


e buy an existing business? 


Will it work? 


Remember — you need to make a 

living out of your idea! You may 

find it helpful to talk this through 

with a friend. Consider: 

e What is the aim of my 
business? 


e What product or service will | 
sell? 


@ Who are my potential 
customers? 


What raw materials do | need? 


e 

ə Where willl base my business? 
e What equipment will | need? 
e 

e 


What price will | charge? 
How will | find my customers? 


e How willl make them buy from 
me instead of my competitors? 


Unit 14 The world of work 


It’s a risky business 


Warm up 


1 Explain to students that they are going to read about and discuss some work-related risks. 
Point out that they might like to take these into account before they consider working in 
Britain or the USA! 


Main activity 
1 Give each pair or group of students the list of Risks. 


2 Look at the first risk with the class. Make sure that students understand that curry is an 
Indian dish, and that indian restaurants and takeaways are very popular in Britain. Get 
students to predict the missing number. 


3 Students work in their pairs or groups and predict the missing numbers. They complete 
the gap in each risk. 


4 When students have made their predictions, explain that you are not going to check the 
: i reaS =: answers together. Instead, they are going to match each risk with its explanation and 
` checking predictions: check their predictions themselves. 
aapea 5 Give each pair or group a set of Explanations. Tell students to match the Risks with the 
TIME Explanations. They then use the information in the explanations to check their predictions. 


40-50 minutes”. oS 6 Check the answers with the class. Get individual students to read out a risk each. Did 
Vl HES 9 anyone get all the answers right? 


KEY LANGUAGE ` 
average, chance, curry 
explanation, risk 


PREPARATION 
One photocopy for’: 
each pair of students = 
cut into two (the = 

Explanations and Risks 


cut into eight strips) Follow up 


e Discuss the risks and explanations with the class. Which do students find most surprising / least 
surprising? Have students been in any of these situations? Do they know anyone who has? 
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In Britain, you are ........... times more likely to 
earn your living making curry than making 
steel, building ships or mining coal. 


If you are ill on the train into work, there is a 
oF Seer in 3 chance that the person opposite is 
an accountant and not a doctor. 


The chances of being in the bathroom when 
the boss rings up to speak to you are around 1 
i| p AANER E ` 


The chances are between 1 and 2in........... 
that you will end up in hospital at least once in 
your lifetime due to a pen, pencil or similar 
office item. 


Next time you get into a cab, spare a thought 
for the driver. For taxi drivers the risk of getting 
murdered on the job is ........... times above the 
average. 


if twenty people work in your office, then 
around oo... of them will buy a Christmas 
gift for the boss. Are you one of them? 


Have you thought of looking for romance at 
work? Did you know that nearly ........... in ten 
relationships that begin at work are long- 
asting? 


Relax after a hard day at the office by taking a 
bath. And just consider that if you’re going to 
be found dead in the bath, there is only a one 
iesenii chance that it’s been murder. 


Explanations 
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T 


fee n nn ene e eens 


The ‘curry industry’ in Britain employs 70,000 
people, more than 1 in 300 of the total workforce, 
and more than the steel, shipping and coal-mining 
industries put together. 


There are 206,000 accountants and only 97,500 
doctors in the UK. 


The average person spends 3.5% of their life (2.7 
years) using the toilet. 


One in 5,000 Americans a year.are injured severely 
enough by ‘desk accessories’ to need emergency- 
room treatment. This translates to a 14 in 1,000 

lifetime chance of at least one office-related injury. 


Over 4 in every 10,000 US cab drivers are killed 
while working. That is over 6 times the risk for 
police officers, which is itself 10 times higher than 
the national average. 


Roughly 1 in 3 British employees buy presents for 
their bosses. So, if your colleague at the next desk 
hasn’t, maybe you should rush out and buy 
something? 


Yes, that’s right. 60% of couples who meet at 
work won't stay together for very long ~ but the 
rest willl 


In fact, only 1 in 50 bath-time fatalities are actually 
murders. The same number again are murdered 
and then dumped in the bath, while 1 in 100 are 
only put into the bath to ensure that death occurs. 
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Unit 14 The world of work 


Work, sweet work 


Warm up 


1 Ask students about their jobs and where they work. What are the pluses and minuses of 
their jobs and companies? Encourage students to talk about the work environment itself. If 
they don’t work, encourage them to talk about imaginary environments. Write + and — 
symbols on the board and make notes under each heading. Write the following phrases 
{all from paragraph 1) on the board: bubbling stream, desperate-looking cactus, dodgy old 


fridge, dress-down policy, in-house bar, a suit and tie. Ask students to identify these as 
plus or minus features. 


2 Ask students if they know the expression Home, sweet home. This was the title of asong 
written by the American songwriter J.H.Payne in 1823. The song says There's no place like 
home — meaning that home is a wonderful place. 


3 Explain to students that they are going to read a text with the title Work, sweet work. Ask 
them what they think the text is going to be about. 


t wonderful work‘en 


Main activity 


1 Give each student the text. Read out the bi-line under the title. Ask students if they 
correctly predicted the topic of the text. 


for detail; 
Dates 2 Allow students one minute to look at the text and decide how many and which paragraphs 


refer to work environments in general and which paragraphs refer to specific work 
environments. Elicit the names of the companies. 


TIME 
. 30-40 minute 


3 Ask students to read the first three paragraphs in pairs and find two more plus features 
and two more minus features. 


KEY LANGUAGE 
Zero conditional: = 


PREPARATION 
One photocopy for 
each student ~ cut into 
two (the text and the 
Exercise) 


lus features = pubs; chill out areas” 
us features — drab meeting rooms; 

4 Write If employees’ work surroundings are better ... on the board. Ask students to read the 

first three paragraphs again and find two ways of completing the sentence. 


wel i 
e5: Work surroundings are 
urroundings 


5 Give each student the Exercise. Ask students to match the companies with the 
descriptions. Then discuss with the class what other features the companies offer. 


6 Ask students which company they'd prefer to work for and why. Are there any drawbacks? 


7 Tell students to read the final paragraph. Ask a} Does the article end on a serious or 
humorous note? b) Does the writer want an ‘office bedroom’? c) How do we know this? 


Follow up 


e in pairs or groups students plan a fantastic or awful work environment. They take turns to 
present their company to the class. Students vote for the best and worst work place. 
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Work, sweet work 
But the-best thing about a.job:must. be -4 
not going to: work at all. Companies like 
magazine pub isher Cabal 

Communications have introduced mental 
‘health days, or ‘duvet days’. These are. 
really legalised sick days, intended to: BE 
release pressure in the work environment, d 
You simply phone and tell your boss that 
you can't face.a day- at: work and, hey 
presto, you're free to spend:the day in 
“your dressing gown watching Oprah andi: 
‘reruns of Quincy ~ ‘that will get you back: 
to work as soon as possible!” me 


Some companies are‘cherishing . : Take the advertising agency St Luke's. 
their employees like never. : This was founded as a.co-operative; ` : 
before, creating the kind of j everyone in the company, whatever 
‘workplace’ ‘that you may never. : position they-hold,-owns an: equal share, 

: want to leave .. ; as And the office is run along the same. ` 

3 lines: You can. work anywhere: thein- 

i house.café, on the sofa, or at any hot-- 


the: dodgy old fridge in what is laughingly desk available throughout the five-floors 
oY erred: toa the: ‘kitchen? Are you still otoj open-plan: space, At the café you can 
‘wearing a suit: and tie on Fridays? Is the “tdunch on subsidised pub food while 

ON tion in: your. ‘office a rather i listening to tunes from the café jukebox. 
i lt the answer. 2 Yoga and t'ai chi: classes are paid for by 
“the company, and the Culture Club 
organises weekly trips to: exhibitions. You 
also get the Chance to take part in the. : 
‘Make yourself more interesting scheme: 
People have used the fund to go scuba 
‘diving, learn massage and ‘even how to 
‘drive ... ‘We're currently buying a holiday 
home; somewhere in the:sun but easily 
accessible, that will be available to all 
co-owners:at a'low rate: This must be 
fairly rare if not unique!’ says Belinda 
Archer from St Luke's. The result? An 
energetic atmosphere in which company. 
loyaity.leads to better. performance and 
service, 


CORO mee bowers sees eeeerneennees 


Heeasen' ts 


The recently -opened BA headquarters at 
Heathrow Fepresents the cutting edge of 
the modern, user-friendly office block.: 
The building is intended to be a covered 


f 
À 
i 
i 
i 
: 
i 
i 
i 
' 
i 
i 
i 
i 
d 
i 
i 
rye 
Ei isthe only good thing: about ‘your office. ; 
' 
i 
i 
i 
i 
i 
i 
i 
i 
! 
i 
H 
i 
i 
i 
i 
i 
i 
i 
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pollution and ‘the paenan i 
centre of the deve lopment: i 

street with: olive trees 
There are shops, C: cafés and 
Supermarket) At ‘one end: is; 


cult partners, 
and:endtess 


i e Eer shaven EE R ARRAES 


EATA TILE LELLI LEEN] 


‘Joy-design company Origin Products is é 
Moving in the same-direction. Everyone 
Be thers around:a large table to enjoy:a:> 
‘free lunch: There's a state-of-the-art 

und system, with a large CD library : 
vering everything from-Eminem to 

ozart. Inthe summer, staff: take. turns 
‘to have Tidy afternoons om : 


“corporate: arton the Walls. What wi 
companies ‘have to: offer potential 
employees in the future? Wren: the 


know things have gone jst a “ithe 
00 far! 


Exercise 

Which company does these things? Complete the sentences. 

1 offers its staff relaxation and exercise classes. 

2 .. allows its employees to take a day off work. 

3 .. Offers its staff a variety of places to eat. 

4 encourages its employees to learn new things and improve themselves. 
5 gives each member of staff the occasional long weekend. 

6 encourages its employees to do their shopping. 

7 .. will soon be able to offer its staff cheap holidays. 

8 .. encourages its employees to eat together. : 
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Unit 15 Money 


You know you're a 
shopaholic when ... 


Warm up 


1 Explain to students that they are going to read about and discuss shopping. Get students 
to suggest words associated with shopping, e.g. shopping centre, shopping trip. Make sure 
ail the words in Key language are covered too. 


2 introduce the word shopaholic. Explain that you can combine aholic with words like shop, 
chocolate, work to describe someone who is unable to stop doing or taking something, i.e. 
shopaholic, chocaholic, workaholic. Ask students if they are shopaholics or if they know 
anyone who is a shopaholic. Ask them to describe the symptoms or behaviour of a 
shopaholic. 


3 Explain that students are going to read some humorous sentences about being a 
shopaholic. 


Main activity 


1 Give each pair or group of students the sentence Beginnings, 


| ` Sentence st 
-paraphrasin 


2 Encourage students to predict what word or what kind of word may come next. In 
sentence 1, for example, the next word is most likely to be an article (a/an, the), or the 


TIME: pronoun when. 
40-50 minutes: ; ee 3 Students work in their pairs and predict the endings of the sentences. They write their 
` ee endings in a list. 
KEY LANGUAGE. : i 4 Give each pair or group of students the set of Endings. Tell students to match the endings 
bill, guarantee, ` ne with the beginnings. Go around the class and help with any unknown vocabulary while 
DA E students are working. 
insurance, S 
sales assistant. ; 5 Check the answers with the class. Get individual students to read out a full sentence each. 
till receipt shopaholic 6 Ask students to paraphrase the quotations. 
window display: 5 
PREPARATION 
One photocopy for 


each pair of students — 
cut into two parts (the 
Beginnings and'the: 
Endings, with the- 
Endings cut into 
sixteen strips) 


Follow up 

e Discuss the sentences with the class. Which do students particularly like? Even if they're 
not shopaholics themselves, do any of the sentences relate to their own experiences? Are 
any of their own endings better than the originals? 


e Students make a list of English words that they come across when they are out shopping. 


94 


| 
| 


Beginnings 


1 Your ideal holiday is ... 


2 Your till receipts are ... 


3 You have a wardrobe full of clothes, ... 


4 You pay more attention to the adverts ... 


5 You never take your partner shopping with 
you; ... 


6 You spend so long at the shopping centre, ... 


7 You realise you’re impossible to buy presents for 
because ... 


8 You go part-time at work so that ... 


9 You attend a school reunion and are shocked 
that ... 


10 Your average shopping trip takes ... 


11 You know more about the clothes in your 
favourite shop ... 


12 You don't believe in insurance or guarantees; ... 


13 You never buy a new toothbrush ... 


14 You take up a new hobby every month so that ... 


15 You almost crash the car ... 


16 You buy two of everything; ... 


Pr ee een pete eet 


Potente 


Endings 


they haven’t changed the curtains in the hall since 
you left. 


without getting all the matching dental accessories — 
toothpaste, dental floss, toothpicks, mouthwash and 
chewing gum. 
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Recognising main: ` 


ideas; reading: 


“between the lines’ ; 


TIME O 
i, 30=40 minutes: 
KEY LANGUAGE 
Past tenses’: 


PREPARATION — 


One photocopy for. 
each student 
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Unit 15 Money 


The best and worst... 
present 


Warm up 


1 


Explain to students that they are going to read about and discuss presents. Ask when they 
receive presents. Encourage them to talk about the best and worst presents they have 
ever received, and given. 

Ask students what makes a goOd and a bad present. Use the reasons in Answer key below 
to guide them. Do not worry, however, if they do not mention all of the reasons. 


Explain that they are going to read about the experiences of four people. Ask students not 
to predict exactly what the people will say, but to predict the kind of thing they will say. 
Use the first four headings in the chart in Answer key below to guide them. Build up the 
headings and names into a chart on the board as you discuss what the people will say. 


Main activity 


1 


Give each student a photocopy: Tell students to copy the first four columns of the chart on 
the board and complete them with yes when appropriate. Encourage students to work 
together in pairs so that they can help each other. 

Explain to the class that the four Names are both men’s and women’s names. (Lee = name 
for both male and female. Alex = name for both, or short for Alexander [male] and 
Alexandra [female], Charlie = familiar name for Charles [male] and sometimes for Charlotte 
[female], Chris = short for Christopher [male] and Christine [female]). Ask students to read 
the text again and work out if the people are male or female. 

Elicit that Charlie (clue: a long dress) and Chris (clue: my husband) are female, and Lee 
(clue: her son) and Alex (clue: 1y girlfriend) are male. Then check the answers and 
complete the first four columns of the chart on the board. 

Ask students to read the text again and find occasions when four of the presents were 
given/received. 

Ask students to work out the reasons why the presents are good or bad. Get them to refer 
to the list of reasons they discussed earlier, and to include any reasons they did not discuss. 


Follow up 


Ask students if they have had any similar experiences to those they have read about. 
Ask students what would be the best and worst birthday present they could receive. 


What’s the best present you've ever received - and the best you've ever given? 
And what's the worst? Write and tell us about your experiences. There'll be a 
present for the best letter! 


3; y. mum never. eS to. t ie theatre, but she. 
knows | i lke going a lot: For Ferny birthday, she fe 


I TEPE et : - ; w sapo kA ENS p 
ihe latest fantasy Hie Say wien ai she 
“Philip Pullman lve lost. ae mel ce shes : q 
and sometimes | think S guidebook pa Jove tO Se e 
a See cor Prago T ape foor \ 
= ¥al aig FL 
on th 3, gneW 


at wasn't the 


plem was that i ‘already’ 
ids. 


N eon cou ain ar before! 


the time, ‘put Twas 


LAPD OHH S Saves 
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KEY LANGUAGE 
carat, flake, gold rush 
mining, nugget, pan, 
prospector 


PREPARATION 
One photocopy for 
each student 
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Unit 15 Money 


Gold fever 


Warm up 


1 Explain to students that they are going to read an article about gold. Get students to say 
what they know about gold. What is it? Where is it found? What is it used for? Make sure all 
the words in Key language are covered too. 


2 Explain that the article is from the British newspaper The Guardian. The article has not 
been simplified in any way. Remind students to use their knowledge of the topic and find 
synonyms within the text in order to deal with any unknown words. 


Main activity 


1 Write the title of the article Hopefuls head for the hills as gold fever hits on the board. Ask 
students what they think the article will be about. Do not confirm their predictions at this 
point. Instead write the bi-line, one word at a time, under the title. As you write each 
word, encourage students to predict the next word and invite their comments. 


2 Explain that the bi-line summarises the main points of the article. Divide the bi-tine into 
three parts — Biggest Scottish find in 50 years / awakens worldwide interest in prospecting / 
around former mining village known as God's treasure house. Give each student a 
photocopy. Ask students to read the article and find out what information it gives about 
each part of the bi-line. Encourage them to use three different coloured highlighter pens to 
identify the information for each part. 


3 Encourage students to work in pairs when they have finished reading so that they can 
discuss and compare the information they have found 


4 Discuss the answers with the class. Ask students if they think the bi-line is a good 
summary of the article. 


fias created a gold rush, T 
mazing since news c 


5 Divide the class into two groups. Explain that the students in one group have to imagine 
that they are interviewing John Whitworth and the students in the other group have to 
imagine that they are interviewing George Paterson. They write ten questions for their 
interview, using the information given in the article. For example, both groups could ask 
How old are you? How long have you been panning in the Lowthers? 


6 Divide the class into pairs so that each student is working with someone from the other 
group. Students interview each other in a role play. 


Follow up 
e Ask students if they would be interested in panning for gold. Encourage them to find 


further information about the courses at Wanlockhead on the website: 
htto:/Awww.leadminingmuseum.co.uk. 


HOPEFULS 
HEAD FOR 


stumbled across his treasure. At first |. 


‘he thought “he -had ‘scooped “up “a 


rough “yellow. stone. "I had jüst 
started and-I saw it lying. there. It: 
didn’t move like the other'stones. J: 


‘picked it. up ‘and when: I felt the 


weight. of it, I knew what it was.” 
The small, misshapen kernel could 


gold. kom thë Lowthers that 
sed to fashion the Scottish 


time, and it is. said the Wives.: 


: s Wanlockhead -all wore gold 
wedding rings paaa = the age. ues 


Paterson, 48 will not sellit.: 


he says: "The 


said. “You ha 


‘read the river, the: 


“flows. On a bend; 


his’ nugget- and 
Ei around the: worl 


“phoning, alae what they need ‘to 
do ‘to. start, and the number of 
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Unit 16 Past experiences and stories 


Home and dry 


Warm up 


1 Give each student the photo. Ask them what the man is wearing. Elicit or pre-teach diver’s 
suit and helmet. Ask students when such outfits were worn. What do they think it is like 
wearing such a suit? Why do they think the man is in an old fashioned diver’s suit? 


Main activity 


1 Give each student the text. Allow students two minutes to read the text and find the 
answers to the following questions: a) Who is the man?, b) What exactly is he wearing?, 
and c} Why is he standing under a clock? Encourage students to work together in pairs so 
that they can help each other. 


2 Check the answers with the class. Use this opportunity to clarify the meaning of any 

unknown words. Also explain that the title of the article Home and dry is an idiom which 
means to have completed something successfully. It is particularly apt when used to talk 
about someone wearing a diver’s suit. 


3 Give each student the exercise. Ask students to read the text and complete the sentences. 


ñfprmatión; reading a Point out that all the missing words are in the text. 


between the fines. 


4 Check answers with the class. Encourage students to justify their answer by referring to 
the text. Again, use this opportunity to clarify the meaning of any unknown words. 


TIME 
30-40 minutes: 


KEY LANGUAGE 
diver's suit, helmet, 
home and dry, 
marathon 


Past tenses 


PREPARATION 
One photocopy for 
each student- cut into: ` 
three parts (the photo, ` 
the text and the 
exercise) 


5 Discuss Lloyd Scott's feat with the class. Ask, for example: a) Why do you think he didn’t 
simply run like everyone else? b) Does it surprise you that he used to be a firefighter? c) Why 
do you think he crossed the Jordan desert, climbed Everest and walked to the South Pole? 


Follow up 

ə Ask students if they know anyone who has completed a marathon. Do they know anyone 
who has raised money for charity in other ways? How did they do it? 

è Encourage students to find further information about Scott Lloyd on this website: 
www. berghaus.com/our-people/berghaus-team/display-profiles asp?person-id=85. 
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Home — som 
and dry — a 


; ; Deep-sea diver finally finishes the 
-Longoni marathon.. : 


K ; roisk it and oe 
Si anyone else SA 


Exercise 
Complete the statements so that they are 
true for Lloyd Scott. 


1 He finished the London marathon 
days after all the other runners. 


fa | 2 He finished oo... and recorded the slowest 
“time for a marathon. 
3. He has had oo and recovered from it. 
4 He met the race’s fastest 00... in the Mall 


at the end of the race. 


5 He couldn't see very well because he was 
wearing a ww š 
6 He used to be ao. before he became ill. 


7 He didn’t walk 24 hours a day, but started the 
marathon every 


8 He was in pain during the race and found it 


hae & a 


VEN lgi : 

a 9 He did the marathon to wo... money for 
3 sick children. 

a 10 He has done three other amazing feats of 
m T 

a p< 


K=] 
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KEY LANGUAGE 
‘apprentice, artis 
farm labourer, sroce 


navigator, shipowner., 


Past simple’ < 


PREPARATION 
One photocopy for 
each group of three 
students ~ with the 
heading James Cook, 
navigator 16,2 cut off 
and then:cut into 

six parts 
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Unit 16 Past experiences and stories 


James Cook, navigator 


Warm up 


1 


Revise and/or pre-teach the job words in Key language. Write the word artist on the board. 
Elicit the meaning of artist. Repeat this procedure with the other words in the list. Deal with 
apprentice last. Explain that these words are all in the text students are going to read. 


Main activity 


1 Divide the class into groups of three. Give each student in the group a different text. Allow 
them two minutes to find the five jobs in the texts. As students are working, write James 
Cook, British on the board. Ask students a) which of the words best describes 
Cook . Then ask them b) if any other jobs are mentioned in the texts and complete the 
sentences, 

er 

2 Give each group of students the three maps. Ask them to match the maps with the texts. 
Ask students where the texts have come from. 

3 Get students to identify in the text who had the five jobs. Again, encourage students to 
look at one text each, but to show their partners the information they have found. 

4 Check the answers with the class. Get individual students each to say something about a job. 

5 As students are working, write the headings in the chart in Answer key below on the board. 

6 Tell students to complete the chart with biographical information about James Cook. 
Discuss the first row of the chart as an example with the class. Point out to students that 
they will need to combine the information from all three sources to build up a complete 
biography. 

James Cook was born Marton 
Great Ayton 
Follow up 
e 


Encourage students to find further information about James Cook on these websites: 
www.cookmuseumwhitby.co.uk, www.ycc.org.uk and www.captaincook.org.uk. 
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i C Tour 36: The Captain Cook Country Tour 
1 
L 


A Captain Cook Memorial Museum, Whitby 
The house on the harbour, window on the world 


Visit the house in Grape Lane where 18-year-old James Cook came as a 
ship’s apprentice. The handsome 17th century house close by the harbour 
was where Cook's master, the shipowner, Captain John Walker and his 
family lived. Cook lived here when not aboard Walker's coal ships sailing 
between Newcastle and London, both during and after his training. The 
house is Cook’s only known home in Whitby, and is now The Captain Cook 
Memorial Museum. The museum celebrates Cook’s nine years in Whitby 
and the great navigator's three voyages of discovery. 


Open 23rd March to 31st October ~ Daily 
9.45 am to 5.00 pm (last admission 4.30 pm) 
Admission Adult £2.80 Child £1.80 Senior Citizen (60+) £2.30 
School group £1.50 per child (pre-booked) 
Accompanying teachers and coach drivers free 
Facilities Special exhibition; gift shop; souvenir guide 


B james Cook (1728-1779) famous for exploring the Pacific and mapping 
its islands. The son of a farm labourer, Cook worked for a grocer in Staithes 
for eighteen months before beginning his ship's apprenticeship. In 1755 he 
left Whitby, and went to London and joined the navy. In 1759 he became 
master of his own ship. In 1762 he married Elizabeth Betts, 13 years his junior. 
She spent only four months with her husband in their London home before he 
went back to sea. On his first expedition to the Pacific (1768-1771) he sailed 
around New Zealand in the Endeavour, which also came from Whitby, and 
‘discovered’ the eastern coast of Australia. He landed at Botany Bay, south of 
Sydney. He circumnavigated the world and came back via the Cape of Good 
Hope. On his second expedition (1772-1775) he sailed south of the Antarctic 
Circle. On his third voyage, he ‘discovered’ Hawaii. He then tried to find a sea 
route from the Pacific north of Canada. There was too much ice and he had to 
stop. He returned to Hawaii to pick up food and water, but the islanders didn’t 
understand him and killed him. 


70 miles; whole day circular drive 

Route directions 

1 The drive starts at the Captain Cook Birthplace Museum in Marton. James 
was born here on October 27, 1728. 

2 Take the A1772 and B1292 to Great Ayton and the Captain Cook 
Schoolroom Museum. Cook attended this school between 1736 and 1740. 
After that, he helped his father on the farm. 

3 While in Great Ayton, visit All Saints Church. His mother and five of his 
seven brothers and sisters are buried in the churchyard. 

4 Also admire the James Cook sculpture, which shows him at the age of 16 
when he left Great Ayton for Staithes. 

5 Take the four-mile ‘Cook’s Boyhood Walk’ or drive to Gribdale, where you 
will find the Cook Monument, erected in 1827. 

6 Take the A171 via Guisborough to the historic port of Whitby. Visit the 
Captain Cook Memorial Museum and a replica of Cook’s ship Endeavour. 
Follow in Cook’s path and join a trip around the harbour, or along the 
coast to the tiny fishing village of Staithes. 

7 Alternatively, take the A174 coast road to Staithes. Visit the Captain Cook 
and Staithes Heritage Centre and look at 62 original paintings by Webber, 
the expedition artist on Cook’s third voyage (1776-1779). 

8 Pick up the A171 again at Guisborough for your return to Marton. 
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Unit 16 Past experiences and stories 


The Frog Prince —in the 
21st century 


Warm up 


1 Ask students what they know about Grimms’ fairy tale The Frog Prince. Use the Notes 
below to confirm or correct what students say. 


2 Explain to students that they are going to read a modern version of the story. Encourage 
them to suggest how the story might be different from the traditional version. 


Main activity 
1 Give each pair of students the jumbled story. Tell students to put the sections of the story 


in order. When they have done this, they can compare their order with another pair. 


2 Check the order with the class. Read aloud the first sentence or phrase of each section in 
order. Explain that real-estate developers seil property and are not really respected. 


Text organisation, © 
i ifvi ee 3 Ask students what are the main differences between the two versions of the tale. Elicit 
identifying ; : : 
į nces between that the frog turns out to be a rather unattractive real-estate developer instead of a 
differe! ; prince, and that the princess discovers this when he rescues her ball and not at her castle. 
4 Explain to the class that the final part of the story is missing. Students, working in their 
pairs again, decide upon and write the final part of the story. 
TA : o 5 Get students to read out their ending to the class. Discuss the suggestions with the class. Give 
. TIME i each student the final part of the story so that they can compare their version with the writer's, 
l 
S 
4 
4 


the modernand.” 
traditional tale: "> 


40-50 minutes 6 Explain to the class that the modern version of the tale comes from a book called 
K Politically Correct Bedtime Stories. Elicit or explain that if someone is politically correct, 


KEY LANGUAGE ` A they believe that language and actions which could be offensive to others should be 
fairy tale i, avoided. For example, the spelling of womyn in the story doesn’t include the word men. 
, ia 
politically. correct, Ask students to read the story again and find examples of political {in)correctness. 
real-estate, e Answer key Ae ras ; 
| developer, sexism, | Sexism'— paragraph 1: the male power structure eh 
| “sexual harassment, . feminist Warrior; paragraph 2: 


spell, traditional 


` Past tenses 


PREPARATION 
One photocopy for 
each pair of students ~ 
cut into. nine strips, 
with the final strip kept 


Ask students to find other examples of modern-day behaviour. For example: paragraph 2: 
She didn't cry, of course, but she made a mental note to be more careful next time, 


separate paragraph 3: The frog said, ‘Well, what if we make a deal on a contingency basis?’ 
paragraph 8: everything about the real-estate developer. 
Follow up 
® Ask students to suggest modern variations for other traditional tales. 
rince. He explains tr ned i 
uld rescue him: Next day, they both set off for 
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Once there was a young princess who, when she grew tired of beating her head against the male power 
structure at her castle, would relax by walking into the woods and sitting beside a small pond. There she 
would amuse herself by tossing her favourite golden ball up and down, and pondering the role of the 
eco-feminist warrior in her era. 


One day, while she was dreaming of the utopia that her queendom could become if womyn were in the 
position of power, she dropped the ball, which rolled into the pond. The pond was so deep and murky 
she couldn’t see where it had gone. She didn’t cry, of course, but she made a mental note to be more 
careful next time. 


Suddenly, she heard a voice say, ‘I can get your ball for you, princess.’ 

She looked round, and saw the head of a frog popping above the surface of the pond. ‘No, no,’ she said, 
‘| would never enslave a member of another species to work for my selfish desires.’ 

The.frog said, ‘Well, what if we make a deal on a contingency basis? I'll get your ball for you if you do me 
a favour in return?” 


The princess gladly agreed to this most equitable arrangement. The frog dived into the water and soon 
emerged with the golden ball in his mouth. He spat the ball on the bank and said, ‘Now that I’ve done 
you a favour, I’d like to explore your views on physical attraction between the species.’ 


‘The princess couldn't imagine what the frog was talking about. The frog continued, ‘You see, | am not 


really a frog.at all. I'm really a man, but an evil sorcerer has cast a spell on me. While my frog form is no 


“better or worse — only different — than my human form, | would so much like to be among people again. 


And the.only thing that can break this spell is a kiss from a princess.’ 


The princess thought for a moment about whether sexual harassment could take place between species, 
but. her heart went out to the frog for his predicament. She bent down and kissed the frog on the 
forehead. Instantly the frog grew and changed. And there, standing in the water where the frog had 
been, was aman in a golf shirt and loud plaid trousers — middle-aged, vertically challenged, and losing a 
little bit of hair on- top. 


The princess was taken aback. ‘I’m sorry if this sounds a little classist,’ she stammered, ‘out ... what I 
mean:to say is ... don’t sorcerers usually cast their spells on princes?’ 


‘Ordinarily, yes,’ he said, ‘but this time the target was just an innocent businessman. You see, l'm a real- 
estate developer, and the sorcerer thought | was cheating him in a property-line dispute. So he invited 
me out for a round of golf, and just as | was about to tee off, he transformed me. But my time as a frog 
wasn't wasted, you know. I’ve got to know every inch of these woods, and | think it would be ideal for an 
office/property share/resort complex. The location’s great and the numbers add up perfectly! The bank 
wouldn't lend any money to a frog, but now that m in human form again, they'll be eating out of my 
hand. Oh, that will be sweet! And let me tell you, this is going to be a big project! Just drain the pond, cut 
down about 80 per cent of the trees, get easements for ...’ 
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: words, recogn ing 
main ideas 


TIME 
40-50 mh utes. 


KEY LANGUAGE 
astronaut, hatch 
helmet, lunar dust, 
mission; moon buggy, 
orbit, pilot, solar 
system; spacecratt, 
visor 


PREPARATION © 
One photocopy for 
each student ~with the 
heading Last man on 
the moon 17.1.cut off 
and then cutinto two 
parts (the text and the 
Exercise) 
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Unit 17 Science and technology 


Last man on the moon 


Warm up 


1 


Revise and/or pre-teach the space words in Key language. Write the word astronaut on the 
board. Elicit or explain the meaning of astronaut. Repeat this procedure with the other 
words in the list. Explain that these words are all in the text students are going to read. 
Encourage them to predict the topic of the text {space exploration}. 


Main activity 


1 


Give each student the text. Allow them one minute to find the names of six people in the 
text. Then ask them which name features most often in the text. 


Write the following heading on the board: The 


man on the moon. Ask students to 
read the text and complete the heading. While they are working, write first, last, next on 
the board. Elicit that the text is about The last man on the moon. 


Look at the photo with the class. Elicit that this shows Eugene Cernan at Cape Kennedy. 
Ask students what he is holding in his hands. Elicit helmet and visor. 


Ask students to read the text again and decide which paragraphs talk about the lunar trip 
of a) the first man on the moon, b) the last man on the moon, and c) the next man on the 
moon. Encourage students to work together in pairs so that they can help each other. 


Check the answers with the class. 


| Answer key a : 
a} paragraphs 1 and 4 b) 


Write the following years on the board: 1963, 1966, 1969, 1972, 1995. Ask students to say 
what happened in these years. 


Give each student the Exercise. Ask students to choose the correct sentence endings. 


Students write sentences using information from the incorrect answers in the exercise. 
Encourage stronger students to write a summary of Eugene Cernan’s space career, using 
all twelve sentences in a logical order. 


Follow up 


Ask students if they would like to go into space. How do they feel about space tourism? 
Encourage students to find further information about Eugene Cernan on his website: 
www.genecernan.com. They can also find out more about space exploration on this 
website: www.jsc.nasa.gov. 


BB 


3 In his book The Last Man on the Moon, Cernan 

s describes the walk:‘When the hatch stood open, | 
Bs climbed out. Half my body stuck out of Gemini 9, 
. and | rode along like a sightseeing bum on a 

a boxcar. This was like sitting on God's front porch. 
7 We crossed the coast of California in the full flare 
a of the morning sun, and in a single glance ! could 

; see from San Francisco to halfway across. Mexico. 
a By 1972, however, there was no longer much 

a interest in space exploration. The space race 

. between the US and the USSR was. won when 

3 Armstrong and: Edwin-Aldrin:landed.on the moon... 
be in July. 1969. Nasa knew that Apollo'17 would be 
a the last mission, for both the Apollo, program : 


-and for Cernan. The Apollo. (7 
: thet moon on: December |! three 


a 


| 
a 
a 
a 
i 
a i Exercise 
i i 
a ! Choose the correct ending for each sentence. i 
i i i 
i i 
1 i 
a ! 1. -Cernan’s first space mission was 3 Cernan was on the moon for f 
a a in Gemini 9. g two hours and nine minutes. i 
3 ! b in Apollo 17 in 1972. h three days. j 
a i c. as a fighter pilot. i seven hours. 1 
, ' i 
al i 2 Apollo 17 4 Before he took off from the moon, he i 
a H d crossed the coast of California. j started astronaut training. i 
i e landed in the Taurus-Littrow valley. k stepped into space to do some tests. i 
a i f will head to Mars. 1 wrote TC in the dust. i 
g X A ante T EEE EE A EE AEE EE E EEA SE EO A i 
: X x 
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Unit 17 Science and technology 


Flame and fortune 


Warm up 


1 Ask students which countries in the world are the main steel producers. is steel produced 
in their country? Where is the nearest steelworks? 


2 Write the twelve words from Key language on the board in random order. Ask students to 
decide which six words are associated with steelworks. Encourage them to work in pairs so 
that they can help each other and to use their dictionaries if necessary. 


3 Check the answers with the class. Then ask students what the other six words might be 
associated with. 


Siar as 
4 Read out the title and bi-line of the article Flame and fortune: Stephen McClarence is fired 
up by a Sheffield steelworks reborn as a hi-tech science adventure playground. Ask students 
to paraphrase the title and bi-line. Elicit that the article is about the past and the present. 


Main activity 


1 Give each student a photocopy. Allow students two minutes to read the text and decide if 
each paragraph refers to the steelworks or to the science adventure park. Point out that 


40~50.minutes, 


KEY LANGUAGE two paragraphs refer to both the steelworks and the science adventure park, and one 
apprentice, armaments. paragraph refers to neither of them. 
attraction, battleships, 2 On the board, write the three column headings from Answer key to help students begin to 


build up their own chart. Ask students to read the text again and find figures and dates. 
They decide if these refer to the steelworks or to the science adventure park. 


3 Students read the text again and find the names of people. Again, they decide if these 
refer to the steelworks or to the science adventure park, or to both. 


exhibits, furnaces; = 

‘gadgets, gyroscopic chair 

hi-tech, molten‘ metal, 
i tanks, wind tunnel: 


` PREPARATION ` 
“One photocopy for eac 
student: : 


4 Students decide which paragraphs refer to the past and which to the present. Point out 
that some paragraphs refer to both. 


5 Discuss with the class the contrasts between past and present made in the article. 
Everyone will probably agree that these are between: 1} the past and present use of the 
steelworks, 2) Chris Silvester’s past and present jobs, 3) children, past and present. 


Follow up 
© Ask students if they know any places that have been re-used in a different way. 


@ Ask students if they would be interested in going to Magna. What could they do and see 
there? Encourage students to find further information about the museum on its website: 


www.magna-trust.org.uk. 
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Unit 17 Science and technology 


Idiotic inventions ... and 
products we could live 
without 


Warm up 


1 Explain to students that they are going to read about and discuss inventions. Ask students 
to name some of the most important and useful inventions ever and to say what they 
know about them. 


2 Explain that students are actually going to read about idiotic inventions, things produced 
by people who didn’t ask {s it useful? Will anyone need it? Do people really want a 
combined lemon squeezer and fly trap? 


3 Ask students if they know of any idiotic inventions. For example, have they heard of the 
artificial spray-on dirt which a German firm invented for city-dwellers who only use their 
four-wheel-drive vehicles on congested city roads? 


Main activity 


information, asking’ © ` 1 Divide the class into two. Give each student in one half the Student A column of the photocopy 
and answering’ and each student in the other half the Student B column. Explain that the four titles at the top 
~ questions about 'a tei: of the boxes belong to the numbered texts on the other half of the photocopy. 


2 Students read each of their four descriptions and choose a title for each invention. 
recreating a text 4 | 
Encourage students to work together in pairs so that they can help each other. Tell them 
r that they can only use words from the description itself in their title. Do not check the 
TIME ; answers at this point. 


40-50 minutes - 3 Students continue working in pairs. They use the headings at the top of their half of the 


photocopy to predict what the other four inventions are. They also think about the 
questions they need to ask to find out more about the inventions. 


KEY LANGUAGE 


etter teeta a a KA 


Past tenses 4 Divide the class into different pairs so that each person is working with someone who has 
read the other four descriptions. Students take turns to tell their partner what they think 
the other four inventions are. They also ask questions to find out further details. Point out 

PREPARATION y i 


that they must not mention the exact title when they say what they know or ask 
questions. For example, a student can use the word bumper and pedestrian, but not 
pedestrian bumper. Similarly, medicine-spoon and chocolate are possible, but not chocolate 
medicine-spoon. 


One photocopy for 
-each pair of students - 
cut down the middle” 


5 Ask students to name the titles they have chosen. Their partner can confirm whether or 
not these are the same as those at the top of the column. 


6 Give each student the descriptions they haven’t read. Ask them to underline any new 
information they didn’t find out from their partner. 


Follow up 

e Discuss the inventions with the class. Which do students think is the most idiotic 
invention? Which might they have found useful? 

e Encourage students to find further information about idiotic inventions on this website: 
www. funnyscheidt.freeservers.com/dumb.htmi. 
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Student A 


Pedestrian bumper 
Musical bra 

Dog glasses 
Floating soap 


In 1937 the aptly named Constance Honey of 
Chelsea, London patented a chocolate spoon for 
giving medicine to reluctant children. Basically, her 
idea failed because it was too popular. She would 
tell her young relatives: ‘I'd give you your medicine, 
but | haven’t a spoon left in the house.” 


‘It is well known that cooling the top of the head will 
have a cooling effect on the entire person,’ stated 
Chicago's Harold W. Dahly in his 1967 patent for 
solar-cooled headgear. Unfortunately, any benefits 
of the hat, which operated by means of a solar- 
powered fan inside the top, were outweighed by 
the fact that it made the wearer look totally 
ridiculous. 


This hygienic item was designed in 1959 by 
Milwaukee inventor Bertha Dlugi in response to 
what-she obviously thought was a problem: Pet 
birds were often allowed to fly through an owner's 
house, yet ‘These birds cannot normally be house- 
trained as other pets are, and their excremental 
discharge is frequently deposited on household 
furnishings when they are at liberty, creating an 
unsanitary condition.’ The answer to this? The bird 
diaper, a triangular patch of material attached to a 
harness that you can put around your pet parakeet. 


19.1919 John Humphrey of Connecticut invented an 
unusual.alarm clock, one which would rouse a 
sleeper from his slumbers by hitting him. The 


_ apparatus consisted of a timepiece attached to an 


adjustable rod with a rubber ball on the end. When 
the alarm on the clock went off, instead of a bell 
ringing, the rod would be activated, causing the ball 


. to hit the desired area of the sleeper’s anatomy. 


Humphrey deemed his device to be of great benefit 


_to.people who might be upset by bells ... but 


presumably not by being whacked over the head 


‘with a-ball. 


X 
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Student B 


Chocolate medicine-spoon 
Solar-cooled hat 

Bird diaper 

Hitting clock 


To reduce pedestrian casualties in 1960, David 
Gutman from Philadelphia came up with a special 
bumper designed to be fixed to the front of a car. 
Not only would it cushion the impact, but it also had 
a huge pair of claws which would grab the 
pedestrian around the waist to prevent him 
dropping to the street. 


This bra was created to honour Mozart on the two 
hundredth anniversary of his death and was 
manufactured by Japanese lingerie maker Triumph 
International. The bra contains a memory chip that 
plays a twenty second selection of Mozart’s musical 
works and also has lights that flash in time as the 
music plays. One drawback: the bra isn’t washable, 
so it’s not for everyday wear. 


Do you ever worry about Fido’s eyesight? This 
invention, patented by a French optician in 1975, is 
the answer. The inventor developed them after she 
made sunglasses for her own dog. Just like glasses 
for people, they can be adjusted to different visual 
deficiencies — there are corrective lenses for myopic 
dogs; glasses for dogs recuperating from cataracts; 
even protective ones against wind and dust for 
dogs who hang their heads out of car windows. 


British housewife Sarah Fox found bathtimes a 
nightmare with four smali children. The bars of soap 
turned gooey as they slipped underwater and then 
the youngsters slipped on them when standing to 
get out. So Sarah set out to make a floating soap. 
Early attempts — including inserting a table-tennis 
ball inside a soap bar — sank without trace, but then 
she hit on a buoyancy technique. This involved 
grating soap, microwaving it and finally putting it 
through a food processor. Sarah and her husband 
ploughed cash into marketing attempts, but shops 
showed no interest and the big soap companies did 
not even reply to her letters. In 1992 she was forced 
to abandon the project. 


1 


1 

2 

3 
| KEY LANGUAGE 4 
E Numbers, dates, places. 


$- Present simple, past 
= simple. : 


i “PREPARATION. © 
One photocopy for. 
each pair of students = 
$ 

a 


cut into two parts 
< (student A'text'and p5 
student B text}: =. 


i 
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5 


Follow up 


Unit 18 Social and environmental issues 


How much do you know 
about ... earthquakes? 


Warm up 


Explain to students that they are going to read about and discuss earthquakes. Ask 
students what they already know about earthquakes. Where have there been earthquakes? 


Practise numbers and dates with the class. Write four figures on the board with a comma 
after the first number, e.g. 1,702. Invite students to say the number (one thousand, seven 
hundred and two). Then rub out the comma and invite students to say the date (seventeen 
oh two). Practise some long numbers, e.g. 110,000 (one hundred and ten thousand). 


Main activity 


Divide the class into two. Give each student in one half the Student A text and each 
student in the other half the Student B text. Tel! students to read the first paragraph and 
try to work out what kind of information is missing. Elicit that a number is missing from (1) 
and a place from (2}. Ask students to suggest the questions they need to ask in order to 
find out the missing information. 


Tell students to read their text and write the questions they need to ask. Encourage 
students to work together in pairs or small groups so that they can help each other, 


Divide the class into different pairs so that each student is working with someone who has 
read the other text. Partners take turns to ask and answer questions. 


Check the answers with the class. individual students ask and answer questions. 


: “Answer key. 


1: What percent (of earthquakes) occur init 
2 Where does the Alpine Belt start? x 
3: Where was the worstearihiquake so far recorded? 
4 When was the worst earthquake so far record 
5 How many. earthquakes.are there every year?: 
6 How often does a large earthquake occur? 

7 When was the earthquake? feet 
8 How far (away) from Mexico is Houston? 
wwi:tany people did the earthquake K 
10 When was the earthquake? 
‘long did the earthquake last? 
12 How wide were the cracks in the ground? 
fi Was the earthquaker: <> 
14 How far did the avalanche fali? 
ich town didit bury? o o 
ow many people did the avalanche kill? 
‘earthquake in 1906 


ing. otira 


arthquaké usus vila 


h annemin 
quake in 1755? 


Lisbon, Portugal 


Students continue working with their partner. They have to 
earthquakes in order, starting with the earliest. 


ist the dates and places of the 


Students play a memory game in teams. They take turns to ask questions about the 
earthquakes in the list. 


Encourage students to find further information about earthquakes on this website: 
www.earthquake.usgs. gov/4kids/. 


x 


yo ee naa ne Sheen 


Student A 


Earthquakes happen on land and under 
he sea. {1} ....-- per cent occur in the 
‘ring of fire’, which circles the Pacific 
Ocean. Many others occur along the 
Alpine Belt, which starts in Spain in 

the west, and goes through the 
Himalayas as far as South-East Asia. 


The magnitude or power of an 
earthquake is measured on the 
Richter Scale. Starting at 1, each 
number on the Scale is ten times 
more powerful than the number 
below. The worst earthquake so far 
recorded was 8.9 off the coast of 
(3) wate in 1906. 


There are about (5) ...... earthquakes 
every year ~ any vibration in the 
Earth’s crust is an.earthquake. A 
large earthquake occurs about every 
two weeks — mostly under the sea, 
where it does little harm. 


Student B 


Earthquakes happen.on land and under 


the sea. Ninety per cent-occur in the 
‘ring.of fire’, which circles the Pacific 
Ocean. Many others occur along the 
Alpine Belt, which starts in (2) ...... in 
the west, and goes through the 
Himalayas as far as South-East Asia. 


The magnitude or power of an 
earthquake is measured on the 
Richter Scale. Starting at 1, each 
number on the Scale isten times 
more powerful than the number 
below. The worst earthquake so far 
recorded was 8.9 off the coast of 


_ There are about a million earthquakes 


every year — any vibration in the 


< Earth's crust is an earthquake. A 


large earthquake occurs about every 
(6)... ~ mostly under the sea, 
where it does little harm. 


The shock of an earthquake can 
sometimes be felt hundreds of 
kilometres away. Water splashed in 
swimming pools in Houston, USA 
after the earthquake in Mexico in 
hara — 1,609 km away. 


China has the worst record for 
earthquake deaths. In 1556, an 
earthquake killed (9) ...... people in 
Shanxi province. In 1976, the 
earthquake in Tangshan province — 
8.2 on the Richter Scale — killed 
750,000 people. 

The ground can roll like waves on the 
ocean in a very bad earthquake. The 
1964 earthquake in Alaska lasted for 
(ase . The shaking opened 

up huge cracks in the ground, up to 
90 cm wide and 12 m deep. Many 
buildings tilted and slid down into 
the cracks. 


The shock of an earthquake can 
sometimes be felt hundreds of 
kilometres away. Water splashed in 
swimming pools in Houston, USA 
after the earthquake in Mexico in 
1985 — (8) ...... km away. 


China has the worst record for 
earthquake deaths. In 1556, an 
earthquake killed 830,000 people in 
Shanxi province. In (10) ......, the 
earthquake in Tangshan province — 
8.2 on the Richter Scale — killed 
750,000 people. 


The ground can roll like waves on the 
ocean in a very bad earthquake. The 
1964 earthquake in Alaska lasted for 
seven minutes. The shaking opened 
up huge cracks in the ground, up to 
{12) ...... cm wide and 12 m deep. 
Many buildings tilted and slid down 
into the cracks. 


The earthquake off the coast of Peru 
in (13). caused an avalanche of 
snow and rock on land — high on the 
evados Huascaran mountain. The 
avalanche feli 4,000 m. It buried 


the town of (15} ...... under 10 m of 
rock and killed at least 


8,000 people. 


Huge fires can break out after an 
earthquake. In 1906, after the 
earthquake in (17) ...... 7 

fire destroyed the wooden buildings 
of the city. The water pipes burst 
during the earthquake, so the fire 
lasted for three and a half days. But 
nine years later, the city had been 
rebuilt. 


An earthquake usually lasts for less 
than (19) ....... The earthquake in 
Lisbon, Portugal, in 1755 lasted for 
ten minutes, and the shock waves 
were felt as far away as North 
Africa. 


The earthquake off the coast of Peru 
in 1979 caused an avalanche of 
snow and rock on land — high on the 
evados Huascaran mountain. The 
avalanche fell (14) ...... m. It buried 
the town of Yungay under 10 m of 
rock and killed at least 

16) ...... people. 


earthquake. In 1906, after the 
earthquake in San Francisco, USA, 
fire destroyed the wooden buildings 
of the city. The water pipes burst 
during the earthquake, so the fire 
lasted for {18} ...... . But 

nine years later, the city had been 
rebuilt. 


An earthquake usually lasts for less 
than one minute. The earthquake in 
(20) ...... , in 1755 lasted for 

ten minutes, and the shock waves 
were felt as far away as North 
Africa. 
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» Text organisati 
understanding th 
main message: 


TIME 
30~40 minutes 


KEY LANGUAGE 
foam fumes, 
mattress, plastic, 
pop bottles and tins, 
spraying crops, 
sweet papers, tar 


PREPARATION 
One photocopy for 
each pair or group of 
three students = cut 
into two parts (the 


poem and the pictures `` 


cut into sixteen pairs 
of lines} 


114 


Unit 18 Social and environmental issues 


Mummy, oh Mummy 


Warm up 


4 


Explain to students that they are going to read about and discuss pollution. 


Write these three questions on the board: 
1 What's pollution? 

2 Who or what causes pollution? 

3 What will happen if pollution goes on? 


Divide the class into groups of three. Students discuss the questions. Give each group a 
set of the pictures to stimulate discussion. 


Discuss the questions with the class. Use the pictures to teach fumes and foam (a), tar (b), 
spraying crops (c), mattress (d), plastics, pop bottles and tins (e), sweet papers {f}. 


Main activity 


1 
2 


Follow up 


Give each group of students a set of jumbled pairs of lines. 


Read out the first verse of the poem, beginning with Mummy, oh Mummy, what's this 
pollution and ending with Before we get back in the car. Students order the four pairs of 
lines. Make sure that everyone has the lines in the correct order {as in the top left-hand 
part of the photocopy). 


Use the questions below to discuss the verse. 


Questions 

1 How many people are speaking? 

2 Who are they? 

3 How many lines does the child speak? 

4 What marks the beginning and ending of 
the speakers’ words? 

5 How is what the mother says in her first four 
lines different from what she says in her last two? 

6 What do you notice about the last words in the 
second and fourth lines? And in the sixth and 
eighth lines? 


Explain that the poem has three more verses. Students order the lines of the other three 
verses and then decide on the order of the three verses. 


Read the other three verses out loud, beginning with Mummy, oh Mummy, who makes 
pollution, and ending with We're just enjoying our day. Students check that they have 
correctly ordered the lines. 


Encourage students to work out that ‘cos is a short form of because and that belching is 
used here to mean producing. If you like, explain that belch means allow air from the 
stomach to come out noisily through the mouth. 


Students discuss the message of the poem in their pairs or groups. They then write a 
one-sentence summary of the poem's message. 


Students read their sentences to the class. Everyone will probably agree that the poem 
not only talks about pollution and its harmful effects on the environment, but its main 
message is that we think that preventing pollution is the responsibility of others. 


Students work in pairs or groups and write a conversation between the child and his/her 
mother about another thing which is not good for us or for the environment, e.g. smoking, 
eating chocolate, using cars rather than buses, bikes or walking. Encourage them to use 
the structure of the verses: the child’s question, the mother’s sensible answer, her 
contradiction. They can then read out their conversation to the rest of the class. 
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p< 1 
‘Mummy, oh Mummy, what's this pollution ! ‘Mummy, oh Mummy, what’s going to happen 
That everyone’s talking about?’ i Ifall the pollution goes on?’ 
E Cerin mee Rea eed Eee P cat ee Ah eet a! 
1 t F il r 
i -Pollution’s the mess that the country is in, i well all er will end up like a second-hand 
1 -That we'd all be far better without. i junkyard, $ 
i 1 With all of its treasures quite gone. 
ie a E aa aa E A i RS T 
i It’s factories belching their fumes in the air, | The fields will be littered with plastics and tins, 
: And the beaches all covered with tar, i The streams will be covered with foam, 
P<t a a A aa ae A a a ee 
i Now throw ail those sweet papers into the bushes i Now throw those two pop bottles over the hedge, 
| Before we get back in the car. 1 Save us from carrying them home.’ 
a S 
i ‘Mummy, oh Mummy, who makes pollution, ' ‘But Mummy, oh Mummy, if | throw the bottles, 
t: “And why don’t they stop if it’s bad?" ! Won't that be polluting the wood?’ 
PR bon n cetera nnn een ccc c nec c cnn eeneenenceeene fpnennnnnnnnnnnnnnnnnnnecnnnnnensttttntnenneeeneee 
f “Cos people like that just don’t think about others, i ‘Nonsense! that isn’t the same thing at all, 
H They don’t think at all, | might add. i You just shut up and be good. 
de oes 
i They spray all the crops and they poison the flowers, i If you're going to start getting silly ideas 
1 And wipe out the birds and the bees, 1 Pm taking you home right away, 
PE þrsrs=rat==ze-e-- nennen bane nnn nnn nee nent nents 
' Now there’s H 
! alias Bebg place we could dutnp tat old 1 Cos pollution is something that other folk do, 
i Right out of sight in the trees.’ 1 We're just enjoying our day. 
ox Bresnonewrbeisiucoe Sao eb cle cee eS Le att as bos a teh EEA IINE een onde ties J 
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manstaesaenizs 


the prosecution, © 
| damages, evidence, . : 
“forgery, guilty, . 


Text cohesion; 
paraphrasing 


KEY LANGUAGE _ 
acquitted, burglary, 
charged, counsel fore. 


innocent, judge, 
judgement, jury, 
lawyer, litigation, 
murder, negligence, 
punch line, sentenced, 
theft, witness 


PREPARATION 
One photocopy for 
each group of three 
students - cut into two 
parts (the Situations and 
the Punch lines, with the 
Punch lines cut into ten 
strips) 
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Unit 18 Social and environmental issues 


Guilty! 


Warm up 


1 


Revise and/or pre-teach words associated with crime and law. Ask students to name crimes, 
e.g. burglary, murder. Explain forgery and theft. Then ask what happens if someone is 
charged with such a crime; they are put on trial in a court. Ask which people are present in a 
court, e.g. judge, jury. Explain lawyer, counsel for the prosecution, witness. Ask what happens 
after the jury has heard the evidence. Elicit that the person is found guilty and sentenced, or 
innocent and acquitted. Remind students that other types of cases are discussed in court, 
e.g. suing someone for negligence, or litigation between two neighbours. Explain that 
judgement will be given to one party, and that damages will be awarded. 


Explain to students that they are going to read and discuss some Jokes about crime and 
law. They have to match the punch lines with the situations. Give one or two examples of 
jokes with punch lines. 


Jokes 
1 ‘Is there a criminal lawyer in town?’ 
2 ‘Does your lawyer know the law?’ 


‘T think so, but I can't prove it.’ 
‘T don't know, but he knows the judge.’ 


Main activity 


1 Give each group of three students the Situations. 

2 Discuss the first joke with the class. Explain that the punch line is something that the lawyer 
said. Some of his words come before said the lawyer and some come after. Read out the 
punch line replacing ... with said the lawyer. 

3 Students work in their groups and predict the punch lines. They write their punch lines ina 
list. 

4 Give each group of students a set of Punch lines. Tell students to match the punch lines 
with the situations. The punch lines should be ordered as shown on the worksheet. 

5 Check the answers with the class. Get a group of three students to read out each joke with 
its punch line. One student narrates the joke, another student reads out one person’s 
words and the third student reads out the other person’s words. For example: 

Student 1: A client asked the lawyer who was defending him, 
Student 2: ‘How long do you think this business is going to last?’ 
Student 3: ‘Well, 

Student 1: said the lawyer, 

Student 3: ‘for me about three hours. For you, about three years,’ 

6 Ask students to paraphrase the punch lines. 

Follow up 

e Discuss the jokes with the class. Which do students particularly like? 


r of f T i 
| Situations 
E] i 1 A client asked the lawyer who was defending him, ‘How long do you : Well; ..., for me about ' 
E ačthink this business is going to last?’ i ne hours. For you, about | 
i £» said the lawyer, ‘... > i three years.’ t 
PE i ' 
i 2 & man charged with forgery spoke to his lawyer. ‘I can't even write my 9 PUTT Traore p >% 
; ¿own name,’ he protested. i ! 
: + said the counsel for the prosecution, *... < ro ‘Ah,’ ... , ‘but you're not i 
i $: € charged with writing your ' 
x i 3 A lawyer won a case on behalf of a client who had sued his employers i own name.’ 
a H “for negligence after falling down a lift shaft. When the client was j i 
; i presented with the bill, he was furious. ‘You’ve taken most of my alata tabetha cinta tated tatatatatatatatl 4>8 
al H damages! he stormed. ‘How do you justify that?’ H i 
i ‘Because,’ said the lawyer. ‘I provided the skill, the knowledge and i i : f 
l the legal expertise to win the case.’ + ‘Oh, that,’ ... . ‘Anybody I 
i ‘But | provided the case itself, protested the client. racan fall down a lift shaft.’ H 
i ‘said the lawyer arrogantly. ‘... .’ : i 
g i F--==127=1mnnnm inenen enn >$ 
“a : ‘4.Ina divorce case, a lawyer acting for the wife spoke to his client. ! oat ; ' 
a i : ‘Well; Mrs Robinson,’ he said, ‘I have finally arrived at a settlement i Tar to both of us!’ ... . i 
= i with your husband which I feel is fair to both of you.’ 1 ‘i could have done that ' 
tn H t.. gaid the wife indignantly. ‘... > ı myself! Why do you think! i 
A ! oo ! hired a lawyer?’ i 
a i 5 Aman who had been hurt in a motor accident spent several weeks in AN A Syed E EEE i 
A ! ‘hospital. After his release, he was hobbling along the street on ! 1 > 
ie l crutches when he met an old friend. ‘Hello, Jim,’ said the friend. ‘Glad 1 ‘Well, ... ,‘my doctor says | 
| ! ¿v to see you up and about again. How long will it be before you can get i I can get along without ! 
i ‘arid of those crutches?’ 1 them now, but my lawyer i 
od et said Jim, 6.2 1 says | can’t.’ i 
7 i coe i i 
pa ! 6'A farm labourer accused of the theft of a wheelbarrow protested his possem=memmmannn eeen 1>9 
H _ innocence in court. In examination, prosecuting counsel said, ‘You say | That ing! ‘ i 
; : x g , at’s nothing,’ ... . ‘I 1 
jasi] i “you are innocent, yet you have heard the evidence of two witnesses i produce hae ieee i 
: : i 
i Z who swear that they saw you take the wheelbarrow. who will swear that they H 
ve «y said:the accused. ‘... . i didn't see me take it’ i 
1 § l +, 1 
a i :7:A woman visited her family lawyer and said, ‘I'd like to go over my will EAE SEE T >e 
r again, Mr Jenks. m a bit worried about ...’ f iH 
eg H ‘Don’t worry, Mrs Smith,’ said the lawyer, ‘just leave it all to me.’ to , i 
i £.. , said Mrs Smith with a sigh. '... a suppose lmay as well j 
4 ! 1... You'll get it all in the ‘ 
dl i 8 A couple were walking through a cemetery. They stopped before a i end’ i 
A t tombstone which bore the following inscription: ‘Here lies alawyer and! i 
i : an honest man.’ The husband turned to his wife. prsanns “Sob eSce tos rconess esse 13S 
4 A 1) Said the man, ‘2. t i 
H 1 — ‘You wouldn't think there’d ! 
: i 9 A farmer was engaged in litigation against his neighbour. ‘How would itbe ! be room,’..., ‘fortwomen ! 
4 i if sent the judge a couple of nice, fat ducks?’ the farmer asked his lawyer. i in such a small grave.’ i 
a i Don’t you dare!’ said the lawyer, aghast. ‘That would completely ruin 1 f 
a your chances,’ EA 22555. secu oat ts ipo 
sf H The case came to court and judgement was given in favour of the i f 
a H farmer. The lawyer was surprised and said as much to his client. 1 ‘Yes, I did; ... . ‘But I sent H 
P : Well; I expect it was the ducks that did it,’ said the farmer witha gin. + them in the other chap’s 
E i You don't mean to say you sent them after all!’ exclaimed the lawyer. =! name? i 
a : t... 3) Said the farmer. ‘... : i 
$ : i : 
4 i 10 Aman accused of stealing a watch was acquitted on insufficient Eo ole tab PA eS S) ` >% 
qT i evidence. He later asked his lawyer, ‘What does “acquitted” mean?” i ‘lunderstand,’ ... . ‘That H 
4 i y It means,’ said his lawyer, ‘that the court has found you innocent. ' must mean that | can keep f 
$ i Paare ferte go.’ © the watch’ i 
1 wS is cli i ~ 
3 e y E AAEE aid his clien E i 
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